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3. THE HUMOR AS A FORM OF ARTISTIC EXPRESSION IN
EDUCATION
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Abstract: The relevance of the idea of humor at the social level expresses, from our viewpoint,
the need to understand, assume and, why not, use it at the level of social communities. Under
these conditions, we consider the usefulness and functionality/applicability of such an idea in
educational terms, and in particular, at the level of the class of students. Such an idea is the very
idea of humor as it is found in the educational dimension. Moreover, our interest is focused
upon seeing and to what extent, the idea of humor can be considered to be an art, if we consider
stylized / "aestheticized", artistic, expressive criteria. That is why, the assumed purpose of this
approach that we have achieved consists in an exhaustive analysis of the idea of humor and,
implicitly, of the art of humor in education, as well as of the way in which it manifests and it is
recognized at the educational level.
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1. Introduction

The approach we are considering is to implicitly and explicitly analyze a
series of features regarding what humor represents in education, how it can be
interpreted as a socio-educational indicator and to what extent it can contribute to
the performance of an educational/didactic activity. The theme of this research
paper reveals an approach through which we follow an exhaustive analysis of what
the idea of humor and, implicitly, the art of humor is itself. The topical issue and
importance of the research topic reflects the epistemic field expressed in the very
empirical investigative approach that we initiated in this paper. Aspects related to
the theoretical and practical dimension of the idea of the art of humor in education
are discussed.

We consider, in this context, meanings and significance of the idea of
humor, the relationship between educational humor — an ethical dimension, but
also the relationship between the idea of humor and educational utilitarianism. The
key questions of this research can be expressed as follows:

1. "How is humor possible /usable in education?"
2. Is the phrase "humor as an art in education™ viable?

Starting from these ideas, we consider that we can take note of what, on the
one hand, the idea of humor as a pragmatic expression represents and, on the other
hand, as a socio-educational indicator. At the same time, such an approach can
represent, in our opinion, a relevant landmark for further research in the field.
Therefore, the direction we have established has an educational-pragmatic
connotation.
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2. Theoretical and practical dimensions for using the idea of humor in
education

In this investigative approach we consider a series of aspects that aim at
theoretical and practical dimensions related to the idea of humor and how it can be
correlated with the idea of art (the analysis of the conceptual and theoretical
relationship that we initiated is of scientific nature).The phrase "art of humor" is
not accidental in this title, precisely because it comes to capture the subtlety and
elegance of using humor, and the practical value of its use in class and in the
educational activity as a whole.

A first argument we consider is that any form of school success can
contribute to the idea of educational success. Thus, our distinction (*“school
success"” - "educational success™) may suggest a “quasi-perfect” synonymy at the
conceptual level, as well as at the theoretical level. However, if we consider the
involvement of socio-educational actors involved in school activity, as well as the
monitoring of their activities (Cuttance, 1994), then such a distinction is certainly
justified especially from a pragmatic perspective.

In other words, we can talk about school success in the conditions in which
the responsibility of the actors involved in the educational approach focuses
mainly only on the idea of assimilation and the establishment of minimum
qualitative evaluation criteria. Or, such criteria, which we should keep in mind at
the level of this research, are rather of an ethical, practical / utilitarian and even
artistic nature. On the other hand, in our opinion, school success brings with it a
qualitative and qualitative surplus regarding the knowledge-type acquisitions, a
surplus that can be corroborated precisely to the criteria mentioned above.

A second argument we make is that school performance requires at the level
of an exhaustive analysis the consideration of indicators that are more or less
scientifically accepted. Such an indicator is given by the idea of humor, an idea
that in the literature has various meanings (Martin, Puhlik-Doris, Larsen, Gray &
Weir, 2003; Cann& Chantal 2014). Under these conditions, we can state that
humor, seen as a life experience (Freud, 2002), the recipients of which are both the
teacher and the preschooler/pupil (lanculescu, 2018), in qualitative terms (Biggs,
2003), is and must be part of the educational dimension of the society in which we
live (Stieger, Formann, Burger, 2011), contributing to the mental comfort of the
actors involved in the school activity.

In fact, according to the opinion of some specialists (Cann, Chantal, 2014)
humor itself can bring obvious benefits to those involved (Poweel& Andresen,
1985), helping to reduce stress (Kavandi&Kavandi, 2016; McCosker&. Moran,
2012) and anxiety (Ford, Lappi, O'Connor &Banos, 2017; Smith, Ascough,
Ettinger, & Nelson, 1971), even depression (Ibarra-Rovillarl& Kuiper, 2011) and
reduce aggression (Weinstein, Hodgins, Ostvik, 2011).Moreover, the elimination
of tension in the classroom (among the educational actors participating in the
teaching process) can increase the speed of assimilation of the accumulated
knowledge (Gorham and Christophel, 1990; Esi Posteuca, 2019). Therefore, we
observe that the use of the idea of humor in education expresses in the opinion of
some specialists joy and merriment (Janes&Olson, 2000), can provide good mood
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(Marcus 2015), can generate emotional relaxation (Rosenheim, E., 1974), can
arouse smiles (Bremmer&Rodenburg, 2006), can determine vital moods
(Yovetich, Dale &Hudak, 1990) and it can strengthen respect (Kher, Molstad&
Donahue, 1999).

In other words, we notice that through humor, the atmosphere in the
classroom becomes a relaxing one, the behavior of the educational actors (and
even the social ones) involved, can thus be regulated and reorganized (Dent,
2001).The phrase “humor as art in education” therefore refers to a series of
valences related to the way in which humor can be seen and understood as art. In
addition, such an understanding finds its finality, in our opinion, precisely in the
dimension of didactic persuasion / persuasiveness. In fact, through humor, which
Is perceived as a basic indicator in terms of mental activity (Elias, 1973), the
child/preschooler/pupil is “convinced” and stimulated to learn and assimilate new
knowledge, thus decreasing the degree of anxiety (Yovetich, Dale, Hudak, 1990).

The applicability of humor in the classroom allows the socio-educational
actors to model their own behavior. In this regard, we consider, on the one hand,
humor as a specific way of use in teaching (Ziv, 1988; Jeder, 2015), and on the
other hand, humor as a generator of new ideas, perceptions in obtaining
information and as a specific way of capturing attention (Klein, 1998). Finding
humor in educational games (Baid &Lambert, 2010) only confirms the need of its
use at the educational level. Moreover, its pedagogical assumption and perception
(Shatz&Schiavo, 2006) through the scientific substantiation of teaching
technology (Weaver 11 & Cotrell, 2001), reinforces the idea that school humor can
be a relevant indicator of the real classroom success (Ziv, 1988) or at the level of
the virtual class (James, 2004).

At the same time, we believe it necessary in such an analysis to follow in
essence what is the purpose of using humor in the classroom in relation to what is
known as “organizational culture” (Martin, Sullivan, 2013). Certainly, before
humor there is the testing stage (McMorris, Boothroyd, &Pietrangelo, 1997),
which aims to see if there is a possibility of its implementation at the level of
teaching activity from the perspective of specific taxonomies (Stieger, Formann,
Burger, 2011) .

In this context, we mention the idea of specialists in the field, according to
which, educational humor can be classified into three categories, namely (Ziegler,
1998): (a) The cognitive humor (which aims to “know information); (b) The
affective humor (how do you make the interpersonal relationships between the
actors involved to be positive); (c) The implied humor (which is implied).

Starting from the idea of transforming what education represents, we cannot
but bring into question the understanding of humor as an art. But to consider such
an idea, we consider it necessary in this context to explain the notion of art. It is
understood that we have in mind the phrase “educational art” corroborated with
that of “educational humor”.

3. Humor as an art in school
The starting point in terms of art is the human expressiveness itself. Under
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these conditions, the expository originality, the thematic creativity and the way in
which a series of narratives are rendered in literature basically confirm the
possibility of humor to exist in the art and through art, or in other words, the
humor to exist as an art. As it is to be found in literature and art (Silvestru, 1988),
humor reveals a real source of inspiration for children, students, schoolchildren,
teachers and, why not, for other people involved in the instructional-educational
process.

Beyond such sources of inspiration, we find as a humorous source the
intentional (sophistry) or the unintentional (paralogism) use of errors of argument,
most often meant to persuade the listener. Such errors are found in lexical
creations (Melo, 2014; Possenti, 2010) and in the “reasoning” made “for fun” by
some educators. As examples we can give the following stylized expressions that
highlight errors and that arouse a smile:

e “The bear is from the pole and the pole shows north. Therefore the bear is from
the (north) Pole”. — is a humorous error, arising from the consideration of the
equivocal term “pole”.

e “Students say teachers are naughty”— is a humorous error resulting from the
ambiguous nature of the sentence and the failure to comply with a proper
intonation; such a humorous error can be interpreted in two variants, namely:

(1) “The students are naughty” = if the intonation is correlated with the commas
spoken at the level of assumed discursiveness: “Students, teachers say, are
naughty.”

(2) “Teachers are naughty” = if the intonation refers to the colon after the verb
“says”: “students say: teachers are naughty”.

Certainly, the errors found at the level of the didactic discursiveness must be
“controlled” by the teacher in the communication process. Thus, beyond their
discursive existence, the assumption we have in mind highlights the fact that such
errors must be brought to the attention of children / pupils precisely in order to be
aware, on the one hand, of the relationship between humor and knowledge, and on
the other part, of its role and importance in the didactic activity. That is why there
are countries that have assimilated in their own school curriculum elements
specific to the humorous dimension, even introducing humorous school courses /
humorous books or school courses and books about humor. (Bafile, 2003).

A beautiful and useful, efficient and pragmatic lesson is also reflected in the
strategy used by the teacher. When we say didactic strategy we have in mind what
in the specialized literature is also known as the Rule of the 3 M (Methods, Means,
Modalities).Our reference is to the idea of play (Suls, 1972), in the dimension of
which humor can be framed and applied. Of course, the use of humor in teaching
can gain visibility at the level of other ways of intervention / teaching strategies
utilized by teachers.

It is in this context that we find it necessary to mention the opinions of some
specialists according to which, “when it comes to the small child, the adults
around him notice, with predilection, the quantitative, visible acquisitions, those
that arouse appreciations, praises or provoke other accumulations, of the same
order” (Raileanu, Bujor, Serdenciuc, 2019). In other words, through the game, in
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our opinion, specific coordinates and valences of humor are capitalized in the
process of carrying out the didactic activity. After all, following the finalities
associated with a didactic activity, a series of information can be deduced
regarding the way of development and manifestation of some abilities and skills
specific to the child / pupil.

Therefore, play, as a form of early activity, can find its pragmatic values at an
older age, precisely because the child's personality develops intensely through it.
Even if some authors in the field have shown the role of humor from a
psychological viewpoint (Freud, 2002; Ziegler, 2013) or have challenged its use in
psychotherapy (Kubie, 1971), we cannot fully agree with such an approach. In this
regard, the proof is the specialized literature in the field. So, beyond the
educational nature of their use, it should be noted that the use of humor in
education (Dinu, 2014), especially at a young age, can be a relevant indicator in
initiating, assuming and completing an educational activity.

At the same time, we believe it important that in this context, we specify that
the existence of images generally associated with a certain text has allowed the
literature (Provine, 1996) to make a series of scientific connections between the
amount/blood flow and the intensity of the images viewed by the children (who
expressed joy or sadness).The implementation of humor in school (Oldak, 1990)
with a humanizing role (Torok, McMorris & Lin, 2004) reveals the need and
relevance of forming children's behavior, of shaping them in the educational
process (Calin, Birsanescu, 2017). The success of the school activity depends, in
fact, on the way in which the idea of humor is implemented, precisely because
humor is needed (Botgros, 2016), from the teacher (Forabosco, 1992).

Therefore, precisely in this context, the concept of “humor as art”
intervenes, in our opinion, a concept used in the process of didactic
communication (Banas, Dunbar, Rodriguez & Liu, 2011). As a result, the
efficiency of a didactic activity related to the applicability of such an idea depends
rather on the social and educational implications that it can have later at the level
of the instructive-educational activity. More, humor, seen as part of didactic
communication (Martin, 2001), basically refers to the assumption of a behavior
(White, Lewis, 1990), through which it is necessary to assume a pragmatic
strategy at the educational level. Or, the assumption of a conduct already places
the educational actors in the ethical dimension of the expression, of the
expressiveness and, why not, even of the use / implementation of humor within the
didactic activity.

4. Conclusions

The examples we have brought in this research approach rather emphasize
the important role that the idea of humor plays in the educational dimension.
Moreover, the pedagogical valences that we wanted to capture, from our
standpoint, involve a certain conditioning between the ethical, pragmatic and
artistic nuances.Therefore, our interest was to analyze the image of humor in the
literature and how it finds its utility in education / school activity. By summarizing
the ideas analyzed in this paper we can draw the following conclusions:
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(1) Our analysis focused on the way in which the idea of humor is perceived and
how it can be accepted as an educational and social indicator.This is the reason
why such an idea must, in our opinion, find its usefulness in relation to the social
and artistic dimension to which it refers. Therefore, our approach also related to
the ethical values of the idea of humor.

(2) We believe that the relevance of the main ideas at the level of this investigative
approach to be practical and useful for the research itself. Humor as an art in
education represents, in fact, making a play upon words, Art in and through humor
and in our opinion it must always arouse interest; it should be a subject of
reflection at the level of an educational / didactic activity.

(3) We believe that through didactic humor, humor as an art in particular, the
optimization of the didactic activity becomes visible within the educational
system.That is why we believe that our work can represent a starting point in
further research that addresses the issue we dealt with in this paper, namely that of
humor as an art.

Therefore, the pragmatism of this research approach highlights a scientific
dimension in which the potential effects originating in the results obtained can be a
starting point for further research (the extension of the research at regional and
national level, the realization and implementation of new projects and educational
programs that have as fundamental objective the idea of didactic/educational
humor, the humor understood as art).
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