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Abstract

University academic success is influenced by a number of variables. One of the
factors influencing both neurotypical and neurodiverse students' academic success at
university is their social life. Students that are neurodiverse, however, also face
additional challenges in maneuvering through their social life in comparison with
neurotypical students. This paper argues that academic success for neurodiverse
individuals is significantly influenced by their experiences in university social life.
The social model of disability is the theoretical framework used in this article to
examine and understand the relationship between the experiences in the social life of
neurodiverse university students and their academic success. This paper argues that
to increase the level of support provided to neurodiverse students, all stakeholders
must work together.
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1.Introduction

There has been an upsurge in the admission of neurodiverse
students to universities. The dynamics of navigating university social
life still need to be changed, despite the fact that the rate of university
access has increased, in order to raise the rate of academic success.
According to Dwyer et al, (2022), although neurodivergent students
still encounter difficulties and impediments on college campuses, their
access to higher education has grown. Higher Education must take
into account students' social experiences and find strategies to support
them if it wants to increase academic success. Examining how
students' social lives affect their academic success is crucial because
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improved academic and social environments encourage learning,
which will ultimately improve students' academic performance. All
obstacles to learning must be removed if universities want students to
achieve high levels of academic success. It can be argued that
students’ university experiences would be better if they also have
successful social lives for a variety of reasons. Having friends to
engage with may not only prevent lonelineness but also assistance can
be given if there is a need. Furthermore, there would be more
opportunities to develop these crucial friendly relationships, helping
students to become ‘well-rounded’, which most future employers
would value.

Many students may experience anxiety when transitioning
from high school to university. Studies have indicated that students
experience social, cognitive, and psychological shock when they go
from the high school setting to the university environment (Edjah et
al., 2020). One problem is the disconnection between students' prior
expectations and the realities of university life, which, if not
addressed, can lead to severe distress, subpar academic performance,
and higher dropout rates. Student drop-out is influenced by the
student's social and academic adjustment to the university (Bernardo
et al., 2016). This demonstrates that in order for students to be ready
for the demands of higher education, the transition from high school to
postsecondary education must be seamless. There are some parallels
between staff and student expectations regarding what criteria drive
academic performance, according to research, but there is also
evidence of dissonance (Hassel & Ridout, 2018). This suggests that
what students believe to be important to academic performance may
not coincide with the assumptions made by the lecturers. The
fundamental components of a neurodiversity-based approach to
teaching students with learning disabilities are highlighted by
Armstrong (2017) as follows: providing neurodiverse students with a
more nuanced understanding of the causes of their disabilities;
emphasising, finding, and maximising students’ strengths rather than
correcting deficits. Aside from functional disparities in disabilities and
the need for accommodations, the neurodivergent students also face
stigma and prejudice. This suggests that the students need support in a
number of areas. It is important to emphasise workaround strategies
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that allow students to manage their academic work without letting
their disability interfere and providing students with knowledge about
the adaptability of the brain, growth mindsets, and the importance of
neurological diversity. Although this phenomenon has been
extensively investigated, more needs to be known about how
socialisation affects neurodiverse students. Moreover, little is known
about how neurodiverse individuals' social lives affect their academic
progress. As argued by Edjar et al (2020), it is important to remember
that students' strong academic and social lives are essential for their
success. The main questions that will be addressed in this article are
the ways in which social life influences the academic success of
neurodiverse university students.

2.Contextualising and conceptualising neurodiversity

Neurodiversity is a concept that encompasses the following:
dyslexia, dyspraxia, attention deficit hyperactivity disorder,
dyscalculia, autism spectrum, and Tourette syndrome (Clouder et al.,
2020). Clouder et al (2020) further clarified that neurodiversity
focuses on variations in individual brain function and behavioural
features, which are thought to be a normal element of population
variance. Armstrong (2017) similarly defines neurodiversity as the
recognition of these various distinctions. It can be argued that
individuals exhibiting these variations are treated differently by
society, in as much as they are treated in terms of differences in race,
ethnicity, and other types of human variation. Neurodiversity is used
to explain how human brains can differ in a variety of ways, including
how we organise our attention, interpret social and sensory
information, and plan and carry out movement (Bertilsdottir-Rosqvist
et al., 2020). According to Singer (2017), neurodiversity refers to the
non-pathological variance in the human brain that affects mobility,
sociability, learning, attention, mood, and other mental functions at a
group level. Therefore, neurodiversity explores the various ideas and
actions that define what it is to be unique and human. According to
this perspective, a person is considered neurodivergent if their
neurology differs from that of the majority (neurotypical).

Within the wide range of neurodiversity, some individuals are
classified as neurotypical (NT), or having information processed in a
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way that is consistent with the presumed societal "majority” or
"norm," and those who are neurodivergent (ND), having information
processed differently from this anticipated norm (Spaeth & Pearson,
2021). Developmental variances like autism, attention-deficit
hyperactivity disorder (ADHD), and dyslexia are included in the term
"neurodivergent,” as are acquired forms of neurodiversity like post-
traumatic stress disorder (PTSD), or brain injury (Spaeth & Pearson,
2021). Arguably, students may suffer severe consequences, such as
social isolation, if variances in their social communication styles are
not taken into consideration. For a neurodivergent person, receiving
criticism for behaviour deemed to be ‘bad’ or different from the norm,
can have devastating emotional effects, which could in turn,
negatively impact their academic success, which was the focus of this
study.

2.1.The social model of disability: A theoretical framework

The social model of disability was applied in this study to
explore how neurodiverse students' social lives affected their
academic success. This model recognises the environmental impact on
how a disability is experienced (Clouder et al., 2020). This model
draws attention to how disability is a product of social construction
(Wells-Jensen & Zuber, 2020). Academic institutions, as socially
constructed environments, can play a part in minimising difficulties
experienced by people with disabilities (Clouder et al, 2020). Thus, it
can be argued that attitudes, perceptions, and societal structures in
higher educational institutions can strongly impact the ways in which
neurodiverse people are seen by others and by themselves in terms of
their identities and socialisation, which then may influence their
ability to succeed academically.

In contrast to barriers to inclusion, the social model of
disability focuses on aspects of the negative impact of society on
disability and how these might be effectively addressed (Levitt, 2017).
As a result, it turns attention away from personal disability, and
toward societal institutions; and thus is an effective tool for achieving
the emancipation of individuals with disabilities (Woods, 2017).
Therefore, this model was selected to  determine the ways in which
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the university's social and structural environment is enabling or
constraining neurodiverse students.

Divergent neurotypes are viewed as advantageous to society
by the social model because they can contribute to innovation,
creativity, divergent thinking, and artistic abilities. The model assesses
the context and environment and how they can be adversely affecting
the individual. The social model aims to identify and alter the ways
that cultural norms and institutions exclude, reject, or fail to
accommodate individuals. The social model of disability will be used
to evaluate how the social lives of neurodiverse university students
will affect their academic success in the current study. Ghosal (2019)
emphasised the necessity to concentrate on the social characteristics
that constitute disability, particularly with regard to how the
interaction of the social and physical environments imposes
constraints on specific categories of people.

The social model of disability contends that social factors,
rather than inherent ones, have a greater impact on mankind (Retief &
Letsosa, 2018). One could argue that, if neurodiverse students receive
enough help during their lectures, they can perform on par with their
neurotypical peers, underscoring the significance of choosing this
model for this study (Elison-Chang, 2018). Therefore, society must
improve how neurodiverse students are labelled to remove
unfavourable impressions (Retief & Letsosa, 2018). Therefore, it is
important to remove any negative social influences that could prevent
neurodiverse children from performing on par with their neurotypical
peers.

The idea that society is to blame for the debilitating of people
with disabilities is a key component of the disability model and will be
crucial to comprehending the points made in this study. This suggests
that efforts should be focused on societal transformation or altering
parts of the built environment rather than personal adjustment and
rehabilitation in order to bring about any significant change (Retief &
Letsosa, 2018; Wells-Jensen & Zuber, 2020). Thus, the social model
becomes crucial since it concentrates on addressing the social and
environmental elements that are widespread in society that generate
barriers to participation for people with disabilities, a claim that can be
applied to the university setting. This is because beliefs and attitudes
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that are prevalent in society at large frequently manifest themselves in
other contexts, such as academic institutions. In order to encourage
society, and the university in particular, to apply measures that
accommodate these students to achieve higher involvement and
improvements in their social and educational success, the model will
help deter the exclusion of neurodiverse students. According to
Ghosal (2019), the social model aims to remove unnecessary obstacles
that prohibit persons with disabilities from participating in society,
accessing the workforce, and living independently. It can be applied in
a university setting to lower obstacles to inclusion and promote
awareness of the challenges faced by neurodiverse individuals.

2.2. University students’ social life and academic experience

The complexity of the student experience is acknowledged by
Raaper (2021). If the student experience is difficult for neurotypical
students, it is obvious that neurodiverse students will not find it
simple. When neurodiverse students are accepted into colleges, they
must form new friendships and become used to life in higher
education (HE). When they enrol in college, some neurodiverse
individuals find it challenging to form social connections. Social
relationships are a particular issue for autistic students, according to
research on their experiences in higher education (Gurbuz et al., 2019;
Longtin, 2015). The pupils must manage connections with their
classmates and forge bonds with those who can accommodate them
(Knott & Taylor, 2014). The students are faced with a problem since
they must find those within the institution who are accommodating
them. Feelings of loneliness, a lack of identification with the
university, and a lack of social identification with other students may
surface if the students have social issues. These social challenges do
not indicate a lack of social desire (Creswell et al., 2019). Despite the
pupils’ willingness to interact socially regularly, conventional views
make it difficult for them to do so. According to Lever and Geurts
(2016), feeling lonely, like one does not belong, or like one is not a
member of the student community, could be related to non-
completion, hence this may be a crucial element influencing
experiences at university (Anderson et al., 2017). In extreme
circumstances, failing to integrate properly into the student body can
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result in dropping out of school altogether and withdrawing from
academic pursuits.

Long-term mental health problems caused by these loneliness
sentiments may have a negative impact on the student's performance.
Mental health problems can affect daily duties, impede with learning,
and have an impact on academic achievement (Gelbar et al., 2015;
Van Hees et al.,, 2015). According to Gobbo & Shmulsky (2014),
academic success is significantly influenced by university social life.
Lack of significant social connections among students has a
detrimental impact on their academic performance. Other
neurodiverse individuals may nevertheless perform well because of
the student's social adjustment to university life, motivation,
commitment, and capacity to satisfy academic demands (Bernado et
al, 2016). This demonstrates that not all neurodiverse individuals
experience loneliness and struggle to integrate into campus life.

Regular attendance at classes promotes social interactions,
fostering connections between students, parents, teachers, and other
university personnel (Bernado et al, 2016). These positive connections
aid in academic success as well as students' social and academic
adaption. Additionally, socialising that is related to academic work is
extremely beneficial as it provides an excellent opportunity for
research collaboration. These beneficial relationships between the
stakeholders would be fostered in large part by the student support
services provided by the universities. In order to handle the academic
work and prevent university dropouts, there is a need for social and
institutional assistance.

As they progress into higher education, neurodiverse students
could feel anxious. These emotions may be crippling, and depending
on the type of condition, they may even be very severe. Ward and
Webster (2017)’s interview study revealed that even autistic students
who thrive in HE experienced anxiety and depression. Comorbid
mental health conditions may make failure more likely. Sensory
sensitivity issues may make it difficult for neurodiverse adolescents
with ASD to socialise, lead to stress and worry, and keep them from
concentrating on their academic work (Anderson et al., 2017). If the
environment overwhelms the students, they may decide to leave
university. According to the social model of disability, someone is
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considered "disabled” when their needs cannot be met by the
environment (society). To completely accommodate neurodiverse
pupils, organisational impediments, communication barriers,
environmental barriers, and social and cultural barriers must all be
addressed. Sincerity, fairness, and a readiness to listen to others are
just a few of the personality traits Gurbuz et al. (2018) identified as
being helpful to students with ASD in their social interactions in
higher education.

According to Hong (2015), many institutions are still ill-
equipped to support the neurodiverse students beyond the fundamental
state need of equal access and practical adjustments. Within HEIs,
neurodiverse students frequently encounter disabling impediments.
These include both psychological and actual impediments. The
presumption about neurodiverse persons that explains, justifies, and
spreads bias, discrimination, and exclusion is referred to as an attitude
barrier (Hogan, 2019). These attitude barriers have an impact on the
students psychologically since they tend to lower their self-esteem.
Academic performance is likely to suffer as a result of low self-
esteem. Physical barriers include a wide range of obstacles that
restrict equitable access, including stairs, steps, narrow passageways,
entrances, kerbs, restrooms, housing, poor lighting, uncomfortable
sitting, and malfunctioning elevators. Physical barriers are linked to
physical and architectural environments (Hogan, 2019). These barriers
are the ones which are disabling to the students, and this may interfere
with their academic success. The students are unable to enter several
locations where they can interact with their peers because of physical
restrictions.

2.3. Neurodiverse students’ academic success

Clouder et al. (2020) declare that the gap between what is
required and what is accessible to assure neurodiverse students'
success in higher education, where it is obvious that good intentions
are insufficient, widens due to the fear of stigmatisation and labelling.
Institutions should make an effort to lessen the stigmatisation of
students with neurodiversity. Students are more likely to succeed
academically if they perceive that they are treated similarly to their
neurotypical peers. In educational institutions, student success is
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crucial because it is frequently employed as a performance indicator
(Alyahyan & Diistegor, 2020). Since success is correlated with
students' performance, ongoing success will inspire students to put in
more effort, which will eventually translate into improved academic
performance. Higher education institutions must prioritise student
achievement since it is seen as an important metric for judging the
calibre of educational institutions (National Commission for
Academic Accreditation &amp, 2015). Academic success was
characterised by York, Gibson, and Rankin (2015) as academic
achievement, satisfaction, skill and competency development,
perseverance, achieving learning goals, and career success. Academic
success for students is determined by how well they perform on an
exam for a particular subject, at the end of the academic year, or when
they graduate (Alyahyan & Diistegor, 2020).

Academic success for neurodiverse students, such as blind students,
depends on social interaction. They require the assistance of the
sighted classmates who are in the same group, attending the same
lectures, and completing the same assignments. Socializing is
therefore essential. When the right techniques are used, neurodiverse
children' academic success can be increased. According to Alyahyan
& Diistegér (2020), taking preventive measures and early
identification of at-risk children can significantly increase their
achievement.

Even though ASD is frequently linked to social challenges,
this heterogeneous group of students may show some social aptitude.
Gelbar et al. (2015) and Zeedyk et al. (2016) found that individuals
with Autism Spectrum Disorder (ASD) can be intellectually
competent within a particular topic but lack a variety of practical,
social, and emotional skills necessary to succeed in higher education.
Students with autism were described as autonomous, keen listeners,
and self-assured enough to tackle assignments when necessary. They
added that the university environment gave them a chance to put their
skills to the test (Gurbuz et al., 2018). Some students reported
difficulty with group projects, class engagement, presentations, asking
questions, and interacting with peers (Anderson et al., 2019, Gurbuz et
al., 2018). In compared to their neurotypical classmates, this cohort
has a higher rate of course repetition and dropouts without degrees,
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according to earlier studies (White, Ollendick, & Bray, 2011). Many
people with ASD can handle the intellectual and academic
requirements of college, but they have difficulties with other aspects
that are crucial for academic success (Dijkhuis, Sonneville, Ziermans,
Staal, & Swaab, 2020). According to Trevisan and Birmingham
(2015), the scant research on college students with ASD stresses that
the difficulties these students face are frequently not caused by
variations in their cognitive abilities. Students with ASD expressed
difficulty beginning social connections, expressing themselves to
others, and making new acquaintances, according to Gurbuz et al
(2018) 's research. Additionally, they described students' social
loneliness, isolation, and excessive, erratic, and occasionally shallow
social activities (Gurbuz et al., 2018). Students with ASD noted the
value of a social network and considered social interaction to be
draining but vital, according to Van Hees et al. (2014). This study also
discovered that these kids frequently struggle to fit in, having trouble
handling the social demands of conversation and participating in
social activities. Understanding neurodiversity requires admitting that
there is no such thing as "normal” brain function; deviations are just
part of the human brain's expected range of variation. In addition,
neurodiversity acknowledges that differences do not indicate
deficiencies (Coghill & Coghill, 2020). According to Pluut, Curseu,
and llies (2015), emerging adults must prioritise between social
relationships and academic pursuits because they cannot always be
done at the same time. As a result, students frequently have to pick
one over the other (Van der Zanden, Denessen, Cillessen & Meijer,
2018).

3.Methodology

Secondary sources of information, including books, journal
articles, and eBooks, were employed in this conceptual work. Despite
the broadness of my topic, | focused on students with hard of hearing,
visual impairment, and autism spectrum disease. Instead of using a
debate-based method, | injected themes first before having a
discussion about them. The social model of disability was utilised to
frame the conversation because a university is a micro-society.
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4.Results and Discussion

Success in college should not be hindered by a student's social
life. Social networks are important because they help students
establish study patterns, such as choosing whether to study in a library
or another setting. Students might set goals for one another when they
collaborate with others. Peers can talk about impending assessments
as well. The interaction between neurodiverse and neurotypical
students is necessary since it may be beneficial to the students. For
instance, visually impaired pupils interacting with sighted people will
assist their academic work, such as reading.

However, juggling a social life with study is not always
possible. Failure could result from a failure to strike a balance
between social pleasure and intellectual expectations. Students may
face either a study-to-leisure conflict when studying interferes with
social life or a leisure-to-study conflict when social life interferes with
studying, depending on their priorities (Pluut, Curseu, and Ilies 2015).
There are several theories as to why these two forms of intrapersonal
conflict are linked to academic performance. According to
sociological ideas, a student's ability to succeed in school may be
hampered by a conflict between their social and academic lives
because they run out of time, become exhausted, and obsess over their
options (Bakker & Demerouti, 2007).

Support and guidance are required if the neurodiverse student's
life has many responsibilities. Students must have fulfilling social
experiences if they are to succeed intellectually. Academic success is
associated with positive peer dynamics. According to Véronneau,
Vitaro, Brendgen, Dishion, and Tremblay (2010), a lack of social
adjustment results in future academic challenges and, ultimately,
academic failure.

Social life can occasionally stop supporting studies, which
results in procrastination and avoidance instead. The difference
between social time and study time must be made. Many ND students
have a lifetime of bad educational experiences behind them when they
enrol in higher education (Anderson, Sosnowy, Kuo, and Shattuck,
2018). Due to a lack of knowledge about neurodiversity and how to
effectively serve young ND people, the conduct of ND youngsters is
sometimes mischaracterized as "difficult” (Brownlow, Lawson, Pillay,
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Mahony & Abawi, 2021; Moyse 2020; Wood, 2019; Roberts &
Webster, 2020). They probably endured frequent criticism for their
actions as a result. Additionally, a large number of young people with
ND are participating in programmes meant to "better" their
'impairments,’ according to Bottema-Beuttal, Park, and Kim (2018). A
large portion of the autistic and neurodivergent community views such
therapies as being extremely contentious since they conceive actions
that are essential to the person's identity as wrong (Leaf et al. 2021).
ND persons may learn to "mask," or adapt or repress aspects of their
identity and conduct to fit in with others' expectations or escape
negative evaluations, as a result of negative reactions to their natural
ways of existing and communicating (Pearson & Rose, 2021; Schneid
et al. 2020; Hull et al. 2017; Perry, Hull, Mandy, & Cage, 2021).
These characteristics may also interact with any decline in academic
achievement (or perceived progress), creating a vicious cycle in which
the loss of coping mechanisms and help-seeking results in real or
perceived academic failure (Clouder et al. 2020). This failure may
then be accompanied by intense negative emotions, which may further
increase the perception of failure and cause fearful feelings. However,
research indicates that greater information does not always translate
into more welcoming attitudes or behaviours (Cage, Di Monaco, &
Newell, 2019), putting People with neurodivergent backgrounds who
are in a difficult position while pursuing higher education.

A neurodivergent learner may act differently in terms of
attendance and focus for a number of different reasons. According to
MacKay (2009), "attendance does not exist as a vacuum,” which
means that attendance by itself is not a useful indicator of engagement
because numerous factors influence whether a student actually shows
up for class. It may be stressful for a neurodivergent student to attend
class (especially if they risk being penalised), it may be socially
impossible, or it may be difficult because they are required to work at
a pace or in a way that is unpleasant or distressing (Spaeth & Pearson,
2021). Due to variations in attentional processing, attentional demands
can be difficult for all students, but they can be especially difficult for
neurodivergent students. Students with ADHD may find it challenging
to concentrate on one thing at a time, and they may need extra mental
stimulation to stay alert (Spaeth, 2019).
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It is important to consider group dynamics at HEIs since they
can affect student success. The majority of a group's time is spent on
the tasks that either make the group successful or unsuccessful. A
group that participates in academic exercises like group discussions is
likely to achieve academic success.

5.Conclusion

Academic success for neurodiverse individuals depends on addressing
social interaction difficulties. It is impossible to overstate the value of
having a social life because it is essential to students' mental health
and their ability to engage with others. Academic success will remain
difficult for students with neurodiverse traits without the right kind of
assistance for developing healthy social interactions. The academic
success of the pupils would increase if the stakeholders worked
together to increase the promotion of inclusivity and healthy social
relationships. People frequently form lifelong friendships in college.
Students must, however, choose between their education and their
social lives and decide which of these two objectives they want to
achieve. In order to prevent students from feeling as though they have
missed out on either their academic or social lives, both must be
balanced.

References

Alyahyan, E., & Diistegor, D. (2020). Predicting academic success in
higher education: Literature review and best practices.
International Journal of Educational Technology in Higher
Education 17(3). https://doi.org/10.1186/s41239-020-0177-7

American Psychiatric Association. (2013). Diagnostic and Statistical
Manual of Mental Disorders (Fifth edition). Arlington, VA:
American Psychiatric Publishing.

116



Social Life Influences on the Academic Success of Neurodiverse
University Students
Ratidzai Shoko

Amponsah-Bediako, K. (2013). Relevance of disability models from
the perspective of a developing country: An analysis.
Developing Country Studies 3, 121-132.

Anderson, A. H., Carter, M., & Stephenson, J. (2018). Perspectives of
university students with autism spectrum disorder. Journal of
Autism and Developmental Disorders 48(3), 651-665.

Anderson, K. A., Sosnowy, C., Kuo, A. A., & Shattuck, P. T. (2018).
Transition of individuals with autism to adulthood: a review of
qualitative  studies.  Pediatrics  141(4),  S318-S327.
https://doi.org/10.1542/peds.2016- 43001

Armstrong, T. (2017). Neurodiversity: The Future of Special
Education. Educational Leadership 74 (7), 10-16

Bakker, A. B., & Demerouti, E. (2007). “The Job Demands-Resources
Model: State of the Art.” Journal of Managerial Psychology 22,
309-28. https://doi.org/ 10.1108/02683940710733115.

Bernardo, A., Esteban, M., Fernandez, E., Cervero, A., Tuero, E., &
Solano, P. (2016). Comparison of Personal, Social and
Academic Variables Related to University Drop-out and
Persistence. Frontiers in Psychology 7(1610).

Bottema-Beutel, K., Park, H., & Kim, S.Y. (2018). Commentary on
Social Skills Training Curricula for Individuals with ASD:
Social Interaction, Authenticity, and Stigma. Journal of Autism
Developmental Disorders 48, 953-964.
https://doi.org/10.1007/s10803-017-3400-1

Brownlow, C., Lawson, W., Pillay, Y., Mahony, J., & Abawi, D.
(2021). “Just Ask Me”: The Importance of Respectful
Relationships Within Schools. Frontiers in Psychology 12,
2281.

Cage, E., & Troxell-Whitman, Z. (2019). Understanding the Reasons,
Contexts, and Costs of Camouflaging for Autistic Adults.
Journal of Autism Developmental Disorders 49, 1899-191.
https://doi.org/10.1007/s10803-018-03878-x

Clouder, L., Karakus, M., Cinotti, A., Ferreyra, M.V., Fierros, G.A.,
& Rojo, P. (2020). Neurodiversity in higher education: a
narrative  synthesis. Higher Education 80, 757-778.
https://doi.org/10.1007/s10734-020-00513-6

117


https://doi.org/10.1542/peds.2016-%2043001
https://doi.org/10.1007/s10803-018-03878-x
https://doi.org/10.1007/s10734-020-00513-6

Social Life Influences on the Academic Success of Neurodiverse
University Students
Ratidzai Shoko

Coghill, E.M.H., & Coghill, J.G (eds). (2020). Supporting
Neurodiverse College Student Success: A Guide for Librarians,
Student  Support  Services, and Academic Learning
Environments. Lanham, MD: Rowman & Littlefield.

Cresswell, L., Hinch, R., & Cage, E. (2019). The experiences of peer
relationships amongst autistic adolescents: A systematic review
of the qualitative evidence. Research in Autism Spectrum
Disorders 61, 45

Dijkhuis, R., Sonneville, L.D., Ziermans, T., Staal, W., & Swaab, H.
(2020). Autism symptoms, executive functioning, and academic
progress in higher education students. Journal of Autism and
Developmental Disorders 50 (4), 1353-
1363, https://doi.org/10.1007/s10803-019-04267-8

Dwyer, P., Mineo, E., Mifsud, K., Lindholm, C., Gurba, A., &
Waisman, T.C. (2022). Building Neurodiversity-Inclusive
Postsecondary Campuses: Recommendations for Leaders in
Higher Education. Open Access Published Online: 16 February
2022. https://doi.org/10.1089/aut.2021.0042

Edjah, K., Ankomah, F., Domey, E., & Laryea, J.E. (2020). Stress and
Its Impact on Academic and Social Life of Undergraduate
University Students in Ghana: A Structural Equation Modeling
Approach. Open Education Studies 2, 37-44.
https://doi.org/10.1515/edu-2020-0100

Elison-Chang, P.A. (2018). Success for all through supporting
inclusive education: a mixed method research study. Ph.D.
thesis. Northwest Nazarene University.

Gelbar, N. W., Shefcyk, A., & Reichow, B. (2015). A comprehensive
survey of current and former college students with autism
spectrum disorders. The Yale Journal of Biology and Medicine
88(1), 45.

Ghosal, A. (2019). The social model: Disability as a socially
constructed phenomenon. International Journal of Engineering
Development Research 7(2).

Gobbo, K., & Shmulsky, S. (2013). Faculty experience with college
students with autism spectrum disorders. Focus on Autism and
Other Developmental Disabilities 29(1), 13-22.

118


https://doi.org/10.1007/s10803-019-04267-8
https://doi.org/10.1515/edu-2020-0100

Social Life Influences on the Academic Success of Neurodiverse
University Students
Ratidzai Shoko

Gurbuz, E., Hanley, M., & Riby, D. M. (2019). University students
with autism: the social and academic experiences of University
in the UK. Journal of Autism and Developmental Disorders 49
(2), 617-631.

Hassel, S., & Ridout, N. (2018).  An Investigation of First-Year
Students' and Lecturers' Expectations of University Education.
Frontiers in Psychology 8.
https://doi.org/10.3389/fpsy.2017.02218

Hogan, A.J. (2019). Social and medical models of disability and
mental health: Evolution and renewal. Canadian Medical
Association Journal 191(11), E16-E18.
https://doi.10.1503/cmaj.181008

Hong, B. (2015). Qualitative analysis of the barriers of the barriers
college students with disabilities experience in Higher
Education. Journal of College Student Development 56(30),
209-222. https://doi.org/10.1353/csd.2015.0032

Hull, L., Petrides, K.V., Allison, C., Smith, P., Baron-Cohen, S., Lai,
M.C., & Mandy, W. (2017). “Putting on My Best Normal”:
Social Camouflaging in Adults with Autism Spectrum
Conditions. Journal of Autism Developmental Disorders 47,
2519-2534. https://doi.org/10.1007/s10803-017-3166-5

Knott, F., & Taylor, A. (2014). Life at university with Asperger
syndrome: A comparison of student and staff perspectives.
International Journal of Inclusive Education, 18(4), 411-426.

Leaf, J.B., Cihon, J.H., Leaf, R., McEachin, J., Liu, N., Russell, N.,
Unumb, L., Shapiro, S., & Khosrowshahi, D. (2021). Concerns
About ABA-Based Intervention: An Evaluation and
Recommendations. Journal of Autism Developmental Disorders
https://doi.org/10.1007/s10803-021-05137-y

Lever, A. G., & Geurts, H. M. (2016). Psychiatric co-occurring
symptoms and disorders in young, middle-aged, and older
adults with autism spectrum disorder. Journal of Autism and
Developmental Disorders 46(6), 1916-1930.

Levitt, J. (2017). “Exploring How the Social Model of Disability Can
Be Re-Invigorated: In Response to Mike Oliver.” Disability and
Society 32 (4), 589-594.

119


https://doi.org/10.3389/fpsy.2017.02218
https://doi.10.1503/cmaj.181008
https://doi.org/10.1007/s10803-017-3166-5

Social Life Influences on the Academic Success of Neurodiverse
University Students
Ratidzai Shoko

Longtin, S. E. (2014). Using the college infrastructure to support
students on the autism spectrum. Journal of Postsecondary
Education and Disability 27(1), 63-72.

MacKay, J. R. D. (2019). Show and ‘tool’: How lecture recording
transforms staff and student perspectives on lectures in higher
education. Computers & Education 140, 103593. Retrieved
from https://doi.org/10.1016/j.compedu.2019.05.019

Mallett, R., & Runswick-Cole, K. (2014). Approaching Disability:
Critical Issues and Perspectives. 1st ed. London: Routledge.

Moyse, R. (2021). Missing: the autistic girls absent from mainstream
secondary schools. Doctoral dissertation, University of Reading

National Commission for Academic Accreditation &amp; Assessment
Standards for Quality Assurance and Accreditation of Higher
Education Institutions, 2015

Pearson, A., & Rose, K. (2021). A Conceptual Analysis of Autistic
Masking: Understanding the Narrative of Stigma and the
Ilusion of Choice. Autism in Adulthood.
http://doi.org/10.1089/aut.2020.0043

Perry, E., Mandy, W., Hull, L., & Cage, E. (2021. Understanding
Camouflaging as a Response to Autism-Related Stigma: A
Social ldentity Theory Approach. Journal of Autism
Developmental Disorders. https://doi.org/10.1007/s10803-021-
04987-w

Pluut, H., Curseu, P. L., & Ilies, R. (2015). “Social and Study Related
Stressors and Resources among University Entrants: Effects on
Well-Being and Academic Performance.” Learning and
Individual Differences, 37, 262-68.
https://doi.org/10.1016/j.1indif.2014.11.018.

Retief, M., & LetSosa, R. (2018). Model of disability: A brief
overview. HTS Teologiese Studies/Theological Studies 74(1),
a4738. http://doi.org/10.4102/hts.v74i1.4738

Roberts, J., & Webster, A. (2020). Including students with autism in
schools: a whole school approach to improve outcomes for
students with autism. International Journal of Inclusive
Education. https://doi.org/10.1080/13603116.2020.1712622

120


https://doi.org/10.1016/j.compedu.2019.05.019
http://doi.org/10.1089/aut.2020.0043
http://doi.org/10.4102/hts.v74i1.4738
https://doi.org/10.1080/13603116.2020.1712622

Social Life Influences on the Academic Success of Neurodiverse
University Students
Ratidzai Shoko

Rosgvist, H. B., Chown, N., & Stenning, A. (Eds.). (2020).
Neurodiversity studies: A new critical paradigm. Routledge.
https://doi.org/10.4324/9780429322297

Schneid, 1., & Raz, A. E. (2020). The mask of autism: Social
camouflaging and impression management as
coping/normalization from the perspectives of autistic adults.
Social Science & Medicine 248, 112826. https://
doi.org/10.1016/j.socscimed.2020.112826

Singer, J. (2017). Neurodiversity: The birth of an idea. Amazon kindle
eBook, Self-published

Spaeth, E. (2019). Constant vigilance: a conceptualisation of the
vigilance regulation model of ADHD in relation to learning and
teaching in higher education. Journal of Neurodiversity in
Higher Education 5, 67-76.

Spaeth, E., & Pearson, A. (2021). A reflective analysis of
Neurodiversity and student well-being Conceptualizing
practical strategies for inclusive practice.
https://doi.org/10.31219/ osf.io/cbk23

Trevisan, D., & Birmingham, E. (2015). Examining the relationship
between Autistic traits and college adjustment. Autism 20 (6),
719-729, 10.1177/1362361315604530

Van der Zanden, P.J.A.C., Denessen, E., Cillessen, A.H.N., & Meijer,
P.C. (2018). Patterns of success: First-year student success in
multiple domains. Studies in Higher Education 44(11).

Van Hees, V., Moyson, T., & Roeyers, H. (2015). Higher education
experiences of students with autism spectrum disorder:
Challenges, benefits, and support needs. Journal of Autism and
Developmental Disorders 45(6), 1673-1688.

Véronneau, M.H., Vitaro, F., Brendgen, M., Dishion, T.J.,, &
Tremblay, R.E. (2010). Transactional analysis of the reciprocal
links between peer experiences and academic achievement from
middle childhood to early adolescence. Developmental
Psychology 46, 773-790.

Ward, D., & Webster, A. (2018). Understanding the lived experiences
of university students with autism spectrum disorder (ASD): A
phenomenological study. International Journal of Disability,
Development and Education 65(4), 373-392.

121


https://doi.org/10.4324/9780429322297
https://doi.org/10.1177/1362361315604530

Social Life Influences on the Academic Success of Neurodiverse
University Students
Ratidzai Shoko

Wells-Jensen, S., & Zuber, A. (2020). Models of Disability as Models
of First Contact. Religions 11(676), 1-9.
https://doi.org/10.3390/rel11120676

White, S.W., Ollendick, T.H., & Bray, B.C. (2011). College students
on the Autism Spectrum: Prevalence and associated problems.
Autism 15 (6), 683-701.
https://doi.org/10.1177/1362361310393363

Wood, R. (2017). Exploring how the social model of disability can be
reinvigorated for autism: In response to Jonathan Leuvitt.
Disability and Society 32(7).
https://doi.org/10.1080/09687599.2017.1328157

Wood, R. (2019). Inclusive Education for autistic children: Helping
children and young people to learn and flourish in the
classroom. Jessica Kingsley Publishers.

York, T. T., Gibson, C., & Rankin, S. (2015). Defining and Measuring
Academic Success. Practical Assessment, Research and
Evaluation 20(5).

Zeedyk, S.M., Tipton, L.A.,& Blacher, J. (2016). Educational
supports for high functioning youth with ASD. Focus on Autism
and Other Developmental Disabilities 31 (1), 37-48.
https://doi.org/ 10.1177/1088357614525435

122


https://doi.org/10.3390/rel11120676
https://doi.org/10.1177/1362361310393363
https://doi.org/10.1080/09687599.2017.1328157

