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ABSTRACT

6WXG\�DEURDG��6$��LV�UHJDUGHG�DV�D�VXFFHVVIXO�ZD\�WR�GHYHORS�OHDUQHUV·�(QJOLVK�VNLOOV�
DQG�LQWHUFXOWXUDO�XQGHUVWDQGLQJ��DQG�KDV�DOVR�EHHQ�LQFRUSRUDWHG�LQWR�WHDFKHU�WUDLQLQJ�
SURJUDPV��$JDLQVW�WKLV�EDFNGURS��(/)��(QJOLVK�DV�D�OLQJXD�IUDQFD��RULHQWHG�UHVHDUFK�
ZKLFK�LQYHVWLJDWHV�-DSDQHVH�SUH�VHUYLFH�DQG�SUDFWLFLQJ�WHDFKHUV·�HYROYLQJ�YLHZV�RI�
(QJOLVK�SURSHOOHG�E\�WKHLU�6$�H[SHULHQFHV�KDV�VWDUWHG�WR�DSSHDU��7KLV�VWXG\��ZKLFK�
LV�VHW�LQ�D�QLKRQMLQJDNNĿ�LQ�%UXVVHOV��VRXJKW�WR�FRQWULEXWH�WR�WKLV�DUHD�RI�UHVHDUFK�E\�
H[DPLQLQJ�WKH�SULQFLSDO�DQG�(QJOLVK�WHDFKHUV·�SHUFHSWLRQ�RI�(QJOLVK�DQG�LWV�LQÁXHQFH�RQ�
WKHLU�SHGDJRJ\�DQG�VFKRRO·V�(QJOLVK�HGXFDWLRQ�SROLF\��1LKRQMLQJDNNĿ�LV�D�IXOO�WLPH�GD\�
VFKRRO�IRU�FKLOGUHQ�RI�-DSDQHVH�H[SDWULDWHV��DQG�-DSDQHVH�WHDFKHUV�DUH�VHQW�IURP�WKH�
JRYHUQPHQW�RI�-DSDQ��WHDFK�DW�WKH�DSSRLQWHG�VFKRROV�IRU�VHYHUDO�\HDUV��DQG�VXEVHTXHQWO\�
UHWXUQ�WR�WKHLU�ZRUN�LQ�-DSDQ��7KH�DUWLFOH�GHPRQVWUDWHV�WKDW�ZKLOH�WKH�VFKRRO�SULQFLSDO�
DQG�(QJOLVK�ODQJXDJH�WHDFKHUV�DSSUHFLDWHG�WKH�GLYHUVLW\�RI�(QJOLVK��WKH�VFKRRO·V�(QJOLVK�
HGXFDWLRQ�SROLF\�DQG�FODVVURRP�WHDFKLQJ�ZHUH�VKDSHG�E\�QDWLYH�VSHDNHULVP�LGHRORJ\�
DQG�WUDGLWLRQDO�DVVXPSWLRQV�RI�6WDQGDUG�(QJOLVK�DV�WKH�RQO\�UHFRJQL]HG�YDULHW\��%DVHG�
RQ�WKH�VWXG\·V�ÀQGLQJV��,�PDNH�VXJJHVWLRQV�ZKLFK�FDQ�DGYDQFH�LQWHJUDWLRQ�RI�(/)�LQWR�
(/7�LQ�QLKRQMLQJDNNĿ�DQG�PDLQVWUHDP�VFKRROV�LQ�-DSDQ��

KEYWORDS: English as a lingua franca (ELF)1���VWXG\�DEURDG��6$���QLKRQMLQJDNNĿ

���%\�(/)��,�UHIHU�WR�¶DQ\�XVH�RI�(QJOLVK�VSHDNHUV�RI�GLIIHUHQW�ÀUVW�ODQJXDJHV�IRU�ZKRP�(QJOLVK�LV�WKH�
communicative medium of choice, and often the only option’ (Seidlhofer, 2011, p. 7). In contrast to the 
GHÀFLW�SHUVSHFWLYH�RI�()/��(QJOLVK�DV�D�)RUHLJQ�/DQJXDJH��ZKLFK�XQGHUPLQHV�G\QDPLFLW\��GLYHUVLW\�RI�
English and expects learners to approximate the native-speaker model as closely as possible, I perceive 
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1. INTRODUCTION

$V�WHFKQRORJLFDO�DGYDQFHV�KDYH�DFFHOHUDWHG�JOREDOL]DWLRQ�LQ�ZKLFK�SHRSOH�QHHG�WR�
communicate English effectively with people from different cultures and values, the 
desire among learners to improve their English language competence and intercultural 
XQGHUVWDQGLQJ�KDV�EHHQ�LQFUHDVLQJ��,Q�WKHVH�FLUFXPVWDQFHV��VWXG\�DEURDG��6$��KDV�
been perceived as an effectual method to achieve these goals since sojourners can be 
immersed into the target language community and regularly practice English with 
SHRSOH�IURP�YDULRXV�OLQJXDFXOWXUDO�EDFNJURXQGV��6$�DQG�LWV�UHODWLRQVKLS�WR�(QJOLVK�
learning has also gained respect among scholars, which is represented in large body of 
works encompassing diverse domains ranging from vocabulary acquisition, intercultural 
VHQVLWLYLW\��DQG�LGHQWLW\�QHJRWLDWLRQ��H�J���.LQJLQJHU��������-DFNVRQ���������
� /LNHZLVH��6$�KDV�EHHQ�JUDGXDOO\�LQWHJUDWHG�WR�WHDFKHU�WUDLQLQJ�SURJUDPV��.DQJ�
& Pacheco, 2021), since English teachers are more than ever regarded as a necessary 
human capital who can upgrade students’ English skills and intercultural competence. 
This is also the case in Japan where teachers are continuously facing pressure from the 
SXEOLF�IRU�WKHLU�SHUFHLYHG�ODFN�RI�(QJOLVK�SURÀFLHQF\�DQG�LQWHUFXOWXUDO�XQGHUVWDQGLQJ�
�$VDRND���������DQG�LQ�UHVSRQVH��-DSDQ·V�0LQLVWU\�RI�(GXFDWLRQ��&XOWXUH��6SRUWV��6FLHQFH�
DQG�7HFKQRORJ\��KHUHDIWHU�0(;7��KDV�EHHQ�UHFHQWO\�HQGRUVLQJ�WHDFKHUV�WR�6$�DV�RQH�
HIÀFLHQW�PHDVXUH�WR�VROYH�WKH�SUREOHP��6X]XNL���������
 In this respect, several ELF-oriented studies investigating Japanese teachers’ 
HYROYLQJ�EHOLHIV�RQ�(QJOLVK�WKURXJK�6$�KDYH�EHHQ�XQGHUWDNHQ��0D\XPL�	�+�WWQHU��
2020; Suzuki, 2021). However, a dearth of attention has been paid to QLKRQMLQJDNNĿ 
teachers’ and principal’s perceptions of English. Given the fact that the majority of 
Japanese teachers and principals are dispatched from Japan and are provided with the 
environment of quickly implementing their thoughts into classroom pedagogy and 
SROLF\PDNLQJ��WKHUH�LV�D�QHHG�WR�H[SORUH�KRZ�WKHLU�H[SHULHQFHV�OLYLQJ�DEURDG�LQÁXHQFH�
their perceptions of English, English teaching, and the school’s English education 
SROLF\��7R�ÀOO�RXW�WKLV�JDS�DQG�WR�SURYLGH�FRQWULEXWLRQ�WR�WKH�GHYHORSLQJ�ERG\�RI�(/)�
RULHQWHG�6$�UHVHDUFK��WKH�SUHVHQW�DUWLFOH�GUDZV�RQ�GDWD�IURP�P\�GRFWRUDO�VWXG\�RI�
language ideology in a QLKRQMLQJDNNĿ in Belgium (Mogi, n.d., 2017, 2020). While 
Japanese QLKRQMLQJDNNĿ teachers in general do not take programs offered by educational 
institutions in the host country2��LQ�P\�YLHZ��WKHLU�VRMRXUQ�FDQ�EH�GHÀQHG�DV�6$�VLQFH�
they are immersed into the local community which allows them to gain new insights and 
broaden their horizon. 
 Based on these considerations, this study addresses the following research 
questions: 
���+RZ�ZHUH�SULQFLSDO�DQG�(/7�WHDFKHUV·�SHUFHSWLRQV�RI�(QJOLVK�LQÁXHQFHG�E\�VWXG\LQJ�
abroad in Brussels? 
2. How were principal and ELT teachers’ evolving beliefs manifested in the school’s 
English language education policy and classroom pedagogy? 
(/)�DV�D�SDUDGLJP�ZKLFK�SULRULWL]HV�LQWHOOLJLELOLW\�DQG�HQFRXUDJHV�ÁXLG�DQG�ÁH[LEOH�XVHV�RI�(QJOLVK�DQG�
multilingual resources (Jenkins, 2015; Seidlhofer, 2011).
2. Nonetheless, Shinichi – a Japanese English teacher who participated in my study – voluntarily took 
classes at a private French school. 
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 In the following, I outline some brief overview of previous studies on ELF-
RULHQWHG�6$�UHVHDUFK�DQG�SURYLGH�FRQWH[WXDO�EDFNJURXQG�RQ�QLKRQMLQJDNNĿ, Belgium, 
and Brussel. This is then followed by discussing methodology and the research 
context of QLKRQMLQJDNNĿ in Brussels. I end the article with implications for ELT of 
QLKRQMLQJDNNĿ and Japan’s mainstream schools.

���/,7(5$785(�5(9,(:��(/)�25,(17('�(/)�5(6($5&+

,Q�OLJKW�RI�WKLV�ULVLQJ�LQWHUHVW�WR�6$�UHVHDUFK��WKHUH�LV�D�JURZLQJ�ERG\�RI�(/)��(QJOLVK�DV�
a lingua franca)-oriented research which investigate if and how study abroad students’ 
experience in the host country changes their beliefs toward English (e.g., Kalocsai, 
������1RJDPL��������9LUNNXOD�	�1LNXOD���������$�FXUVRU\�UHYLHZ�RI�OLWHUDWXUH�SRLQWV�
WR�WKH�IDFW�WKDW�ZKLOH�VWXGHQWV·�6$�H[SHULHQFH�DQG�(/)�LQWHUDFWLRQ�DUH�LGLRV\QFUDWLF�
depending on multiple factors such as context (ESL or EFL), social networks (native or 
non-native), and student’s inherent personal characteristics (outgoing or reserved), on 
WKH�ZKROH��WKHLU�FRQIRUPLW\�WR�QDWLYH�VSHDNHU�QRUPV�GHFUHDVHG��7KURXJK�6$��VWXGHQWV�
ZHOFRPHG�WKH�GLYHUVLW\�DQG�ÁH[LELOLW\�RI�(QJOLVK�DQG�LWV�XVH��DQG�WRRN�SULGH�LQ�WKHLU�
sense of self as a successful ELF user rather than an incompetent EFL learner. 
� $PLGVW�WKLV�WUHQG��WHDFKHUV·�6$�LV�DOVR�VHHQ�DV�D�PHDQV�WR�IRVWHU�DQG�ZLGHQ�(/)�
RULHQWHG�SHGDJRJ\��DQG�(/)�RULHQWHG�6$�UHVHDUFK�IRFXVLQJ�RQ�-DSDQHVH�SUH�VHUYLFH�
�6X]XNL��������DQG�LQ�VHUYLFH��0D\XPL�	�+�WWQHU��������WHDFKHUV�KDV�FRPPHQFHG��,Q�
VKRUW��VLPLODU�WR�WKH�IRUHJRLQJ�6$�UHVHDUFK�IURP�DQ�(/)�YLHZSRLQW��ERWK�VWXG\�UHSRUW�
that most teachers’ view on English became more ELF-oriented during their stay, and 
they considered intelligibility more important than nativelike accuracy. However, 
WKH�ÀQGLQJV�DOVR�VXJJHVW�WKDW�ERWK�WHDFKHU�HGXFDWLRQ�FRXUVHV�H[SOLFLWO\�LQVWUXFWLQJ�
multilingual, hybrid nature of ELF communication and exposure to ELF reality must 
go hand in hand if we are to fully nurture teachers’ ELF understanding and encourage 
them to practice ELF-oriented teaching in actual classroom setting. For instance, Suzuki 
�������IRXQG�VRPH�RI�WKH�SDUWLFLSDQWV�LQ�WKH�6$�WHDFKHU�WUDLQLQJ�SURJUDP�GHÀQHG�
(/)�FRPPXQLFDWLRQ�V\QRQ\PRXV�ZLWK�´FRPPXQLFDWLRQ�ZLWK�RWKHU�/��XVHUVµ�DQG�
GLVWLQJXLVKHG�LW�IURP�´FRPPXQLFDWLRQ�ZLWK�QDWLYH�VSHDNHUVµ��7KHVH�WZR�HQWLWLHV�ZHUH�
SRVLWLRQHG�KLHUDUFKLFDOO\��DQG�ZKLOH�´FRPPXQLFDWLRQ�ZLWK�QDWLYH�VSHDNHUVµ�ZDV�ORRNHG�
XS�WR�DV�OHJLWLPDWH�DQG�JHQXLQH�IRUP��´FRPPXQLFDWLRQ�ZLWK�RWKHU�/��XVHUVµ�ZDV�VHHQ�
DV�LPSXUH�IRUP�DQG�GLVUHJDUGHG��$V�FDQ�EH�VHHQ��HYHQ�WKRXJK�6$�KDV�WKH�SRWHQWLDO�WR�
develop sojourners a positive sense of ELF user, we should be mindful that it may have 
the danger of further reinforcing the native-speakerism and superiority of Standard 
English deep-seated in the established social structures and the consciousness of the 
general population.

���1,+21-,1$..ľ��%(/*,80��$1'�%5866(/6

1LKRQMLQJDNNĿ (QLKRQMLQ�PHDQV�´-DSDQHVHµ��DQG�JDNNĿ�´VFKRROµ��LV�D�IXOO�GD\�VFKRRO�IRU�
children of Japanese sojourners who are working abroad temporarily at local branches 
of Japanese multinational companies or governmental organizations (Murakami, 2020; 
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Sato, 2010). These schools were established by the government of Japan for parents 
who would not like their children to fall behind academically when they repatriate to 
homeland; therefore, the schools offer the same school curriculum used in Japanese 
PDLQVWUHDP�VFKRROV��.RMLPD���������+RZHYHU��WDNLQJ�DGYDQWDJH�RI�EHLQJ�ORFDWHG�
overseas, QLKRQMLQJDNNĿ often devote substantially more hours to English and have 
FRXUVHV�RQ�RIÀFLDO�ODQJXDJH�V��RI�WKH�KRVW�FRXQWU\�WDXJKW�E\�ORFDOO\�KLUHG�ODQJXDJH�
instructors (Fukuda, 2018), which are not usually given in schools in Japan. Responding 
to the calls of parents who are mainly comprised of elite businesspeople and diplomats 
ZLWK�SROLWLFDO�LQÁXHQFH��*RRGPDQ���������WKH�VFKRROV�DUH�DSSURYHG�E\�0(;7�DQG�
UHFHLYH�VXSSRUW�IURP�WKH�-DSDQHVH�JRYHUQPHQW�UDQJLQJ�IURP�ÀQDQFLDO�DLG�WR�IUHH�
distribution of teaching materials (Okamura, 2017). 
� $QG�DV�QRWHG�EHIRUH��0(;7�DOVR�GLVSDWFKHV�H[SHULHQFHG�WHDFKHUV�DQG�SULQFLSDOV�
IURP�-DSDQ�WR�GHOLYHU�KLJK�TXDOLW\�HGXFDWLRQ�HTXDO�WR�VFKRROV�LQ�-DSDQ��.RMLPD���������
7KH\�DUH�VHOHFWHG�IURP�-DSDQHVH�SXEOLF�DQG�SULYDWH�VFKRROV�WKURXJK�0(;7·V�PXOWLSOH�
VFUHHQLQJ�SURFHVVHV�FRPSRVHG�RI�GRFXPHQW�UHYLHZV�DQG�LQWHUYLHZV��0(;7���������6WLOO��
there is a paucity of preparation and pre-service training undertaken for these teachers, 
DV�0(;7�RQO\�SURYLGHV�VKRUW�WHUP�WHDFKLQJ�ZRUNVKRSV�ZKLFK�LV�UXQ�IRU�D�YHU\�VKRUW�
GXUDWLRQ�RI�D�PDWWHU�RI�GD\V��0(;7���������$V�WHDFKHUV�DQG�SULQFLSDOV�OHDG�YHU\�EXV\�
SURIHVVLRQDO�OLYHV�LQ�-DSDQ��.DWVXQR���������WKH\�DUH�RIWHQ�SDUDFKXWHG�LQWR�IRUHLJQ�
countries which they are extremely ill-prepared. 
 Despite this shortcoming, with the public monetary and human resources 
support, QLKRQMLQJDNNĿ ensure educational standards equivalent to those of Japan, and 
are well-accepted by students, parents, and local Japanese communities (Sato, 2010; 
2NDPXUD���������$FFRUGLQJ�WR�WKH�VWDWLVWLFV�E\�-DSDQ�2YHUVHDV�(GXFDWLRQDO�6HUYLFHV��
a Public Interest Incorporated Foundation dedicated to support Japanese overseas 
HGXFDWLRQ�DQG�ZRUNV�FORVHO\�ZLWK�0(;7��DV�RI�������WKHUH�ZHUH����QLKRQMLQJDNNĿ 
����LQ�$VLD�����LQ�(XURSH�����LQ�&HQWUDO�DQG�6RXWK�$PHULFD����LQ�WKH�0LGGOH�(DVW����
LQ�1RUWK�$PHULFD����LQ�2FHDQLD��DQG���LQ�$IULFD���WHDFKLQJ���������VWXGHQWV��-DSDQ�
2YHUVHDV�(GXFDWLRQDO�6HUYLFHV���������$V�FDQ�EH�VHHQ��PDQ\�QLKRQMLQJDNNĿ are situated 
in multilingual countries, including Belgium where multilingualism is woven into the 
linguistic fabric of society.  
� $�IHGHUDO�QDWLRQ�FRPSRVHG�RI�KLJKO\�DXWRQRPRXV�WKUHH�UHJLRQV��)ODQGHUV��
Wallonia, and Brussels Region) and three communities (Flemish, French, and German-
speaking), Belgium is often viewed as a progressive multilingual nation where Flemish, 
)UHQFK��DQG�*HUPDQ�DUH�HTXDOO\�JUDQWHG�WKH�VWDWXV�RI�RIÀFLDO�ODQJXDJH��%ORPPDHUW��
������9RJO�	�+�QLQJ��������1HYHUWKHOHVV��D�FORVHU�ORRN�DW�WKH�FRXQWU\·V�PRGHUQ�KLVWRU\�
UHYHDOV�WKDW�%HOJLXP�LV�FKDUDFWHUL]HG�E\�UHSHDWHG��ORQJVWDQGLQJ�FRQÁLFWV�EHWZHHQ�
Flemish-speaking people in Flanders and the French-speaking people in Wallonia3. Since 
its independence in 1830, these tensions were mainly driven by unequal linguistic status 
of Flemish and French, and uneven economic development of Flanders and Wallonia 
�VHH�%ORPPDHUW��������&HXOHHUV�������9RJO�	�+�QLQJ��������IRU�H[WHQGHG�GLVFXVVLRQV���
Consequently, Flanders and Wallonia both exercise territorial monolingualism (van der 
-HXJKW��������DQG�SHRSOH�KDYH�EHHQ�JHQHUDOO\�XQZLOOLQJ�WR�OHDUQ�HDFK�RWKHU·V�RIÀFLDO�
language since it can be perceived as linguistic assimilation (Hambye & Richards, 
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�������&RQWUDU\�WR�WKH�WZR�UHJLRQV��%UXVVHOV�KDV�RIÀFLDO�)OHPLVK�DQG�)UHQFK�ELOLQJXDO�
status and citizens are relatively tolerant to the use of both languages (Ceuleers, 2008). 
Nonetheless, the linguistic divide also exists in Brussels, where most inhabitants are 
Francophone (de Keere & Elchardus, 2011). 
� ,Q�VSLWH�RI�WKH�IDFW�WKDW�WKH�PDMRULW\�RI�LWV�FLWL]HQV�KDYH�)UHQFK�DV�WKH�ÀUVW�
language, English is being increasingly accepted as preferred second language for both 
groups (Hambye & Richards, 2012). This is especially evident in younger generations 
ZKR�GR�QRW�ZDQW�WR�EH�HQPHVKHG�LQ�RQJRLQJ�ODQJXDJH�LGHRORJLFDO�FRQÁLFW�E\�VSHDNLQJ�
Flemish or French (Dewaele, 2005), and it can be argued that English’s attraction for 
SHRSOH�LQ�%UXVVHOV�OLHV�LQ�LWV�QHXWUDOLW\�DQG�FRVPRSROLWDQ�VWDWXV��$GGLWLRQDOO\��FRXSOHG�
with the presence of multinational corporations and international organizations such 
DV�WKH�(XURSHDQ�8QLRQ�DQG�7KH�1RUWK�$WODQWLF�7UHDW\�2UJDQL]DWLRQ��(QJOLVK�LV�KLJKO\�
regarded as a language which helps prepare people with additional credential that may 
potentially give them an advantage in the competitive global labour market (O’Donnell 
& Toebosch, 2008). Due to its geographical proximity, well-developed infrastructure, 
and environment in which English is widely spoken, Brussels brings large numbers of 
immigrants, expatriates, and tourists around the globe. Japan is no exception (Conte-
+HOP��������3DQJ���������DQG�DV�RI�������WKHUH�ZHUH�������UHJLVWHUHG�-DSDQHVH�LQ�
%HOJLXP��0LQLVWU\�RI�)RUHLJQ�$IIDLUV���������
� $V�LV�HYLGHQW��WHDFKHUV�LQ�WKH�QLKRQMLQJDNNĿ in Brussels can have ample 
opportunity to practice English since it serves as a bridge language in Brussels - a 
crossroads of various languages and cultures. 

���7+(�1,+21-,1$..ľ�,1�%5866/(6�$1'�,76�3(23/(�

7KH�1LKRQMLQJDNNĿ�LQ�%UXVVHOV�LV�ORFDWHG�LQ�RXWVNLUWV�RI�%UXVVHOV��DQG�DW�WKH�WLPH�
RI�P\�ÀHOGZRUN��WKH�VFKRRO�KDG�DSSUR[LPDWHO\�����VWXGHQWV�ZKR�DUH�LQ�WKH��VW�WR�
�WK�JUDGHV��DJHV��������ZKLFK�FRUUHVSRQGV�WR�FRPSXOVRU\�HGXFDWLRQ�LQ�-DSDQ��$V�
GLVFXVVHG�LQ�ZRUNV�E\�3DQJ��������DQG�&RQWH�+HOP���������VWXGHQWV·�SDUHQWV�DUH�
representative of Japan’s elite class, and the majority work short-term (2-3 years) in 
Japanese multinational corporations or government agencies. This future prospect 
LQHYLWDEO\�LPSDFWV�XSRQ�WKH�FKLOG·V�ODQJXDJH�FKRLFH��DQG�ZKLOH�VRPH�VWXGHQWV�DUH�ÁXHQW�
in foreign languages - mainly English - due to their itinerant lifestyle and studious 
academic behaviour, Japanese is the common means of communication at the school. 
For students who need to prepare for smooth educational and social transition upon 
return to Japan, the school is a precious place to interact and develop Japanese skills. 
To offer the large body of students the high-quality education, there were 26 teachers in 
WKH�VFKRRO��2XW�RI�WKHVH�����WHDFKHUV�ZHUH�GLVSDWFKHG�E\�WKH�JRYHUQPHQW�RI�-DSDQ��DQG�
7 teachers were hired locally. Through well-equipped facilities and spacious campus, 
the school manages to carry out curriculum based on the Course of Study developed by 
0(;7��1RWZLWKVWDQGLQJ��DORQJ�ZLWK�RWKHU�QLKRQMLQJDNNĿ that implement ‘education for 
understanding the host society’ (JHQFKL�ULNDL�N\ĿXLNX���.RMLPD���������WKH�VFKRRO�DOVR�
offers English and French conversation courses given by locally hired non-Japanese 
teachers. 
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���3$57,&,3$176�$1'�0(7+2'2/2*<�

The current study draws upon research data collected for author’s doctoral research 
examining language ideologies operating in the QLKRQMLQJDNNĿ in Brussels (Mogi, 
2017, 2020). Therefore, 11 language teachers and the school principal, who exercises 
SUHSRQGHUDQW�LQÁXHQFH�WRZDUG�VFKRRO·V�ODQJXDJH�HGXFDWLRQ�SROLFLHV�DQG�WHDFKLQJ��ZHUH�
selected as participants. Due to the limited space and for the purpose of this paper, a 
focus will be put on the principal (Kazuhiko), 2 Japanese teachers of English (Shinichi 
DQG�6DNXUD���DQG���QRQ�-DSDQHVH�WHDFKHUV�RI�(QJOLVK��0DU\��.DWKHULQH��DQG�$OLFH���,�
also included non-Japanese teachers to explore if their perceptions on English affect the 
school’s English teaching and education policy. 
 The following table shows the participants’ backgrounds gained from interviews 
and questionnaires. Information about other participants is given in Table 1 in appendix. 
$V�ZH�FDQ�VHH�IURP�WKH�WDEOH��PRVW�SDUWLFLSDQWV�DUH�PXOWLOLQJXDO��KRZHYHU��WKH�
commonly used language in their interactions inside the school tended to be English.

Table 1 
3DUWLFLSDQWV·�3URÀOHV��QDPHV�DUH�SVHXGRQ\PV�

Name Gender Role Age Nationality 
and Race Linguistic repertoire

Kazuhiko Male Principal 60s Japanese and 
$VLDQ

Japanese and some 
English

Shinichi Male
English 

language 
teacher

30s Japanese and 
$VLDQ

Japanese, English, and 
some French

Sakura Female
English 

language 
teacher

40s Japanese and 
$VLDQ Japanese and English

Mary Female
English 

language 
teacher

30s British and 
White

English, French, and 
Spanish

Katherine Female
English 

language 
teacher

30s Irish and 
White English

$OLFH Female
English 

language 
teacher

20s British and 
White

English, Flemish, French, 
German, and Spanish

 Since there is only one QLKRQMLQJDNNĿ in Belgium, it was unavoidable of disclos-
LQJ�WKH�VFKRRO�LGHQWLW\��$OWKRXJK�,�DFNQRZOHGJH�WKH�ULVN�RI�UHYHDOLQJ�WKH�DFWXDO�VFKRRO·V�
name, participants approved me of using it if it is for academic purpose; to preserve 
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a level of anonymity, dates from my study are removed and pseudonyms will be used 
when I refer to participants. 
� $IWHU�JDLQLQJ�DQ�DSSURYDO�IURP�WKH�VFKRRO�WR�FRQGXFW�UHVHDUFK��,�FDUULHG�RXW�WZR�
ÀHOGZRUNV�ZLWK�HDFK�SHULRG�RI���WR���GD\V��$V�UHFRPPHQGHG�E\�%RUJ���������LQWHUYLHZ�
was selected as the primary data collection instrument since it is one of the most produc-
tive data collection methods for drawing out people’s perceptions and knowledge, and 
a series of semi-structured interviews in the form of individual (Brinkmann & Kvale, 
�������JURXS��:DWWV�	�(EEXW���������DQG�H�PDLO�LQWHUYLHZ��-DPHV��������ZHUH�FRQGXFW-
ed. The interviews also dealt with main themes of this study, which were language use 
in Brussels, and participants’ perceptions on language, language pedagogy and language 
education policy. English was used in carrying out interviews to non-Japanese teachers 
of English, and Japanese was chosen as the language in interviewing Kazuhiko, Shini-
FKL��DQG�6DNXUD��$OO�WKH�LQGLYLGXDO�DQG�JURXS�LQWHUYLHZV�ZHUH�DXGLR�UHFRUGHG��DQG�VLQFH�
my interest lied in the content rather than the form of the verbal data, I excluded nonver-
bal aspects of the interview data and transcribed in a ‘cleaned-up’ style (Elliott, 2005). 
7UDQVFULSWV�LQ�-DSDQHVH�ZHUH�WUDQVODWHG�LQ�(QJOLVK�E\�WKH�DXWKRU�ZKR�KDV�SURÀFLHQW�OHYHO�
in both languages. 
� $OWKRXJK�,�LQWHQGHG�WR�FDUU\�RXW�PRUH�ÀHOGZRUNV��VLQFH�,�ZDV�EDVHG�LQ�/RQGRQ�
at the time of the study, having prolonged engagement at the research site proved to be 
H[WUHPHO\�GLIÀFXOW��7KHUHIRUH��WR�FRPSHQVDWH�IRU�WKLV�ODFN�RI�GDWD��DVVXUH�WKH�WUXVWZRU-
thiness of research, and examine language ideological issues from multiple angles, I also 
garnered data from various sources and methods: questionnaires, e-mail interviews, and 
analysis of school policy documents. In particular, carrying out e-mail interviews and 
collecting data from school website helped me gain rich data without being concerned of 
practical constraints such as time and the costs of travel and accommodation. 

Table 2 
7RWDO�1XPEHU�DQG�+RXUV�RI�,QWHUYLHZV��4XHVWLRQQDLUHV��DQG�&ODVVURRP�2EVHUYDWLRQV

Name of 
Participants

Interview (For e-mail 
interviews, word count 
excluding my questions)

Questionnaire 
(Word Count 
Excluding My 

Questions)

Classroom 
Observation

1. Kazuhiko 1. 2 face-to-face interviews 
�������PLQXWHV�

1 questionnaire 
(863 words in 

Japanese)
1RW�$SSOLFDEOH

2. Shinichi

1. 1 group interview with 
Sakura (22.10 minutes)
2. 3 email interviews (1506 
words in Japanese)

1 questionnaire 
(407 words in 

Japanese)

1 observation of 
team-taught class 
with Mary (50.46 
minutes)

3. Sakura

1. 1 group interview with 
Sakura (22.10 minutes)
2. 3 email interviews (2715 
words in Japanese)

1 questionnaire 
(476 words in 

Japanese)

1 observation of 
team-taught class 
with Mary (48.28 
minutes)
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4. Mary
1. 1 group interview with 
.DWKHULQH�DQG�$OLFH�����
minutes)

1 questionnaire 
(70 words in 

English)

1. 1 observation of 
team-taught class 
with Mary (50.46 
minutes)
2. 1 observation of 
team-taught class 
with Mary (48.28 
minutes)

5. Katherine
1. 1 group interview with 
.DWKHULQH�DQG�$OLFH�����
minutes)

1 questionnaire 
(83 words in 

English)
None

���$OLFH

1. 1 group interview with 
.DWKHULQH�DQG�$OLFH�����
minutes)
�����HPDLO�LQWHUYLHZV�������
words in English)

1 questionnaire 
(386 words in 

English)
None

 However, due to a wave of terrorism in Europe during the study, I had to 
DEDQGRQ�IXUWKHU�VKRUW�WHUP�ÀHOGZRUNV�DV�,�KDG�WR�SULRULWL]H�P\�SHUVRQDO�VDIHW\��$QG�
amidst this perilous situation, I received a message from the school notifying that I 
FDQQRW�GR�ÀHOGZRUN�DQ\PRUH��:KLOH�,�DFNQRZOHGJH�WKH�VPDOO�VDPSOH�VL]H��WKH�SUHVHQW�
VWXG\�FRQWULEXWHV�WR�WKH�UHVHDUFK�RQ�(/)�RULHQWHG�6$�UHVHDUFK��ZKLFK�,�VKDOO�DWWHPSW�WR�
demonstrate. 
 The gathered data were analyzed using qualitative content analysis (Cohen et 
DO���������'RUQ\HL���������$IWHU�LQWHQVLYH�UHDGLQJ�RI�WKH�WUDQVFULEHG�GDWD��ÀHOGQRWHV��
and policy documents, I systematically categorized and coded the data. The collected 
codes were assembled and reviewed, and I constructed three core categories which I 
decided were pertinent in answering my research questions. These core categories were 
changing perceptions of English, native-speakerism, and Standard English. To interpret 
the relationships between the selected codes and extracts, I visited the literature relevant 
to the emerging themes. To be clear, the categories were not predetermined and imposed 
upon the data, and analytical procedures were guided by research questions. 
���),1',1*6�$1'�',6&866,21��

,Q�RSHQLQJ�WKLV�VHFWLRQ��,�ÀUVW�H[SODLQ�KRZ�WKH�VHOHFWHG�GDWD�H[WUDFWV�DUH�RUJDQL]HG�DQG�
presented. To be considerate for some readers who are English-Japanese bilinguals, the 
English-translated transcripts are followed by the original Japanese transcripts. In doing 
so, the readers can grasp the subtle nuances and richness which is unobtainable by only 
SURYLGLQJ�(QJOLVK�WUDQVODWHG�WH[WV��7KH�LQWHUYLHZ�DQG�ÀHOGQRWH�GDWD�DUH�IRUPDWWHG�LQWR�
line numbers starting from number 1 to facilitate the reading of the data; to keep the 
original state, line numbers do not follow the data taken from questionnaires. In order 
to faithfully demonstrate how the school displays itself to the public, the screenshot 
of school website will be presented. The title of the extracts is taken from the actual 
passage, which brings out emic aspect of the qualitative study. To secure space, some 
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H[WUDFWV�KDYH�EHHQ�WDNHQ�RXW��DQG�WKH�WUXQFDWHG�SDUWV�DUH�SUHVHQWHG�LQ�WKH�VLJQ�RI�>«@��
Fuller transcripts are available in the appendix. Finally, to elucidate the meaning of the 
passage, I added words in some English and Japanese extracts, and these are in brackets.

6.1 Changing Perceptions of English
7KH�WRSLF�RI�¶FKDQJLQJ�SHUFHSWLRQV�RI�(QJOLVK·�ÀUVW�HPHUJHG�LQ�WKH�TXHVWLRQQDLUHV�
ZKLFK�,�UHFHLYHG�GXULQJ�WKH�ÀUVW�ÀHOGZRUN�LQ�WKH�VFKRRO��7KH�IROORZLQJ�WZR�H[WUDFWV�
from the answers given by Kazuhiko and Shinichi brings a typical voice from 
Japanese participants on how they gradually came to realize that English is a shared 
communicative resource among people from diverse linguistic and cultural backgrounds. 
Since both answers come from the same question, I will present their answers in the 
same extract. 

Extract 1:‘English is really a global language’’ (K: Kazuhiko, S: Shinichi)

Part 2. Q5.㻌ὴ㐵ᅜ䛷ᬽ䜙䛧ึ䜑䛯ᚋ䚸䛭䛾ᅜ䛾ゝㄒ䛻ᑐ䛩䜛䜲䝯䞊䝆䛻ኚ໬䛿䛒
䜚䜎䛧䛯䛛䚹䛒䜜䜀䚸䛹䛾ᵝ䛺ኚ໬䛷䛩䛛䚹↓䛡䜜䜀䚸䛭䛾⌮⏤䜢䛚⪺䛛䛫䛟䛰䛥
䛔䚹(When you started living in the country you were sent, did you image toward the 
language(s) of the country changed? If yes, what kind of change? If no, please tell the 
reason.)

.��>«@㻌ⱥㄒ䛜኱య㏻䛨䜛䛣䛸䛻㦫䛔䛯䚸≉䛻䝤䝷䝑䝉䝹䛿䚹䜎䛯䚸ከゝㄒ♫఍䛺䛾
䛷䚸Ⰽ䚻䛺ⱥㄒ䛜䛒䜛䚹౛䛘䜀䚸⚾䛾䛤㏆ᡤ䛥䜣䛿䝇䝨䜲䞁ே䛷EU䛻໅䜑䛶䛔䜎
䛩䛜䚸䛱䜗䛳䛸䝇䝨䜲䞁ㄒケ䜚䛾ⱥㄒ䚹ⱥㄒ䛿ᮏᙜ䛻䜾䝻䞊䝞䝹䛺ゝㄒ䛰䛸ឤ䛨䛯䚹 
�>«@�,�ZDV�VXUSULVHG�NQRZLQJ�WKDW�(QJOLVK�FDQ�EH�JHQHUDOO\�XQGHUVWRRG��HVSHFLDOO\�LQ�
%UXVVHOV��$QG�EHFDXVH�LW�LV�D�PXOWLOLQJXDO�VRFLHW\��WKHUH�DUH�PDQ\�NLQGV�RI�(QJOLVK��)RU�
LQVWDQFH��P\�QHLJKERXU�LV�6SDQLVK�ZKR�LV�ZRUNLQJ�LQ�(8��DQG�>KLV�RU�KHU@�(QJOLVK�LV�
Spanish accented. I felt that English is really a global language. )

S㻦䝣䝷䞁䝇ㄒ䛸䝣䝷䝬䞁ㄒ䛜䛒䜛䛜䚸ከᩥ໬䛜㞟䜎䜛䝧䝹䜼䞊䛷䚸ⱥㄒ䛜౑䛘䜛䚹䜸
䞊䝇䝖䝷䝸䜰䛷䛾␃Ꮫ᫬䛻䜒㼇ⱥㄒ䛾ከᵝᛶ䜢㼉ឤ䛨䛯䛜䚸䝧䝹䜼䞊䚸䝤䝷䝑䝉䝹䛻䜒
Ⰽ䚻䛺ⱥㄒ䛜䛒䜚ᴦ䛧䛔䚹(There are French and Flemish, but in Belgium where many 
FXOWXUHV�JDWKHU��(QJOLVK�FDQ�EH�XVHG��,�DOVR�IHOW�WKLV�>GLYHUVLW\�RI�(QJOLVK@�ZKHQ�,�VWXGLHG�
DEURDG�LQ�$XVWUDOLD��EXW�WKHUH�DUH�DOVR�PDQ\�NLQGV�RI�(QJOLVK�LQ�%UXVVHOV�DQG�,�HQMR\�
>OLVWHQLQJ�WR@�LW��

� $V�VKRZQ��E\�LQWHUDFWLQJ�ZLWK�SHRSOH�LQ�PXOWLOLQJXDO�%UXVVHOV��.D]XKLNR�EHFDPH�
to recognize that there are various English. While the use of ‘really’ implies that the 
principal had some knowledge that English is a language that connects people with 
different linguacultural backgrounds which may partly pertain from his experience of 
working as a physical education teacher in the QLKRQMLQJDNNĿ in the Netherlands during 
WKH�����V��WKH�GLUHFW�H[SRVXUH�WR�GLYHUVH�(QJOLVK�VHHPHG�WR�HQKDQFH�KLV�XQGHUVWDQGLQJ�
of English’s role as a lingua franca. Unlike the principal, Shinichi apparently had rich 
LQWHUDFWLRQ�ZLWK�VSHDNHUV�RI�GLIIHUHQW�YDULHWLHV�RI�(QJOLVK�ZKHQ�DWWHQGLQJ�0$�SURJUDP�
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LQ�$XVWUDOLD�DQG�KDG�DQ�XQGHUVWDQGLQJ�RQ�GLYHUVLW\�RI�(QJOLVK�EHIRUH�EHLQJ�VHQW�WR�
Belgium. His prior study abroad experience, in conjunction with Brussels’s environment 
in which English is widely used and understood, led to his appreciation towards many 
Englishes in the multilingual city. What is noticeable in these examples is that while 
(QJOLVK�LV�QRW�GHVLJQDWHG�DV�DQ�RIÀFLDO�ODQJXDJH�RI�%HOJLXP��ERWK�SDUWLFLSDQWV�SURYLGH�
accounts on their relationship with English, which indicates the prevalence of English. 
This may be attributed to how I framed the question, and the word ‘changed’ could have 
prompted them to share their thoughts on English. 
� $OWKRXJK�,�FDQQRW�SURYLGH�HQWLUH�GDWD�JLYHQ�WKH�OLPLWHG�VSDFH�DYDLODEOH��DOO�
Japanese participants narrated similar experiences of being exposed to multitude of 
Englishes to be heard across in a multilingual city and developed or re-recognized the 
understandings in which English is truly a global language. Similar results were reported 
E\�0D\XPL�DQG�+�WWQHU�������·V�VWXG\�WKDW�LQYHVWLJDWHG�-DSDQHVH�WHDFKHUV·�FKDQJLQJ�
beliefs on English who studied abroad in the United Kingdom. The participants of this 
VWXG\�HQFRXQWHUHG�´YDULDWLRQ�LQ�WKH�(QJOLVK�VSRNHQ�LQ�WKH�8.µ��0D\XPL�	�+�WWQHU��
2020: 273) which they did not experience in Japan where English is spoken in a very 
limited extent. 
 This attitude of embracing diversity of English was equally the case among 
QRQ�-DSDQHVH�WHDFKHUV��7KH�IROORZLQJ�H[WUDFW�WDNHQ�IURP�P\�ÀHOGQRWHV�ZULWWHQ�GXULQJ�
WKH�ÀUVW�ÀHOGZRUN�LV�RQH�VXFK�H[DPSOH��'XULQJ�WKH�OXQFKEUHDN��.DWKHULQH��DQ�(QJOLVK�
teacher from Ireland, approached me and asked my impression of Brussels (line 1).

Extract 2��¶,�OLNH�KRZ�SHRSOH�PL[�(QJOLVK�ZLWK�PDQ\�ODQJXDJHV·��<��<XWD��.��.DWKHULQH�

1. K: So, how is Brussels?
���<��,W�LV�YHU\�LQWHUHVWLQJ�WR�KHDU�VR�PDQ\�ODQJXDJHV��DQG�VR�PDQ\�NLQGV�RI�
3. English. I really feel that Brussels is a multilingual city. 
���.��$EVROXWHO\��7KDW·V�KRZ�,�IHOW�ZKHQ�,�ÀUVW�FDPH�WR�%UXVVHOV��$QG�QRW�MXVW�
5. many languages and English accents, but I like how people mix English with 
6. many languages, which is interesting. 

 In response to my comments praising the linguistic diversity of Brussels (lines 
2-3), Katherine agrees and explains how speakers’ multilingual resources inevitably 
affects their ELF interaction (Jenkins, 2015), and feels pleasure in witnessing and 
interacting with people who cross-linguistically employ their multilingual repertoire 
(lines 4-6). 
 The extracts above demonstrate that English is used predominantly as a shared 
language in superdiverse context of Brussel. Importantly, instead of conceiving 
languages as compartmentalized entities, many residents value the hybridity of language 
use. Furthermore, the corresponding extract taken from an e-mail interview with 
Sakura points to how she and some of her interlocutors exploit various communication 
strategies (CSs) to make oneself understood and develop mutual understanding in ELF 
communication. 
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Extract 3��¶3HRSOH�LQ�%UXVVHOV�DUH�NLQG�DQG�,�VKRXOG�OHDUQ�IURP�WKHP··��<��<XWD��6D��
Sakura)

���<� 䝧䝹䜼䞊䚸≉䛻䝤䝷䝑䝉䝹䛷䛿ⱥㄒ䛜ᗈ䛟౑䜟䜜䛶䛔䜎䛩䚹ྍ⬟䛺㝈
8.   䜚䛷⤖ᵓ䛷䛩䛾䛷䚸䝧䝹䜼䞊䛷䛾ⱥㄒ䛻䛴䛔䛶䛾⤒㦂䜔䛚⪃䛘䜢䛤グ
��   ධୗ䛥䛔䚹
10. S: 䝧䝹䜼䞊䛷⚾⮬㌟䛜౑䛳䛶䛔䜛ⱥㄒ䛿䚸᪥ᮏ䛷౑䛳䛯ⱥㄒ䛸ྠ䛨䛷䛩䚹
11.   ⱥㄒ䛻⮬ಙ䛜䛺䛔䛾䛷䚸䛔䛴䜒ᝏᡓⱞ㜚䛧䛺䛜䜙ⱥㄒ䜢ႅ䛳䛶䛔䜎䛩䚹
12.  㻌䝆䜵䝇䝏䝱䞊䜒䜘䛟౑䛔䜎䛩䚹䛭䜜䛷䜒䚸䛣䛣䛾ே䛯䛱䛿⚾䛾ᣋ䛔ⱥ
13.   ㄒ䛷䜒ඃ䛧䛟⪺䛔䛶䛟䜜䜎䛩䚹䜎䛯䚸⚾䛜䜟䛛䜙䛺䛔᫬䛿䚸ఱᗘ䜒⧞
14.   䜚㏉䛧䛶䛟䜜䛯䜚䚸⡆༢䛺༢ㄒ䛻䛧䛶䛟䜜䜎䛩䚹䛣䛖䛧䛶䛟䜜䜛䛸䚸
15.   ఍ヰ䛜ᡂ❧䛩䜛䛾䛷䚸ᮏᙜ䛻䛒䜚䛜䛯䛔䛷䛩䚹䝤䝷䝑䝉䝹䛾ே䛯䛱䛾
16.  㻌ᐶᐜ䛥䛿䚸ⱥㄒᩍᖌ䛸䛧䛶䚸Ꮫ䜆䛣䛸䛜ከ䚻䛒䜚䜎䛩䚹

���<��,Q�%HOJLXP��HVSHFLDOO\�LQ�%UXVVHOV��(QJOLVK�LV�ZLGHO\�XVHG��$V�EHVW�DV�SRVVLEO\�
8.   as you can, would you please write down your experiences and thoughts 
�����DERXW�(QJOLVK�LQ�%HOJLXP��
10. S: The English I use in Belgium is the same English that I used in Japan. 
����6LQFH�,�DP�QRW�FRQÀGHQW�LQ�(QJOLVK��,�DOZD\V�VWUXJJOH�VSHDNLQJ�LQ�(QJOLVK��
12. I also often use gestures. But still, people here kindly listen even to my 
����SRRU�(QJOLVK��$QG�ZKHQ�,�FDQQRW�XQGHUVWDQG��WKH\�UHSHDW�PDQ\�WLPHV�RU�
14. switch to simpler words. By doing this, we can hold a conversation, so I 
����UHDOO\�DSSUHFLDWH�LW��$V�DQ�(QJOLVK�WHDFKHU��,�OHDUQ�D�ORW�IURP�WKH�JHQHURVLW\�
16. people in Brussels have. 

 In answering to my question, Sakura exudes insecurity in her competence in 
English speaking (lines 11-13) which is common among Japanese schoolteachers of 
English (Butler, 2015; Kobayashi, 2012; Underwood, 2012) as they strive to achieve a 
QDWLYH�OLNH�SURÀFLHQF\�LQ�(QJOLVK��6WLOO��ZKDW�LV�UHPDUNDEOH�DERXW�WKLV�VHJPHQW�LV�WKDW�
HYHQ�ZKHQ�6DNXUD�UHJXODUO\�HQFRXQWHUV�GLIÀFXOWLHV�FRQYH\LQJ�PHVVDJH�LQ�(QJOLVK��OLQH�
11), some of her collocutors respond by employing cooperative CSs to co-construct 
a meaningful interaction (lines 13-14), such as ‘self-repetition’ and ‘self-rephrasing’ 
�6DWR�HW�DO����������+HU�IUHTXHQW�XVHV�RI�JHVWXUHV��OLQHV��������DQG�ÀQDO�UHPDUN��OLQHV�
14-16) indicates her recognition of CSs and accommodation which is crucial in having 
a successful communication with speakers of various English. In sum, Sakura seems 
WR�ÀQG�VRODFH�E\�LQWHUDFWLQJ�ZLWK�VRPH�%UXVVHOV�LQKDELWDQWV�DFFXVWRPHG�WR�&6V��ZKLFK�
FDQ�LPSURYH�FRQÀGHQFH�LQ�KHU�(QJOLVK�DQG�IRVWHU�ZHOFRPLQJ�DWWLWXGH�WRZDUG�GLYHUVH�
English.
 Thus far, I have demonstrated how multilingual Brussels provided opportunities 
IRU�SDUWLFLSDQWV�WR�EH�LPPHUVHG�WR�YDULHWLHV�RI�(QJOLVK�ZLWK�PXOWLOLQJXDO�LQÁXHQFHV�DQG�
helped develop the understanding in which English is an international lingua franca, 
and that interaction in English can be accomplished by making use of CSs and showing 
tolerance toward different Englishes. However, when examining the school’s ELT 
policy and practice, we can see that participants’ ELF-oriented views was not much 
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incorporated into the school policy and actual teaching.  

6.2 Native Speakerism and Standard English
 The school’s reverence for native speakers can be seen in the following 
screenshot taken from the school website explaining its English and French educational 
policy of conversation courses offered by local teachers. 

Extract 4: ‘Teachers are native English speakers’ 

$V�LV�FOHDU��ZKLOH�(QJOLVK�FXUUHQWO\�KDV�PRUH�QRQ�QDWLYH�VSHDNHUV�WKDQ�QDWLYH�VSHDNHUV�
(Seidlhofer, 2011), the QLKRQMLQJDNNĿ assumes that linguistic norms determined by 
native speakers are the ones to be aspired to. It can be argued that this school policy 
FRQÀQHV�VWXGHQWV�WR�$QJORFHQWULF�YLHZ�WRZDUGV�(QJOLVK�DQG�LWV�OHDUQLQJ��RYHUORRNLQJ�WKH�
linguistic diversity found within English (Saraceni, 2015).
 This school’s inclination toward native-speakers and Standard English becomes 
apparent in the following excerpt taken from a group interview with non-Japanese 
(QJOLVK�WHDFKHUV��+HUH��$OLFH�XQDEDVKHGO\�H[SUHVVHV�WKDW�%ULWLVK�(QJOLVK�ZDV�FKRVHQ�DV�
WKH�OLQJXLVWLF�PRGHO�DV�DOO�DUH�SURÀFLHQW�LQ�WKH�GLDOHFW��OLQHV���������
Extract 5��¶,W·V�%ULWLVK·��<��<XWD��$��$OLFH�

����<��6R��,�DP�FXULRXV�WR�NQRZ�ZKDW�YDULHW\�RI�(QJOLVK�LV�WDXJKW��
����$��,W·V�%ULWLVK��EHFDXVH�ZH�DUH�QRW�$PHULFDQ��laughter). We all speak 
����%ULWLVK�(QJOLVK��EXW�VRPH�RI�RXU�NLGV�OLYHG�LQ�$PHULFD��6R��VRPHWLPHV�WKH\�
20. can be confused. They understand that there are many Englishes, and we 
21. speak different Englishes. So, sometimes we explain that there are 
22. different Englishes. 
�(PSKDVLV�DGGHG�E\�WKH�DXWKRU�IURP�ÀHOGQRWHV�GXULQJ�WKH�LQWHUYLHZ�

 Even though the account above demonstrates that both teachers and students 
have some knowledge on the diversity of English because of their migrant lifestyle 
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�OLQHV���������LW�VHHPV�WKDW�WKH�LQWHJUDWLRQ�RI�GLIIHUHQW�YDULHWLHV�RI�(QJOLVK�LQ�FODVVURRP�
teaching that can help foster students’ awareness of global spread of English was not 
emphasized in the school education, which can be inferred by the word ‘sometimes’ 
(line 21). Instead, the school venerated native English speaker teachers’ linguistic 
competence assuming students communicate mainly with native English speakers. 
This feature was revealed when I observed the classroom team-taught by Sakura and 
Mary. One of the focuses of this class was having students practice singing English 
VRQJV�WR�EH�UHDG\�IRU�WKH�VFKRRO�FKRLU�FRQFHUW��(DFK�WLPH�VWXGHQWV�ÀQLVKHG�VLQJLQJ�WKH�
song, Sakura repeatedly sought for pronunciation evaluation from Mary (line 23), who 
was positioned as an English speaker having the correct pronunciation. 

Extract 6: ‘Pronunciation is, has improved a lot’ (S: Sakura M: Mary)

����6��0DU\��ZKDW�GR�\RX�WKLQN�>DERXW�VWXGHQWV·�SURQXQFLDWLRQ@"
24. M: That was really good and well done. I can hear that you have been 
25. working very hard on ‘the’. Last time, it was very strong ‘the’. Today, I, 
26. especially the boys, I can hear ‘the’. So, great work, and good job. So, I 
����WKLQN�WKH�VLQJLQJ�LV�EHDXWLIXO��<HV��DQG�SURQXQFLDWLRQ�LV��KDV�LPSURYHG�D�ORW�
28. since last time. So, you’ve been working very hard. So, good and well done 
����DQG�,·P�YHU\�KDSS\��
30. S: Thank you. 

� $V�ZH�FDQ�VHH��WKLV�SDVVDJH�FOHDUO\�LOOXVWUDWHV�WKH�VXSSRVHG�QDWLYH�VXSUHPDF\�
and linguistic prescriptivism which are consistent with what other researchers found 
when examining the English team-teaching in Japan (Machida & Walsh 2015; Tajino & 
7DMLQR���������'HVSLWH�WKH�ÀQGLQJV�RI�(/)�VWXGLHV�ZKLFK�VKRZV�WKDW�SURQXQFLDWLRQ�RI�
native speakers is not necessarily the most intelligible (Jenkins, 2000; Walker, 2010), 
Mary is committed to make students’ English pronunciation closer to British standard 
that is represented by her being particular about the pronunciation of ‘the’ (lines 24-26). 
$VVHVVLQJ�VWXGHQWV�E\�KRZ�ZHOO�WKH\�FDQ�UHDFK�D�QDWLYH�VSHDNHU�OHYHO�FRXOG�DGYHUVHO\�
DIIHFW�VWXGHQWV�DQG�KDYH�WKHP�´IDOO�SUH\�WR�WKH�GHPRWLYDWLQJ�QDWLYH�VSHDNHU�OHDUQHU�
fallacy” (Matikainen, 2018, p. 175). 
� $V�,�KRSH�LV�FOHDU�E\�WKLV�VWDJH��WKH�VFKRRO�SODFHG�H[FHVVLYH�HPSKDVLV�RQ�
students acquiring native-like English accuracy. This policy was further reinforced by 
hiring English conversation teachers based on native-speaker criteria common in Japan 
�+DVKLPRWR��������:DQJ�	�/LQ���������7KH�VFKRRO·V�(/7�WKDW�RYHUORRNV�WKH�ÁXLG��
multilingual nature of English bear a strong resemblance to those in Japan’s primary and 
VHFRQGDU\�VFKRROV��.XERWD��������7RK���������DQG�FDQ�EH�PRUH�SUREOHPDWLF�LQ�FRQWH[W�
like Brussels where English plays the role of ELF. 

���',6&866,21�$1'�,03/,&$7,216�

The data and its analysis I have presented allows us to answer the two research questions 
addressed in the opening of this paper. To conclude, interaction in English with speakers 
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from diverse linguacultural backgrounds in a multilingual city increased participants’ 
DZDUHQHVV�RI�WKH�H[LVWHQFH�RI�GLIIHUHQW�(QJOLVKHV��ZKLFK�DOLJQV�ZLWK�WKH�ÀQGLQJV�RI�
WKH�SUHYLRXV�VWXGLHV�H[SORULQJ�KRZ�-DSDQHVH�WHDFKHUV·�6$�H[SHULHQFHV�LQÁXHQFHG�
WKHLU�EHOLHIV�RQ�(QJOLVK��0D\XPL�	�+�WWQHU��������6X]XNL���������+RZHYHU��HYHQ�
though the participants appreciated English used as a lingua franca in Brussels and 
had opportunities and authority to manifest their perceptions into policymaking and 
teaching, it appears that there was little uptake in the school’s English education policy 
and practice. Rather than incorporating Brussel’s rich ELF environment to increase 
students’ awareness of the existence of multiple English varieties and encourage students 
to develop communicative skills necessary for ELF interaction in the global world, the 
school seemed to uncritically legitimized conventional, Inner Circle English varieties 
and prescribed these as the only linguistic models for ELT. Indeed, the school expected 
student to imitate native English speakers which can discourage students to study 
(QJOLVK��7KHVH�ÀQGLQJV�VHHP�WR�UXQ�FRQWUDU\�WR�0LND�DQG�0DVD�²�-DSDQHVH�WHDFKHUV�
SDUWLFLSDWHG�LQ�0D\XPL�	�+�WWQHU·V�VWXG\��������²�ZKR�DSSDUHQWO\�GHSDUWHG�IURP�QDWLYH�
VSHDNHU�RULHQWHG�YLHZ�GXULQJ�WKHLU�6$�LQ�WKH�8.�DQG�LQFRUSRUDWHG�WKHLU�PRGLÀHG�YLHZV�
to their teaching in Japan by placing more importance on helping students achieve 
successful communication than acquiring native-like accurateness. In sum, this study 
indicates that institutional norms of QLKRQMLQJDNNĿ�LQ�%UXVVHOV�ZHUH�JUHDWO\�LQÁXHQFHG�
by deep-rooted beliefs about Standard English and native-speakerism (Holliday, 2006). 
To put it differently, the exposure to ELF reality alone may not lead teachers to adopt 
ELF-informed pedagogy, since there is an overwhelming support for using native 
speaker English in Japan’s ELT class and school entrance examination (Houghton et al., 
2018). 
� 1RQHWKHOHVV��WKH�VWXG\·V�ÀQGLQJV�DOVR�VXJJHVW�WKDW�QLKRQMLQJDNNĿ can be an ideal 
place for students and teachers to experience a range of different varieties of English, 
GHYHORS�&6V��DQG�HPSRZHU�WKHPVHOYHV�DV�FRQÀGHQW�(/)�XVHUV��7KHUHIRUH��LQ�RUGHU�WR�
introduce ELF-informed pedagogy, it is indispensable to offer teacher training program 
designed on ELF principles to QLKRQMLQJDNNĿ ELT teachers and principals face-to-
IDFH�RU�UHPRWHO\��:KLOH�WKH�FRXUVHV�LPSDUWLQJ�WKH�VLJQLÀFDQFH�RI�(/)�FRXOG�EH�JLYHQ�
prior to their dispatchment to QLKRQMLQJDNNĿ, it is highly advisable to provide teachers 
the opportunity to practice what they have learned in the courses to real classroom 
setting. This teacher training program can be adopted from courses developed by ELF 
researchers in Japan (Hino, 2018; Suzuki, 2011). Moreover, the participants reported 
that they had rarely or never held any professional discussions about their beliefs 
about English language diversity in the QLKRQMLQJDNNĿ, which indicates that they (may) 
ZHUH�QRW�IXOO\�DZDUH�RI�WKH�VLJQLÀFDQFH�RI�LQFOXGLQJ�(/)�FRPSRQHQW�LQ�WKHLU�WHDFKLQJ�
practices. This leads us to suggest that an environment must be provided in which 
ERWK�-DSDQHVH�DQG�ORFDOO\�KLUHG�WHDFKHUV�HQJDJH�LQ�GLDORJXH�DQG�SUDFWLFH�UHÁHFWLQJ�
on each other’s teaching, which are crucial for putting ELF-informed education into 
practice. Lastly, to further promulgate ELF-informed approach, these collaborative 
SUDFWLFHV�FDQ�EH�H[SDQGHG�WR�VFKRROWHDFKHUV�LQ�-DSDQ�E\�HPSOR\LQJ�&$//��&RPSXWHU�
$VVLVWHG�/DQJXDJH�/HDUQLQJ��IDFLOLWLHV��2QOLQH�LQWHUDFWLRQ�EHWZHHQ�QLKRQMLQJDNNĿ and 
mainstream schoolteachers can provide space that may help teachers to further nurture 
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ELF understanding and develop ELF-informed pedagogy. Since Japanese ELT teachers 
and principals of QLKRQMLQJDNNĿ have strong ties with their former working schools in 
Japan and use similar curriculum and teaching materials, in my view, this collaborative 
dialogue is feasible, worthwhile, and can have a sustained impact on participants. 
Through these collective efforts, teachers of QLKRQMLQJDNNĿ can continue to apply the 
practical knowledge they have gained upon returning to schools in Japan.

���&21&/8',1*�5(0$5.�

:KLOH�WKLV�HWKQRJUDSKLF�LQIRUPHG�FDVH�VWXG\�LV�WKH�ÀUVW�WR�LQYHVWLJDWH�DQG�VKHG�OLJKW�RQ�
the perceptions of the principal and ELT teachers in the context of QLKRQMLQJDNNĿ from 
an ELF viewpoint and provided a springboard for future exploration of the domain, I 
acknowledge that this study has a number of limitations. Firstly, due to the relatively 
short research period and the fact that this article derives from my doctoral research 
which was not designed to examine the perceptions of principal and ELT teachers about 
the place and relevance of ELF to school education, I was not able to further delve 
into the disconnection between participants’ views on English and the school’s English 
education policy and classroom pedagogy. There was a need to scrutinize if factors 
VXFK�DV�VWXGHQWV·�DQG�SDUHQWV·�H[SHFWDWLRQV��DQG�0(;7·V�VWULFW�SROLF\�PDQGDWHV�OHIW�
little autonomy for teachers to try out instructions and assessment grounded on their 
perceptions of English. Secondly, it is important to note that the current study’s data 
do not have concrete examples of ELF interactions illustrating how the participants 
employed their linguistic repertoire and various communication strategies, which can be 
turned into fruitful materials for classroom teaching. 
 Given these limitations, I suggest research be conducted in QLKRQMLQJDNNĿ across 
the globe with a longitudinal design intended to study in-depth the relationship between 
principal and language teachers’ exposure to ELF scenario and their teaching practices. 
For example, a future study in which teachers’ perception of English are examined 
before, during, and after their dispatchment to QLKRQMLQJDNNĿ can illuminate how the 
development of teachers’ expertise on English proceeds and affects their teaching. Such 
ODUJHU�VFDOH�UHVHDUFK�ZRXOG�SURYLGH�LQVLJKWV�LQWR�KRZ�(/)�FDQ�EH�HIÀFLHQWO\�LQWHJUDWHG�
in teacher training program and classroom teaching in the QLKRQMLQJDNNĿ setting.
 Despite these limitations, this study makes a valuable contribution by 
demonstrating that sending teachers to QLKRQMLQJDNNĿ can facilitate them to be more 
(/)�RULHQWHG��$GGLWLRQDOO\��QLKRQMLQJDNNĿ can be a desirable place to implement teacher 
education programs that aim at enhancing teachers’ knowledge of ELF since they can 
VRRQ�WUDQVODWH�(/)�LQIRUPHG�SHGDJRJ\�LQWR�FODVVURRP�SUDFWLFH��$QG�PRVW�LPSRUWDQWO\��
QLKRQMLQJDNNĿ can offer opportunities for teachers and students to embrace diverse 
English, recognize the effectiveness of CSs, nurture accommodation, and improve their 
self-esteem as ELF users. In this respect, QLKRQMLQJDNNĿ is an important educational 
institution to foster ELF education and an interesting area for future ELF research.

73



ORCID

<XWD�0RJL�����������KWWSV���RUFLG�RUJ�������������������;

REFERENCES

$VDRND��&����������(DUO\�SURIHVVLRQDO�GHYHORSPHQW�LQ�()/�WHDFKLQJ��3HUVSHFWLYHV�
DQG�H[SHULHQFHV�IURP�-DSDQ. Multilingual Matters. https://doi.org/10.21832/
$6$2.$����

Blommaert, J. (2011). The long language-ideological debate in Belgium.�-RXUQDO�RI�
0XOWLFXOWXUDO�'LVFRXUVHV���(3), 241–256. https://doi.org/10.1080/17447143.2011.
������

Borg, S. (2012). /HDUQHU�DXWRQRP\��(QJOLVK�ODQJXDJH�WHDFKHUV·�EHOLHIV�DQG�SUDFWLFHV. 
British Council.

Brinkmann, S. & Steinar, K. (Eds.). (2015). ,QWHU9LHZV��/HDUQLQJ�WKH�FUDIW�RI�TXDOLWDWLYH�
UHVHDUFK�LQWHUYLHZLQJ. Sage.

%XWOHU��<��*����������(QJOLVK�ODQJXDJH�HGXFDWLRQ�DPRQJ�\RXQJ�OHDUQHUV�LQ�(DVW�$VLD��$�
review of current research (2004–2014). /DQJXDJH�7HDFKLQJ����(03), 303–342. 
https://doi.org/10.1017/S0261444815000105

Cohen, L., Manion, L., & Morrison, K. (2011). Coding and content analysis. In L. 
Cohen, L. Manion & K. Morrison (7th ed.), 5HVHDUFK�0HWKRGV�LQ�(GXFDWLRQ (pp. 
���²������5RXWOHGJH�

&RQWH�+HOP��0����������7KH�-DSDQHVH�DQG�(XURSH��(FRQRPLF�DQG�FXOWXUDO�HQFRXQWHUV. 
$WKORQH�

Ceuleers, E. (2008). Variable identities in Brussels. The relationship between 
language learning, motivation and identity in a multilingual context. -RXUQDO�
RI�0XOWLOLQJXDO�DQG�0XOWLFXOWXUDO�'HYHORSPHQW������������²�����GRL��
10.1080/01434630802147783

GH�.HHUH��.��	�(OFKDUGXV��0����������1DUUDWLQJ�OLQJXLVWLF�FRQÁLFW��$�VWRU\WHOOLQJ�
DQDO\VLV�RI�WKH�ODQJXDJH�FRQÁLFW�LQ�%HOJLXP��-RXUQDO�RI�0XOWLOLQJXDO�DQG�
0XOWLFXOWXUDO�'HYHORSPHQW����(3), 221–234. https://doi.org/10.1080/01434632.20
11.563857

Dewaele, J. M. (2005). Sociodemographic, psychological and politicocultural 
correlates in Flemish students’ attitudes towards French and English. -RXUQDO�
RI�0XOWLOLQJXDO�DQG�0XOWLFXOWXUDO�'HYHORSPHQW����(2), 118–137. https://doi.

74



org/10.1080/01434630508668400

'|UQ\HL��=����������5HVHDUFK�PHWKRGV�LQ�DSSOLHG�LQJXLVWLFV��4XDQWLWDWLYH��TXDOLWDWLYH��
DQG�PL[HG�PHWKRGRORJLHV. Oxford University Press.

Elliott, J. (2005).�8VLQJ�QDUUDWLYH�LQ�VRFLDO�UHVHDUFK��4XDOLWDWLYH�DQG�TXDQWLWDWLYH�
DSSURDFKHV. Sage.

Fukuda, M. (2018). Language education in a national school abroad in a bilingual 
society: a case of Japanese school in Catalonia. /DQJXDJH�DQG�,QWHUFXOWXUDO�
&RPPXQLFDWLRQ����(6), 648-662. https://doi.org/10.1080/14708477.2018.1463233

*RRGPDQ��5����������)URP�SLWLIXO�WR�SULYLOHJHG"�7KH�ÀIW\�\HDU�VWRU\�RI�WKH�FKDQJLQJ�
perception and status of Japan’s returnee children (kikokushijo). In R. Goodman, 
<��,PRWR�	�7��7RLYRQHQ��(GV����$�6RFLRORJ\�RI�-DSDQHVH�<RXWK��)URP�5HWXUQHHV�WR�
1((7V�(pp. 30-53). Routledge.

Hambye, P. & Richards, M. (2012). The paradoxical visions of multilingualism in 
education: The ideological dimension of discourses on multilingualism in Belgium 
and Canada. ,QWHUQDWLRQDO�-RXUQDO�RI�0XOWLOLQJXDOLVP���(2), 165–188. https://doi.
RUJ�����������������������������

Hashimoto, K. (2013). The construction of the ‘native speaker’ in Japan’s educational 
SROLFLHV�IRU�7()/��,Q�6��$��+RXJKWRQ�	�'��-��5LYHUV��(GV����1DWLYH�VSHDNHULVP�
LQ�-DSDQ��,QWHUJURXS�G\QDPLFV�LQ�IRUHLJQ�ODQJXDJH�HGXFDWLRQ��SS�����²������
Multilingual Matters.

Hino, N. (2018). (,/�(GXFDWLRQ�IRU�WKH�([SDQGLQJ�&LUFOH��$�-DSDQHVH�0RGHO. 
Routledge.

+ROOLGD\��$����������1DWLYH�VSHDNHULVP��(/7�-RXUQDO����(4), 385–387. https://doi.
RUJ���������HOW�FFO���

+RXJKWRQ��6��$���5LYHUV��'��-���	�+DVKLPRWR��.����������%H\RQG�1DWLYH�6SHDNHULVP��
&XUUHQW�([SORUDWLRQV�DQG�)XWXUH�9LVLRQV. Routledge.

Jackson, J. (2010). ,QWHUFXOWXUDO�MRXUQH\V�IURP�VWXG\�WR�UHVLGHQFH�DEURDG. Palgrave 
Macmillan.

James, N. (2007). The use of email interviewing as a qualitative method of inquiry in 
educational research. %ULWLVK�(GXFDWLRQDO�5HVHDUFK�-RXUQDO������������²�����
KWWSV���GRL�RUJ��������������������������

Jenkins, J. (2000). 7KH�SKRQRORJ\�RI�(QJOLVK�DV�DQ�LQWHUQDWLRQDO�ODQJXDJH. Oxford 

75



University Press.

Jenkins, J. (2015). Repositioning English and multilingualism in English as a Lingua 
Franca. (QJOLVKHV�LQ�3UDFWLFH����������²����KWWSV���GRL�RUJ���������HLS����������

.DLJDLVKLMR�.\ĿLNX�6KLQNĿ�=DLGDQ�>-DSDQ�2YHUVHDV�(GXFDWLRQDO�6HUYLFHV@��������
-DQXDU\���=DLJDL�N\ĿLNX�VKLVHWVX�]DLVHNLVKDVX�>1XPEHUV�RI�VWXGHQWV�DWWHQGLQJ�
-DSDQHVH�RYHUVHDV�VFKRROV@��.DLJDLVKLMR�N\ĿLNX�>(GXFDWLRQ�RI�-DSDQHVH�&KLOGUHQ�
2YHUVHDV@��������������

Kalocsai, K. (2013). &RPPXQLWLHV�RI�SUDFWLFH�DQG�(QJOLVK�DV�D�OLQJXD�IUDQFD��$�VWXG\�RI�
(UDVPXV�VWXGHQWV�LQ�FHQWUDO�(XURSHDQ�FRQWH[W. Walter de Gruyter Mouton. https://
GRL�RUJ����������������������

Kang, H. S. & Pacheco, M. B. (2021). Short-term study abroad in TESOL: Current 
state and prospects. 7(62/�4XDUWHUO\����(3), 817-838. https://doi.org/10.1002/
tesq.3014

.DWVXQR��0����������7KH�UHODWLRQVKLS�EHWZHHQ�WHDFKHUV·�ZRUNLQJ�FRQGLWLRQV�DQG�WHDFKHU�
TXDOLW\��,Q�<��.LWDPXUD���7��2PRPR�	�0��.DWVXQR��(GV����(GXFDWLRQ�LQ�-DSDQ��
$�&RPSUHKHQVLYH�$QDO\VLV�RI�(GXFDWLRQ�5HIRUPV�DQG�3UDFWLFHV (pp. 87-104). 
6SULQJHU��KWWSV���GRL�RUJ��������������������������B�

.LQJLQJHU��&����������/DQJXDJH�OHDUQLQJ�DQG�VWXG\�DEURDG��$�FULWLFDO�UHDGLQJ�RI�
research��3DOJUDYH�0DFPLOODQ��KWWSV���GRL�RUJ����������������������

.RED\DVKL��<����������*OREDO�(QJOLVK�FDSLWDO�DQG�WKH�GRPHVWLF�HFRQRP\��WKH�FDVH�RI�
-DSDQ�IURP�WKH�����V�WR�HDUO\�������-RXUQDO�RI�0XOWLOLQJXDO�DQG�0XOWLFXOWXUDO�
'HYHORSPHQW����(1), 1–13. https://doi.org/10.1080/01434632.2012.712134

.RMLPD��0����������1LKRQMLQJDNNĿ�QR�NHQN\ŗ��,EXQNDNDQ�N\ĿXLNXVKLWHNL�NĿVDWVX 
>5HVHDUFK�RQ�-DSDQHVH�RYHUVHDV�VFKRROV��$QDO\VLV�IURP�FURVV�FXOWXUDO�VWXGLHV·�
KLVWRU\@��7DPDJDZD�6KXSSDQNDL�

.XERWD��5����������(QJOLVK�LQ�-DSDQ��,Q�3��+HLQULFK�	�<��2KDUD��(GV����5RXWOHGJH�
+DQGERRN�RI�-DSDQHVH�6RFLROLQJXLVWLFV�(pp. 110-125). Routledge.

Machida, T. & Walsh, D. J. (2015). Implementing EFL policy reform in elementary 
schools in Japan: a case study. &XUUHQW�,VVXHV�LQ�/DQJXDJH�3ODQQLQJ����(3), 
���²�����KWWSV���GRL�RUJ�����������������������������

Matikainen, T. (2018). Beyond the native speaker fallacy: Internationalizing English-
language teaching at Japanese universities. In P. Wadden & C. C. Hale (Eds.), 
7HDFKLQJ�(QJOLVK�DW�-DSDQHVH�8QLYHUVLWLHV��$�1HZ�+DQGERRN��SS�����²������

76



5RXWOHGJH��KWWSV���GRL�RUJ����������������������

0D\XPL��.��	�+�WWQHU��-����������&KDQJLQJ�EHOLHIV�RQ�(QJOLVK��6WXG\�DEURDG�IRU�WHDFKHU�
development. (/7�-RXUQDO������������������KWWSV���GRL�RUJ���������HOW�FFDD���

0(;7�>0LQLVWU\�RI�(GXFDWLRQ��&XOWXUH��6SRUWV��6FLHQFH�DQG�7HFKQRORJ\@����������
1LKRQMLQJDNNĿ�KRVKXM\XJ\RNĿ�HQR�N\ĿVKL�KDNHQ�QR�JDL\Ŀ�>2YHUYLHZ�RI�VHQGLQJ�
WHDFKHUV�WR�-DSDQHVH�VFKRROV�DQG�-DSDQHVH�FRPSOHPHQWDU\�VFKRROV@��KWWS���ZZZ�
PH[W�JR�MS�DBPHQX�VKRWRX�FODULQHW�������������KWP

0LQLVWU\�RI�)RUHLJQ�$IIDLUV����������.DLJDL�=DLU\X�+ĿMLQVŗ�&KĿVD�7ĿNHL�>$QQXDO�5HSRUW�
RI�6WDWLVWLFV�RQ�-DSDQHVH�1DWLRQDOV�2YHUVHDV@��KWWSV���ZZZ�PRID�JR�MS�PRIDM�WRNR�
tokei/hojin/index.html

0RJL��<����������,W·V�D�SLW\�WKDW�WKH\�KDYH�WR�FKRRVH�EHWZHHQ�)UHQFK�DQG�(QJOLVK·��
Language ideologies at a Japanese overseas school in Belgium. %HOODWHUUD�
-RXUQDO�RI�7HDFKLQJ�	�/HDUQLQJ�/DQJXDJH�	�/LWHUDWXUH�����������²����KWWSV���GRL�
org/10.5565/rev/jtl3.735

0RJL��<����������/DQJXDJH�,GHRORJLHV�RQ�WKH�/DQJXDJH�&XUULFXOXP�DQG�/DQJXDJH�
7HDFKLQJ�LQ�D�1LKRQMLQJDNNĿ��-DSDQHVH�RYHUVHDV�VFKRRO��LQ�%HOJLXP��,PSOLFDWLRQV�
IRU�'HYHORSLQJ�0XOWLOLQJXDO�6SHDNHUV�LQ�-DSDQ�>'RFWRUDO�WKHVLV��8&/�,QVWLWXWH�RI�
(GXFDWLRQ@��KWWSV���GLVFRYHU\�XFO�DF�XN�LG�HSULQW����������

Murakami, C. V.T. (2020). Japan’s Overseas School System. In M. L. Cook & L. G. 
Kittaka (Eds.), ,QWHUFXOWXUDO�)DPLOLHV�DQG�6FKRROLQJ�LQ�-DSDQ��([SHULHQFHV��
,VVXHV��DQG�&KDOOHQJHV��SS������������&DQGOLQ�	�0\QDUG�H3XEOLVKLQJ�/LPLWHG��
KWWSV���GRL�RUJ��������������

1RJDPL��<����������6WXG\�$EURDG��,GHQWLW\��DQG�$WWLWXGH�WRZDUGV�WKH�(QJOLVK�/DQJXDJH��
In M. Konakahara & K. Tsuchiya (Eds.), (QJOLVK�DV�D�/LQJXD�)UDQFD�LQ�-DSDQ��
7RZDUGV�0XOWLOLQJXDO�3UDFWLFHV. (pp. 157-181). Palgrave Macmillan. doi: 
�������������������������B�

2·'RQQHOO��3��	�7RHERVFK��$����������0XOWLOLQJXDOLVP�LQ�%UXVVHOV��´,·G�UDWKHU�VSHDN�
English.” -RXUQDO�RI�0XOWLOLQJXDO�DQG�0XOWLFXOWXUDO�'HYHORSPHQW������������²�����
https://doi.org/10.2167/jmmd564.0

Okamura, I. (2017). ,EXQNDNDQ�ZR�LGĿ�VXUX�NRGRPR�WDFKL��.LNRNXVHL�QR�WRNXVHL�WR�
N\DULD�LVKLNL�>&KLOGUHQ�PRYLQJ�LQWHUFXOWXUDOO\��5HWXUQHHV·�FKDUDFWHULVWLF�DQG�FDUHHU�
DZDUHQHVV@��$NDVKL�6KRWHQ�

3DQJ��&��/����������1HJRWLDWLQJ�,GHQWLW\�LQ�&RQWHPSRUDU\�-DSDQ. Routledge. https://doi.
RUJ�����������������������

77



Saraceni, M. (2015). :RUOG�(QJOLVKHV��$�&ULWLFDO�$QDO\VLV. Bloomsbury. doi: 
���������������������

Sato, G. (2010). ,EXQNDNDQ�N\ĿXLNX��%XQNDNDQ�LGĿ�WR�NRGRPR�QR�N\ĿXLNX�>&URVV�
FXOWXUDO�HGXFDWLRQ��,QWHUFXOWXUDO�PRELOLW\�DQG�HGXFDWLRQ�IRU�FKLOGUHQ@��$NDVKL�
Shoten.

6DWR��7���<XMRER��<���2NDGD��7��	�2JDQH��(����������&RPPXQLFDWLRQ�VWUDWHJLHV�HPSOR\HG�
E\�ORZ�SURÀFLHQF\�XVHUV��3RVVLELOLWLHV�IRU�(/)�LQIRUPHG�SHGDJRJ\��-RXUQDO�RI�
(QJOLVK�DV�D�/LQJXD�)UDQFD��������������KWWSV���GRL�RUJ���������MHOI����������

Seidlhofer, B. (2011).�8QGHUVWDQGLQJ�(QJOLVK�DV�D�OLQJXD�IUDQFD. Oxford University 
Press.

6X]XNL��$����������,QWURGXFLQJ�GLYHUVLW\�RI�(QJOLVK�LQWR�(/7��6WXGHQW�WHDFKHUV·�
responses. (/7�-RXUQDO������������²�����KWWSV���GRL�RUJ���������HOW�FFT���

6X]XNL��$����������&KDQJLQJ�YLHZV�RI�(QJOLVK�WKURXJK�VWXG\�DEURDG�DV�WHDFKHU�WUDLQLQJ��
(/7�-RXUQDO������������²�����KWWSV���GRL�RUJ���������HOW�FFDE���

7DMLQR��$��	�7DMLQR��<����������1DWLYH�DQG�QRQ�QDWLYH��ZKDW�FDQ�WKH\�RIIHU"�/HVVRQV�
from team-teaching in Japan. (/7�-RXUQDO����������²����KWWSV���GRL�RUJ���������
elt/54.1.3

7RK��*����������(IIHFWLQJ�&KDQJH�LQ�(QJOLVK�/DQJXDJH�7HDFKLQJ��([SRVLQJ�
&ROODERUDWRUV�DQG�&XOSULWV�LQ�-DSDQ. Palgrave Macmillan. https://doi.
RUJ��������������������������

Underwood, P. R. (2012). Teacher beliefs and intentions regarding the instruction 
RI�(QJOLVK�JUDPPDU�XQGHU�QDWLRQDO�FXUULFXOXP�UHIRUPV��$�WKHRU\�RI�SODQQHG�
behaviour perspective. 7HDFKLQJ�DQG�7HDFKHU�(GXFDWLRQ������������²�����KWWSV���
doi.org/10.1016/j.tate.2012.04.004

9LUNNXOD��7��	�1LNXOD��7����������,GHQWLW\�FRQVWUXFWLRQ�LQ�(/)�FRQWH[WV��$�FDVH�
study of Finnish engineering students working in Germany. International 
-RXUQDO�RI�$SSOLHG�/LQJXLVWLFV����(2), 251-273.  https://doi.org/10.1111/j.1473-
����������������[

van der Jeught, S. (2017). Territoriality and freedom of language: the case of Belgium. 
&XUUHQW�,VVXHV�LQ�/DQJXDJH�3ODQQLQJ������������²�����KWWSV���GRL�RUJ������������
64208.2016.1243883

9RJO��8��	�+�QLQJ��0����������2QH�QDWLRQ��RQH�ODQJXDJH"�7KH�FDVH�RI�%HOJLXP��'XWFK�
&URVVLQJ��-RXUQDO�RI�/RZ�&RXQWULHV�6WXGLHV����(3), 228–247. https://doi.org/10.11

78



������������;��������������

Walker, R. (2010). 7HDFKLQJ�WKH�SURQXQFLDWLRQ�RI�(QJOLVK�DV�D�OLQJXD�IUDQFD. Oxford: 
Oxford University Press.

:DQJ��/��<��	�/LQ��7��%����������7KH�UHSUHVHQWDWLRQ�RI�SURIHVVLRQDOLVP�LQ�QDWLYH�
(QJOLVK�VSHDNLQJ�WHDFKHUV�UHFUXLWPHQW�SROLFLHV��$�FRPSDUDWLYH�VWXG\�RI�+RQJ�
Kong, Japan, Korea and Taiwan. (QJOLVK�7HDFKLQJ��3UDFWLFH�DQG�&ULWLTXH����(3), 
5–22.

:DWWV��0��	�(EEXWW��'����������0RUH�WKDQ�WKH�VXP�RI�WKH�SDUWV��5HVHDUFK�PHWKRGV�LQ�
group interviewing. %ULWLVK�(GXFDWLRQDO�5HVHDUFK�-RXUQDO����(1), 25–34. https://
GRL�RUJ�������������������������

��



APPENDIX

Table 1
3DUWLFLSDQWV·�3URÀOHV��QDPHV�DUH�SVHXGRQ\PV�

Name Gender Role $JH Nationality 
and Race Linguistic repertoire

Wataru Male
Japanese 
language 
teacher

30s Japanese and 
$VLDQ Japanese

Kanako Female
Japanese 
language 
teacher

30s Japanese and 
$VLDQ

Japanese, English, and 
German

Louise Female
French 

language 
teacher

40s Belgian and 
White

English, Flemish, 
French, and Japanese

Emma Female
French 

language 
teacher

40s Belgian and 
White English and French

Elena Female
French 

language 
teacher

30s

Belgian 
and White 
(Mother is 
Japanese)

English, French, and 
Japanese

Diego Male
English 

language 
teacher

50s

Spanish 
and White 
(Father is 
British)

English, German, and 
Spanish

Truncated Parts are Underlined

Extract 1:‘English is really a global language’’ (K: Kazuhiko, S: Shinichi)

Part 2. Q5. ὴ㐵ᅜ䛷ᬽ䜙䛧ึ䜑䛯ᚋ䚸䛭䛾ᅜ䛾ゝㄒ䛻ᑐ䛩䜛䜲䝯䞊䝆䛻ኚ໬䛿䛒
䜚䜎䛧䛯䛛䚹䛒䜜䜀䚸䛹䛾ᵝ䛺ኚ໬䛷䛩䛛䚹↓䛡䜜䜀䚸䛭䛾⌮⏤䜢䛚⪺䛛䛫䛟䛰䛥
䛔䚹(When you started living in the country you were sent, did you image toward the 
language(s) of the country changed? If yes, what kind of change? If no, please tell the 
reason.)

K: 䝣䝷䞁䝇ㄒ䛿䜔䛿䜚㞴䛧䛔䛜䚸⡆༢䛺᪥ᖖ఍ヰ䛜䛷䛝䜛䜘䛖䛻䛺䜚䛯䛔䚹䜸䝷䞁䝎
ㄒ䜒㞴䛧䛔䛜䚸᠜䛛䛧䛔㡪䛝䛜䛒䛳䛯䚹ⱥㄒ䛜኱య㏻䛨䜛䛣䛸䛻㦫䛔䛯䚸≉䛻䝤䝷䝑
䝉䝹䛿䚹䜎䛯䚸ከゝㄒ♫఍䛺䛾䛷䚸Ⰽ䚻䛺ⱥㄒ䛜䛒䜛䚹౛䛘䜀䚸⚾䛾䛤㏆ᡤ䛥䜣䛿
䝇䝨䜲䞁ே䛷EU䛻໅䜑䛶䛔䜎䛩䛜䚸䛱䜗䛳䛸䝇䝨䜲䞁ㄒケ䜚䛾ⱥㄒ䚹ⱥㄒ䛿ᮏᙜ䛻
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䜾䝻䞊䝞䝹䛺ゝㄒ䛰䛸ឤ䛨䛯䚹㻌($V�,�WKRXJKW��)UHQFK�LV�GLIÀFXOW��EXW�,�ZDQW�WR�EH�DEOH�
WR�KDYH�HDV\��GDLO\�FRQYHUVDWLRQV��'XWFK�LV�DOVR�GLIÀFXOW��EXW�LW�KDG�QRVWDOJLF�VRXQG. I 
was surprised knowing that English can be generally understood, especially in Brussels. 
$QG�EHFDXVH�LW�LV�D�PXOWLOLQJXDO�VRFLHW\��WKHUH�DUH�PDQ\�NLQGV�RI�(QJOLVK��)RU�LQVWDQFH��
P\�QHLJKERXU�LV�6SDQLVK�ZKR�LV�ZRUNLQJ�DW�(8��DQG�>KLV�RU�KHU@�(QJOLVK�LV�6SDQLVK�
accented. I felt that English is really a global language. )
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