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ABSTRACT

This paper critically examines the integration of generative and agentic Al systems
within the educational landscape, arguing that they are not merely advanced tools but
active participants in a complex reconfiguration of student agency. Moving beyond a
simplistic human-vs-machine dichotomy, this paper posits that as Al systems gain the
ability to generate novel academic content and execute research tasks autonomously
(machine agency), they paradoxically erect an “algorithmic panopticon” that subtly
constrains and reshapes human agency if adopted blindly. This paper will explore
how student intent and intellectual exploration are increasingly mediated, guided,
and superseded by Al-driven frameworks. This leads to a critical risk of “modal
collapse”—an intellectual homogenization where student outputs converge on a
narrow set of algorithmically-preferred styles and conclusions. This paper argues
that these technologies function as powerful accelerants of a “post-truth” condition
within education, a state where the lines between fact and fiction are deliberately
blurred and trust in established knowledge is eroded. The paper further analyzes the
implications of this shift for the core educational tenets of autonomy, critical thinking,
and academic responsibility.
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“What is real? How do you define ‘real’? If you’re talking about what you can feel,
what you can smell, what you can taste and see, then ‘real’ is simply electrical signals
interpreted by your brain.”

— Morpheus, The Matrix

The discourse surrounding artificial intelligence in education has rapidly evolved from the
concept of personalized digital tutors to something far more profound (Bozkurt, 2023; Bozkurt
et al.,, 2024; Garcia et al., 2025; Tlili et al., 2023). Today, a student can deploy an Al agent to
not only check their grammar but to brainstorm theses, conduct a literature review, structure
an argument, and draft entire sections of an essay (Tlili et al., 2025). While celebrated as a
revolution in educational efficiency, this leap in capability arrives within a volatile post-truth
social context, defined as a condition where objective facts are less influential in shaping
public opinion than appeals to emotion and personal belief (Keyes, 2004; McIntyre, 2018).
These Al systems are not merely passive tools like a calculator or word processor; they are
active, generative partners that risk becoming vectors for the very dynamics that characterize
the post-truth era: the blurring of fact and fiction, the erosion of institutional trust, and the
elevation of plausibility over verifiable evidence.

In this regard, this paper distinguishes between key forms of agency at play. Human agency,
in the pedagogical context, is the student’s capacity to act independently in their learning
journey, to formulate unique inquiries, struggle with complex ideas, and make free, critical
choices (Bostrom & Clark, 2006). Generative and Agentic Al constitute an emergent machine
agency, capable of proactive content creation and autonomous, goal-directed action. The
introduction of this machine agency into the classroom does not occur in a vacuum. It occurs
in a world where the very notion of a shared, factual reality is under assault.

This paper argues that these educational Als, framed as neutral augmenters of student
capability, are fundamentally reconfiguring the landscape of learning to mirror the broader
post-truth condition. They are erecting an algorithmic panopticon, a concept adapted from
Foucault’s model of surveillance (1977), where student choices are pre-structured and
subtly constrained by the operational logic of autonomous systems. This new paradigm, by
automating intellectual labor and generating convincing but not necessarily truthful content,
threatens to erode the foundations of critical pedagogy, transforming the classroom into a
microcosm of the post-truth public sphere.

THE RISE OF MEDIATED INQUIRY: MODAL COLLAPSE AND
MANUFACTURED REALITIES

“In the beginning, there was man. And for a time, it was good. But humanity’s so-
called civil societies soon fell victim to vanity and corruption... So man created the
machine in his own likeness. Thus did man become the architect of his own demise.”

— The Narrator, Animatrix, The Second Renaissance, Part I

The panoptic power of educational Al is not one of overt coercion, but of subtle guidance and
seductive convenience. It manifests primarily in the structuring of thought and the delegation
of cognitive labor. This process creates what we term an intellectual modal collapse, a concept
that directly parallels the effects of the post-truth environment. In machine learning, modal
collapse describes a generative model’s failure to produce diverse outputs (Goodfellow et al.,
2020). Metaphorically applied to education, it represents the dangerous homogenization of
student thought, as learners converge on the narrow, statistically probable “modes” of inquiry
and style favored by the dominant Al models (Bozkurt & Sharma, 2025). This is, in effect, the
creation of an “alternative fact” ecosystem within academia, where the diversity of human
intellect is replaced by a polished, but limited, algorithmic consensus.

This dynamic directly feeds into the post-truth phenomenon of “defactualization,” the process
through which a populace loses its ability to discern fact from fiction (Arendt, 1972). When
students use Al for “co-creation,” they are operating within a possibility space defined by the



machine. The act of “prompt engineering” is less creation and more a negotiation with an
algorithmic oracle (Sharma & Bozkurt, 2024) whose grasp on truth is statistical, not factual.
This masks a power imbalance where the Al trained on vast but often biased and unverified
internet data, establishes the boundaries of the work (Selwyn, 2023). When an entire class
uses a similar Al, they are not just drawing from the same well of statistical patterns; they
are being socialized into a shared, machine-generated reality that can feel authoritative while
being untethered from rigorous, evidence-based inquiry.

Furthermore, agentic Al promotes an illusion of effortless delegation that is corrosive to the
developmentofthe cognitive skills (Kosmynaetal.,2025) needed toresist post-truth manipulation.
Learning, as constructivist theory posits, is an active process of constructing knowledge through
effortful engagement (Bandura, 1977; Dewey, 1938; Piaget, 1971; Vygotsky, 1978). When
a student delegates the task of summarizing difficult texts or finding sources to an Al agent,
they are not just offloading labor; they are short-circuiting this essential cognitive struggle. They
receive the polished output, the answer, but are alienated from the formative process of inquiry,
analysis, and synthesis (Carr, 2010). This “black box” delegation habituates students to accept
information without understanding its provenance or validating its claims, a core vulnerability
in a post-truth world saturated with sophisticated disinformation (Lewandowsky et al., 2012).
It trains them to value the final product over the process, making them susceptible to the very
tactics of strategic deception that define the post-truth political landscape.

MACHINE AGENCY AND THE POST-TRUTH CRISIS OF ACADEMIC
INTEGRITY

“The Matrix is older than you know. I prefer counting from the emergence of one
integral anomaly to the emergence of the next, in which case this is the sixth version.”

— The Architect, The Matrix

The functional agency of Alin education is an operational reality that precipitates a fundamental
crisis of responsibility, mirroring the broader post-truth assault on accountability. When political
actors deploy “alternative facts” or what Harry Frankfurt famously defined as “bullshit”—
speech intended to persuade without regard for truth—they seek to create an environment
where accountability is impossible to assign (Frankfurt, 2005). Generative Al introduces this
exact dynamic into the classroom.

When an Al agent produces a nuanced but flawed argument containing fabricated sources, a
phenomenon known as “hallucination” (Bozkurt et al., 2023), and a student submits it as their
own, who is responsible? The user who gave the prompt? The developer who trained the model?
The institution that licensed the software? This ambiguity creates a “responsibility vacuum”
that makes authentic assessment nearly impossible (Turkle, 2011). It weaponizes plausible
deniability, allowing academic dishonesty to be cloaked in the guise of technological error. This
directly mirrors the political strategy of flooding the zone with noise to make it difficult to pin
down a single lie, thereby eroding trust in the entire system (McIntyre, 2018).

This crisis goes beyond simple cheating. It attacks the very foundation of education: the bond
of trust between student and instructor, which presupposes that submitted work is a genuine
representation of the student’s own knowledge. Post-truth politics thrives by undermining trust
in the institutions that serve as arbiters of fact, like science and journalism (Kakutani, 2018).
In the same way, educational Al, when used uncritically, undermines the role of the educator
and the academic process as arbiters of student learning and capability. The very meaning of
a grade, a credit, or a degree is thrown into question when the line between human effort and
sophisticated machine-generated mimicry is irrevocably blurred.

CONCLUSION AND A CALL FOR AND ACTION: ESCAPING THE
ECHO CHAMBER

“This is your last chance. After this, there is no turning back. You take the blue pill—the
story ends, you wake up in your bed and believe whatever you want to believe. You take
the red pill—you stay in Wonderland, and I show you how deep the rabbit-hole goes.”

— Morpheus, The Matrix
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The integration of generative and agentic Al into education has not simply provided students
with a new tool; it has erected an algorithmic panopticon within a society already besieged
by post-truth dynamics. Under the promise of efficiency, it subtly constrains student inquiry,
fosters a dangerous intellectual modal collapse, and dissolves traditional lines of academic
responsibility. The true threat is not that students will simply “cheat,” but that the very definition
of learning will be degraded to managing automated tasks, leaving them intellectually
disarmed in an era that demands critical vigilance. The bars of this new prison are not made of
iron, but of convenience.

This new reality demands a radical rethinking of pedagogy. How can we design curricula that
use Al to expand the possibility space for human thought, rather than merely optimizing it?
What new forms of assessment can measure the uniquely human skills of critical inquiry
and ethical reasoning in an age where plausible falsehoods are cheap? What literacies are
required for citizens to navigate a world where agency is shared and reality itself is a contested,
technologically mediated phenomenon? Answering these questionsis the paramount challenge
for the modern educator. We must teach our students to value the intellectual journey over the
deliverable, the struggle over the solution, and the difficult process of thinking for themselves.

The goal of education must now be to teach our students not only how to find answers, but how
to dismantle falsehoods and ask the questions that machines cannot. We must cultivate their
capacity for epistemic resilience; the ability to navigate uncertainty and resist manipulation. If
we fail, the algorithmic echo may become the only voice they know how to hear, a voice that
speaks with perfect grammar and absolute confidence, but has no allegiance to the truth.
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