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ABSTRACT

This study examined faculty and student perceptions of renewable assignments
within an OER-enabled pedagogy framework. Building on Wiley and Hilton’s (2018)
framework, this study focused on the subset of practices that result in renewable
assignments. Renewable assignments leverage OER permissions (reuse, redistribute,
retain, remix, revise) to produce student work with value beyond the classroom. The
study compared college students’ (N = 24) perceptions of value, interest, motivation,
and reward for renewable assignments versus those of the instructor (N = 1) in one
online class. Students reported that the value, interest, motivation, and reward of the
renewable assignment were somewhat better than traditional assignments. However,
the professor viewed the renewable assignment as more rewarding than the students
did. In open-ended responses, students indicated that the benefits of the renewable
assignment were enhanced motivation and the development of teamwork skills.
However, students also indicated that the drawbacks of the renewable assignment
were challenges with their group and that the project was lengthy and complicated.
Overall, students and the instructor recognized the potential value of renewable
assignments as well as their challenges. Recommendations include highlighting the
importance of careful design and clear communication when implementing such
assignments.
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INTRODUCTION

Open educational practices include the use and creation of open educational resources (OER;
Cronin & Maclaren, 2018). OER are teaching and learning resources with usage permission
through the 5R framework, which includes the ability to retain, reuse, revise, remix, and
redistribute appropriately licensed materials (Heck et al., 2020; Wiley, n.d.). This emphasis on the
5Rs has encouraged educators to consider how pedagogical approaches can empower learners
to engage with and contribute to the creation of knowledge. This process of knowledge creation
with students is termed open pedagogy (Bali et al., 2020). With open pedagogy, students
are tasked with demonstrating mastery of skills by creating artifacts with renewable value
outside of the immediate educational context (Hegarty, 2015). Examples of open pedagogy
assignments include creating websites, editing existing OER textbooks, making visuals, co-
developing syllabi, preparing auxiliary materials such as question banks, and recording videos
(Biddle & Clinton-Lisell, 2023; Clinton-Lisell & Gwozdz, 2023; Gilpin et al., 2023; Hilton et al.,
2019, 2020; Kelly et al., in-press; McKenney et al., 2024; Schultz & Azadbakht, 2023). Wiley and
Hilton (2018) propose that:

The function of copyright prohibits people from engaging in broad categories of
activity (e.g., making copies or creating derivative works) without permission from

a rights holder. If students learn by doing, and copyright makes it illegal to engage

in certain things without a license, then copyright necessarily functions to limit how
students can learn—the permissions to engage in the 5R activities that are granted in
association with OER lift these restrictions (p. 135).

Based on the affordances of licensing, OER-enabled pedagogy enables freedom to engage in
activities and more opportunities for learning than traditional copyrights that restrict what
students are permitted to do with course materials (Wiley & Hilton, 2018). The benefits of
students sharing their work beyond the course setting are not a new concept (e.g., Barak
& Rafaeli, 2004; Kaufman, 2009; Tarantino et al., 2013). However, open licensing models
like Creative Commons now provide a clear legal framework for sharing student-generated
resources widely - across classes, institutions, and globally - without the limitations of “fair
use” restrictions (Kim, 2007). Wiley et al. (2017) estimate that each semester, students
collectively waste roughly 2 billion hours on assignments that are never used again. Seraphin
et al. (2019) argue that by empowering students to co-create materials designed for broader
sharing, instructors make their assignments less disposable and more impactful. In this space
of OER-enabled pedagogy, faculty may involve students in assignments that leverage the
permissions of open licensing to facilitate the sharing of creative works beyond the classroom
(Van Allen & Katz, 2019). However, there is a need to consider whether openness in educational
practices leads to meaningful learning (Koseoglu & Bozkurt, 2018). Without such inquiry, it is
uncertain whether the opportunities afforded through OER-enabled pedagogy are beneficial
in practice. Specifically, it is unclear how faculty and student perceptions of OER-enabled
pedagogy compare with each other (Tillinghast, 2020). The gap in research on the comparison
between student and faculty perceptions led to the current study. The purpose of this study is
to examine and compare student and faculty perceptions of an OER-enabled pedagogy course
project.

LITERATURE

A systematic review of empirical findings concluded that students generally have positive
experiences with open pedagogy (Clinton-Lisell, 2021). Students report higher levels of
motivation for open pedagogy projects compared to traditional assignments (e.g., exams or
essays that only their professor reads; Clinton-Lisell & Gwozdz, 2023). Importantly, students
view open pedagogy projects as providing more opportunities to engage in social justice
advocacy than traditional assignments (Clinton-Lisell & Gwozdz, 2023; O'Reilly, 2024).
Moreover, students express that they have more autonomy and a sense of pride in their work
with open pedagogy, which may be due to opportunities to be involved in OER improvement
and creation (Baran & AlZoubi, 2020; Clinton-Lisell & Kelly, 2024; Zhang et al., 2020). Interviews
with students indicate they appreciate being able to help others by publicly sharing their work
(Williams & Werth, 2021). Open pedagogy projects may provide opportunities for meaning

Lazzara et al.

Open Praxis

DOI: 10.55982/
openpraxis.16.4.706



and cultural connections as students need to consider how to communicate with those who
would benefit from their work (O'Reilly, 2024). Students generally indicate that they would
recommend courses with open pedagogy projects to their peers (Williams, 2022).

Not all of the evidence regarding student experiences with open pedagogy is positive. Students
may not understand the ethical issues involved in publicly sharing and licensing work and may
be concerned about not providing and receiving appropriate attribution (Baran & Al Zoubi,
2020; Flinn, 2020). The creative and exploratory nature of open pedagogy projects may be
uncomfortable, particularly for students accustomed to very clearly defined, traditional course
assignments (Bonica et al., 2018). Students also expressed concern that they lack the expertise
to create materials and may create materials with inaccuracies (Hilton et al., 2019). This could
be due to a lack of self-efficacy (i.e., beliefs in one’s own skills) as scholars (Hare, 2020). It should
also be noted that student perceptions of open pedagogy projects vary depending on what the
projects involve (Hilton et al., 2020). Students also may be overwhelmed by the logistics of
creating and sharing projects depending on the complexity and number of technological tools
involved (Zhang et al., 2020). Therefore, it is helpful to have focused examinations of a single
course project and how students perceive it.

Faculty also tend to have positive experiences with open pedagogy (Clinton-Lisell, 2021).
Faculty perceive open pedagogy projects as encouraging pride in students (Al Abri & Dabbagh,
2019). Moreover, faculty see that open pedagogy provides opportunities to personalize learning
(Paskevicius & Irvine, 2019). Particularly important was the acknowledgment by faculty that
open pedagogy may afford diverse, culturally relevant learning opportunities. Faculty also
note that students may perceive their work as more valuable and important when it is publicly
shared (Short et al.,, 2024). However, faculty have expressed concerns that students may be
resistant to open pedagogy.

Moreover, faculty also express uncertainty about how to best support students in their open
pedagogy projects (Cronin, 2017). Therefore, there is a need to better understand student
experiences with open pedagogy so that projects are designed optimally for students.
Furthermore, there is a lack of comparison between faculty and students for the same open
pedagogy project. Such a comparison would be useful in determining whether the benefits
faculty intend for students are indeed experienced by the students.

CONCEPTUAL BACKGROUND

Open pedagogy and related terms for similar approaches can be challenging to define as they
vary between practices (Cronin & Maclaren, 2018). For clarity, this study followed the framework
provided by Wiley and Hilton (2018) for what they define as OER-enabled pedagogy. This is
based on a “continuum of criteria” that involves added value, public nature, and licensing of the
materials produced by students. Their scale addresses the openness of assignments, ranging
from “disposable” to “authentic” to “constructionist” and then, finally, to “renewable.” They
suggest a four-part test to determine the extent to which a specific teaching and learning
practice qualifies as OER-enabled pedagogy):

1. Are students asked to create new artifacts (essays, poems, videos, songs, etc.) or revise/
remix existing OER?

2. Does the new artifact have value beyond supporting the learning of its author?
3. Are students invited to publicly share their new artifacts or revised/remixed OER?

4. Are students invited to openly license their new artifacts or revised/remixed OER? (Wiley &
Hilton, 2018, p. 137)

If the answer to each of these questions is “yes,” the authors posit, then the assignment
can be considered “renewable.” Therefore, by following this framework, this study focused
on comparing faculty and student perceptions of the added value of assignments that are
renewable by their definition. According to this framework, the key distinguishing factor is not
only the public nature of the work the students produce but precisely whether or not that work
is potentially publishable under an open license according to the assignment requirements
(Wiley & Hilton, 2018).
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The purpose of this research study was to compare faculty and student perceptions about
assignments that involve students in the creation or co-creation of OER and other learning
artifacts. Their four-step framework for identifying an assignment as “renewable” and “OER-
Enabled” informed this study (Wiley & Hilton, 2018). Additionally, their call for further research
on whether students find renewable assignments more valuable, interesting, motivating, or
rewarding than other forms of assessment aided the development of the online survey.

The following questions guided this current research:

* Research Question 1: How do faculty and student perceptions of the benefits of
renewable assignments compare?

* Research Question 2: How do faculty and student perceptions of the drawbacks of
renewable assignments compare?

METHODS
RESEARCH METHOD AND DESIGN

This study used a mixed-methods design to investigate the perceptions of a renewable
assignment. This approach enabled a richer understanding of the phenomenon by combining
and comparing insights from both quantitative and qualitative data.

The multi-phase assignment tasked students with creating an interactive guidebook focused
on mental well-being for college students. In Phase 1, students collaborated in groups to
write a chapter for the guidebook, choosing a topic related to their course materials. They
were required to incorporate openly licensed research and local community resources. In
Phase 2, groups used H5P, an open-source tool for creating interactive educational content,
to design a component that would enhance the learning experience of their chosen topic
(Magro, 2021). This interactive section incorporated various H5P tools and required a peer-
reviewed reference. Finally, in Phase 3, students participated in a peer-review process, providing
constructive feedback on the content, structure, and organization of their assigned peers’ work.
The overall goal was to create a comprehensive and engaging open-source resource to help
college students better understand and manage their mental well-being while navigating the
challenges of college life. The complete directions for the assignment and the final product are
available online.

DATA COLLECTION TOOLS

An online survey was designed, consisting of both closed-ended and open-ended questions.
Closed-ended questions asked students to rate the value and motivation of the renewable
assignment compared to other kinds of assignments. Responses were on a Likert scale of 1
to 5, with 1 indicating much less than other assignments and 5 indicating much more than
other assignments. Open-ended questions aimed to gain additional insights into participants’
experiences and perspectives. Two parallel surveys were created, one designed for faculty and
one for students. The questions related to the perception of the assignment’s value, interest,
motivation, and reward were closely worded between the faculty and student surveys. The
surveys had four sections: four questions on a five-point Likert scale gauging perception, a set
of four statements to be rated on a five-point Likert scale of agreement, open-ended questions
about the potential benefits and drawbacks of renewable assignments, and a final section
collecting demographic information. The faculty survey included Wiley and Hilton’s (2018)
four-part test to ensure the assignment given was categorized as renewable. The complete
surveys are included in Appendix A (student) and Appendix B (faculty).

SAMPLING

All participants were undergraduate college students in the age group of 18-23 years old. In
terms of gender identity, 45.8% reported they were women, 33.3% reported they were men,
4.2% reported they were non-binary, and 16.7% declined to respond. Reported ethnicity
included 45.8% white, 16.7% Asian, 16.7% Hispanic/Latino, 4.2% Biracial, and 16.7% declined
to respond. Lastly, 18% of the participants reported being first-generation college students.
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RESEARCH PROCEDURES

Descriptive statistics were calculated for closed-ended survey questions (see Table 1). One-
sample t-tests were performed to investigate relationships between the faculty and student
responses.

Data were also collected from two open-ended questions in the survey. The questions included:
“What benefits did you find in completing the open/renewable assignment?” and “What do
you see as the major possible drawbacks to this kind of assignment?” Thematic analysis, a
qualitative research method suitable for smaller sample sizes (Braun & Clarke, 2006), was
employed to analyze the textual responses.

ETHICAL CONSIDERATIONS

The study was approved and declared exempt by the Institutional Review Board (details
withheld for review). All participants provided informed consent prior to their participation.
Data were deidentified and stored securely to protect confidentiality.

FINDINGS

The first research question asked, “How do faculty and student perceptions of the benefits
of renewable assignments compare?” We first addressed this question by conducting a one-
sample t-test comparing the students’ responses to their instructor’s response. As can be seen
in Table 1, the mean averages of the students’ responses were generally lower than that of their
instructor. The differences were not statistically significant for the categories of value, interest,
and motivation. However, the t-test results indicated that there was a significant difference
between the ratings of the students and the instructor in the reward category. The instructor
perceived the assignment to be more rewarding than that of their students.

FACULTY STUDENTS t-TEST
(n=1) (n=24)

Value

Q1: How valuable do you think your students found/did you find the 4.00 3.83 -0.89
work on the renewable assignments?

Q5: The renewable assignment was more valuable to my students 4.00 3.75 -1.19
than other kinds of assignments./I found the renewable assignment
to be more valuable than other kinds of assignments

Interest

Q2: How interesting do you think your students found/ did you find 4.00 3.75 -1.93
the work on the renewable assignment to be, as compared to other
kinds of assignments?

Q6: The renewable assignment was more interesting to my students 4.00 3.88
than other kinds of assignments./I found the renewable assignment
to be more interesting than other kinds of assignments.

Motivation -1.14

Q3: How motivating do you think your students found/ did you find 4.00 3.58
the work on the renewable assignment to be, as compared to other
kinds of assignments?

Q7: The renewable assignment was more motivating to my students 4.00 3.63 -0.72
than other kinds of assignments./I found the renewable assignments
to be more motivating than other kinds of assignments.

Reward

Q4: How rewarding do you think your students found/ did you find the ~ 5.00 3.71 -7.21%*
work on the renewable assignment to be, as compared to other kinds
of assignments?

Q8: The renewable assignment was more rewarding to my students 5.00 3.83 -6.23%**
than other kinds of assignments./I found the renewable assignment
to be more interesting than other kinds of assignments.
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We also compared student and faculty perceptions by examining the open-ended responses
about the perceived benefits of the renewable assignment in the course. The coding of open-
ended responses from the students about the benefits of the renewable assignment with
examples is in Table 2. The instructor’s response is in Table 4.

THEME FREQUENCY  EXAMPLE

Valuable 5 “I enjoy doing this kind of assignment even if it takes a lot of time and
effort. Also working in a wider audience made me think my work is more
valuable to others.”

Engaging 5 “I think it’s better because you were able to talk about things that the class

seemed passionate about. You didn’t have to base what you taught on a
book from 1993.”

Deep-learning 4 “I learned a lot more due to a feeling that I needed to provide deep and

well-informed information about my topic to others.”

Teamwork 3 “Somebody had knowledge someone didn’t know so they shared, and

everybody’s knowledge increased because of it.”

The second research question asked, “How do faculty and student perceptions of the drawbacks
of renewable assignments compare?” We addressed this question by examining the open-
ended responses about the perceived drawbacks. The coding of open-ended responses from
the students about the drawbacks of the renewable assignment with examples is in Table 3.
The instructor’s response is in Table 4.

THEME FREQUENCY  EXAMPLE

Issues with group work 5 “Working in groups when you can’t meet up is impossible.”

Lack of motivation 4 “It was hard to motivate myself to continue working on the
assignment because it was spread out over the whole semester.”

Potential to cheat 3 “Students might cheat.”

Complicated 2 “It can be kind of stressful and came across as complicated at first.”

QUESTION RESPONSE

Have you involved your students in open/ Yes

renewable assignments before this semester?

If so, was it in this same course, a different Both

course, or both?

Were the primary learning materials in this Yes

course open educational resources?

Were students asked to create new artifacts Yes

or revise/remix existing OER as part of this

assignment?

Did the new and/or adapted artifacts Yes

created by the students have value beyond

supporting their learning as individuals?

Were students invited to publicly share their Yes

new artifacts or revised/remixed OER?

Were students invited to openly license their Yes
new artifacts or revised/remixed OER?

What benefits did your students find in
completing the open/renewable assignment?

“Their work had a higher impact since it impacted more
than just themselves. They are able to share this work as a
part of a student portfolio as an example of good work that
they have completed. They understand a bit more about
Creative Commons permissions.”

What do you see as the major possible
drawbacks of this kind of assignment for your
students?

“It was time-consuming. There was a large learning curve at
the beginning. Some had trouble working with their group
members. They did not understand the Creative Commons
licensing at first.”

Lazzara et al. 519
Open Praxis

DOI: 10.55982/
openpraxis.16.4.706

Table 2 Examples and
Frequency of Themes of
Perceived Benefits.

N = 24.

Table 3 Examples and
Frequency of Themes of
Perceived Drawbacks.

N =24,

Table & Faculty Reflection.
N=1.



DISCUSSION
PERCEIVED BENEFITS OF RENEWABLE ASSIGNMENTS

The purpose of this study was to examine and compare the perceptions of students and
their instructor for a renewable assignment. Our first research question asked how faculty
and student perceptions of the benefits of renewable assignments compare. This was first
addressed by examining quantitative responses regarding the value, interest, motivation, and
reward of the renewable assignment compared to traditional assignments. The instructor
ratings were higher than the average for the students but only significantly different in terms of
how rewarding the assignment was. Importantly, student responses were, on average, above
the scale midpoint, indicating more positive perceptions of the renewable assignment than the
traditional assignments overall.

Qualitative analysis of open-ended responses provided further insights. Students frequently
framed the benefits of renewable assignments in terms of engagement. Comments such as “I
felt involved and like I was not just doing busy work” and “my work had an identifiable benefit
and purpose” echo prior research findings that open pedagogy projects can enhance student
motivation and sense of ownership (Clinton-Lisell & Gwozdz, 2023; Werth & Williams, 2021).
The perceived value of contributing to a wider audience aligns with the notion of empowering
learners to create knowledge with lasting impact beyond the classroom (Hegarty, 2015; Wiley
etal, 2017).

Additionally, students reported learning benefits beyond the immediate course content.
These ranged from practical skills development (“It educated me on how to write textbook
style paper”) to personal growth (“I found out more about myself”) and the collaborative
construction of knowledge (“everybody’s knowledge increased because of it”). Such findings
support the idea that open pedagogy can foster diverse learning opportunities and facilitate
meaningful knowledge exchange (Paskevicius & Irvine, 2019).

The instructor’'s comments also emphasized the value of the wider audience afforded by
renewable assignments, stating that students’ work had a “higher impact” and could be
showcased in public portfolios. This aligns with previous research suggesting that faculty
perceive open pedagogy as increasing the value and visibility of student work (Short et al.,
2024). Moreover, the instructor’s observation that students gained a better understanding
of Creative Commons permissions highlights the potential of these assignments to promote
awareness and application of open licensing principles.

PERCEIVED DRAWBACKS OF RENEWABLE ASSIGNMENTS

The second research question compared the differences between faculty and student
perceptions of the drawbacks associated with renewable assignments. The analysis of open-
ended responses revealed both shared concerns and unique perspectives.

Both students and faculty identified the time-intensive nature of renewable assignments as a
significant drawback. Students noted the challenge of sustaining motivation over an extended
period, while the instructor acknowledged the “large learning curve” at the beginning of the
assignment. The instructor’s observation that the renewable assignment was time-consuming
echoes similar feedback from other faculty (Short et al,, 2024). Additionally, both groups
expressed concerns about group work dynamics. Students reported difficulties collaborating
in virtual environments, while the instructor noted instances of students struggling to work
effectively with their group members. Lastly, both students and the instructor alluded to
the assignment’s complexity as a possible drawback. The theme of complexity came up in
student responses and the instructor highlighted difficulties in students understanding Creative
Commons licensing,

Notable differences emerged in the perceptions of academic integrity. A significant proportion
of students voiced concerns about the potential for cheating in renewable assignments, a
concern not directly mentioned by the instructor. One student noted the potential for “making
up random stuff and still getting credit,” raising concerns about the lack of accountability
in open-ended projects. This aligns with previous research highlighting the need for explicit
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instruction on ethical considerations in open pedagogy (Baran & AlZoubi, 2020; Flinn, 2020).
Incorporating discussions about plagiarism, attribution, and responsible reuse of information
could address this concern and foster a deeper understanding of open licensing among
students.

LIMITATIONS

The study’s primary limitation lies in its limited scope, encompassing a single online course
with a small sample size of students and only one faculty member. This narrow focus raises
concerns about the generalizability of the findings to other educational contexts, as it may
not adequately represent the diverse perspectives and experiences of students and faculty
in different disciplines, course formats, or institutional settings. It is also important to note
that even within the definition of renewable assignments, significant differences may still exist
in each assignment that instructors deploy (Hilton et al.,, 2020). Lastly, the study’s reliance
on self-reported perceptions also introduces potential bias. While the findings offer valuable
preliminary insights into the potential of renewable assignments, the limitations of this research
underscore the need for further investigation. A future study with multiple instructors’ ratings
compared to their students would be useful to better understand the findings noted in this
small pilot study.

CONCLUSIONS AND RECOMMENDATIONS

Overall, this study highlights the promising nature of renewable assignments. Both the students
and the instructor reported that the value, interest, motivation, and reward of renewable
assignments were somewhat better than those of traditional assignments. Students may see
themselves more engaged when completing an assignment in which they create something
that might be public and used by others Gilpin et al. (2023). Students expressed care about the
quality of the work, not only in their comments about how engaging the work was but also in
their concerns about cheating. However, the assignment was not without challenges. McNally
and Christiansen (2019) acknowledge that “opening” an assignment may be complicated for
both students and instructors. Similar to the results that Bloom (2019) found, students may
simultaneously find renewable assignments exciting and frustrating. After all, completing any
new assignment for students takes considerable work. Students may also not always perceive
learning as enjoyable compared to something easier to complete.

The comparison of the faculty and student survey results suggests that students may be less
likely to perceive assignments, renewable or not, as rewarding than faculty. It is also possible
that students may not have fully understood how their work contributed to OER, which was
also a limitation cited by Tillinghast et al. (2020). Al Abri and Dabbagh (2019) report that
students may lack a complete understanding of OER, a precursor to understanding OER-
enabled pedagogy. Katz and Van Allen (2020) offer a framework for instructors to follow when
designing a new renewable assignment. Providing explicit instruction and guidance to students
about the value and broader implications of their contributions to OER could be crucial for
enhancing their perceived reward and overall engagement in renewable assignments.

Future research should expand beyond the current study’s limitations by including multiple
courses across various disciplines and educational levels, with a more extensive and diverse
sample of both students and faculty. This approach would enhance the generalizability
of findings and provide a deeper understanding of the factors influencing perceptions of
renewable assignments. Additionally, longitudinal studies tracking student performance
and engagement over time could illuminate the long-term impact of these assignments on
learning outcomes. Exploring how individual differences, such as prior experience with OER,
moderate the effectiveness of renewable assignments could further refine our understanding.
These findings underscore the importance of educators thoughtfully designing renewable
assignments, ensuring they are well-scaffolded, clearly communicated, and aligned with
course objectives (Baran & AlZoubi, 2020). Fostering open communication between faculty
and students is crucial for managing expectations, addressing challenges, and maximizing the
benefits of renewable assignments. By addressing these gaps, future research can contribute
to a more comprehensive understanding of renewable assignments and their potential to
enhance learning and engagement in higher education.
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APPENDIX A

STUDENT QUESTIONNAIRE

Likert Scale - Less to More - 1 to 5 - Much Less to Much More

1. How valuable did you find the work on the renewable assignment to be, as compared to

other kinds of assignments?

2. How interesting did you find the work on the renewable assignment to be, as compared
to other kinds of assignments?

3. How motivating did you find the work on the renewable assignment to be, as compared
to other kinds of assignments?

4. How rewarding did you find the work on the renewable assignment to be, as compared
to other kinds of assignments?

Likert Scale - Agree with Statement - 1 to 5 - Strongly Disagree to Strongly Agree

5. I found the renewable assignment to be more valuable than other kinds of assignments.

6. I found the renewable assignment to be more interesting than other kinds of
assignments.

7. 1found the renewable assignment to be more motivating than other kinds of
assignments.

8. I found the renewable assignment to be more rewarding than other kinds of
assignments.

Free answer (optional)

9.  What benefits did you find in completing the open/renewable assignment?

10. What do you see as the major possible drawbacks of this kind of assignment?

APPENDIX B
FACULTY QUESTIONNAIRE

1. How valuable do you think your students found the work on the renewable assignment
to be, as compared to other kinds of assignments?

2. How interesting do you think your students found the work on the renewable
assignment to be, as compared to other kinds of assignments?

3. How motivating do you think your students found the work on the renewable
assignment to be, as compared to other kinds of assignments?

4. How rewarding do you think your students found the work on the renewable assignment
to be, as compared to other kinds of assignments?

Likert Scale - Agree with Statement - 1 to 5 - Strongly Disagree to Strongly Agree

5. The renewable assignment was more valuable than other kinds of assignments.

6. The renewable assignment was more interesting than other kinds of assignments.
7. The renewable assignment was more motivating than other kinds of assignments.
8

The renewable assignment was more rewarding than other kinds of assignments.
Free answer (optional)

9. What benefits did your students find in completing the open/renewable assignment?

10. What do you see as the major possible drawbacks of this kind of assignment for your
students?

ASSIGNMENT DETAILS

11. Have you involved your students in open/renewable assignments before this semester?
12. If so, was it in this same course, a different course, or both?
13. Were the primary learning materials in this course open educational resources?
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14. Were students asked to create new artifacts or revise/remix existing OER as part of this
assignment?

15. Did the new and/or adapted artifacts created by the students have value beyond
supporting their learning as individuals?

16. Were students invited to publicly share their new artifacts or revised/remixed OER?

17. Were students invited to openly license their new artifacts or revised/remixed OER?
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