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Dr. Rajesh Tandon is an internationally  
acclaimed leader and practitioner of participatory 
research and development. In 1982 he founded the 
Society for Participatory Research in Asia (PRIA), a 
voluntary organization providing support to grass-
roots initiatives in South Asia. He has been its chief 
functionary since then. Under his leadership, PRIA 
has developed numerous methodologies of partic-
ipatory learning and training, participatory bot-
tom-up micro planning, and participatory moni-
toring and evaluation. His Ph.D. is from Case West-
ern Reserve University; he has additional degrees in 
engineering and management. Tandon’s specialty is 
social and organizational change. His contributions 
revolve around issues of participatory research, ad-
vocating for people-centered development, policy 
reform, and networking in India, South Asia, and 
beyond. He has advocated for a self-reliant, autono-
mous, and competent voluntary sector in India and 

abroad. Another area of his work is building allianc-
es and partnerships among diverse sectors in socie-
tal development. Tandon has served on numerous 
government task forces and committees and the 
boards of many civil society organizations. He is the 
founder and has been chair of the board of direc-
tors of CIVICUS: World Alliance for Citizen Partic-
ipation; of the Global Alliance on Community-En-
gaged Research network; and of the external advi-
sory committee of the Office of Community Based 
Research at the University of Victoria, Canada. In 
Paris in 2009, he chaired the session on University–
Community Engagement for Societal Change and 
Development: Possibilities and Challenges at the 
UNESCO World Conference on Higher Education. 
He is currently chair of the board of directors of the 
Montreal International Forum. He was awarded an 
honorary doctor of laws degree by the University of 
Victoria in 2008.

Welcome to the confer-
ence was by Dr. Hiram E. Fitz-
gerald, chair of the execu-
tive committee of the Board 
of Directors of the Engage-
ment Scholarship Consor-
tium and associate provost 
for University Outreach and  
Engagement at Michigan 
State University. 

The keynote 
address was 

by Dr. Ragesh 
Tandon at the
University of 

Alberta, 
Edmonton, 
Canada, on 

October 7, 2014

15TH ANNUAL ESC CONFERENCE 



Vol. 8, No. 2—JOURNAL OF COMMUNITY ENGAGEMENT AND SCHOLARSHIP—Page 127

(Dr. Fitzgerald) Welcome to everybody on be-
half of the thirty members of the Engagement 
Scholarship Consortium, especially our two new-
est members, Virginia Tech University and Tar-
leton State University. 

It is fitting at our first meeting outside the 
United States to draw attention to the strong in-
ternational efforts to build connections between 
institutions of higher education and the diverse 
communities that comprise society. These efforts 
are increasingly focused on efforts to solve com-
plex problems, advance social justice, and en-
hance the welfare of all humanity. 

There are now at least twenty-two organiza-
tions that focus on various aspects of this work, 
and an increasing number of journals available 
for the dissemination of the knowledge gained 
about the processes that contribute to the suc-
cess of partnerships and the sustainable out-
comes from effective evidence-based practices. 
This international effort is well illustrated by the 
efforts of the Global University Network Innova-
tion (GUNI) meeting in Barcelona in May 2013. 
Three hundred and fifty individuals from 70 
countries assembled to discuss the diversity of 
approaches to engagement in higher education 
and its contribution to social change. 

The editors of the volume produced in con-
junction with the conference included two that 
are a link to our conference today. Budd Hall at 
the University of Victoria is frequently recognized 
as the founder of community-based participatory 
research. He is a passionate champion of social 
justice, and he’s also a poet. You will find one 
of his poems in the program. The second editor 
here today is Rajesh Tandon, equally committed 
to social justice, equity, and community-based 
research. 

You will shortly hear more about Rajesh and 
then he will give us an inspirational start to our 
conference. In your packets your will find a flyer 
that provides information about the volume that 
was produced in February 2014 by that group  
of folks who met in May 2013; 350 individuals 
from 70 countries gathered in Barcelona to discuss 
issues related to knowledge, who’s knowledge,  
how to blend knowledges of community with 
knowledges of universities in ways that we can 
co-create solutions to many of the world’s most 
vexing problems. 

I hope you will establish friendships here 
that will expand your network of colleagues com-
mitted to community-engaged scholarship. Wel-
come, and have a good conference.

 

(Dr. Young) Good 
morning. On behalf of the University of Alberta, 
it is my great privilege to welcome you to the 
2014 ESC Conference and to our University of 
Alberta community. Our province, city, and uni-
versity are relatively young, all tracing our roots 
back 110 years. Although our original early Eu-
ropean trading settlement goes back 220 years 
in Edmonton and, of course, our aboriginal peo-
ple have used this Saskatchewan River Valley for 
millennia. I understand our poet laureate gave 
you some background of that last evening. Our 
Faculty of Extension celebrated 100 years sev-
eral years ago, and has been one of our main 
instruments for community engagement at our 
university, playing an instrumental role in the 
success of our university over the past 110 years. 
Chancellors around the world have many differ-
ent levels of responsibilities. As chancellor of the 
University of Alberta, I have several key responsi-
bilities. First, I am the titular and honorific head 
of the university and I confer over convocation. 
Secondly, I serve on the board of governors as a 
governor of the university. And third, and perhaps 
my most important role, is as chair of the Uni-
versity Senate, comprised of 62 members of our 
community, 31 of whom come from the broad 
community across Alberta and 31 because of 
their university position. Our senators are there 
to represent the community interest and to en-
courage community engagement, so I think it 
is very fitting that I was asked to provide some 
opening remarks to you this morning and also 
introduce our guest speaker. (Regarding) com-
munity engagement, our Senate has recently en-
gaged a task force on connecting communities. 
Our goal with this task force is to exchange ideas 
that will strengthen the university and commu-
nity relationships across our city and province. 
We’ve been very grateful to Dean Katy Campbell 
and the Faculty of Extension for their partnership 
and helping us conduct this task force, which 
is important to our Senate’s undertakings. We’ve 
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had great support and a great partnership and 
appreciate the wonderful relationship and the re-
search capabilities they have brought to our Sen-
ate. As chancellor, one of my roles, in addition 
to presiding over convocation ceremonies, is to 
represent the public interest in the university. As 
a proud alumnus of the university, it is a privilege 
I take with great enthusiasm. It is in this spirit, 
and with public interest top of mind, I welcome 
you here to Edmonton today. The scholarship of 
engagement is extremely important to commu-
nities we serve. Your work is vital to the future 
of secondary education here in Canada, indeed, 
around the world. So, I wish you much success 
with your conference. 

And, it now gives me great pleasure to in-
troduce our distinguished keynote speaker, Dr. 
Rajesh Tandon. This is the first time that this 
annual conference ESC been held outside the 
United States, hosted by a member of the new-
ly formed international region. So, it is very ap-
propriate that our keynote speaker should be Dr. 
Tandon, who is based in India but whose name 
and accomplishments are known throughout the 
world. He is perhaps best known as the president 
of the Society for Participatory Research in Asia, 
a voluntary organization he founded in 1982 that 
supports grassroots initiatives in South Asia. He 
is also the founder and has been the chairper-
son of the board of directors of CIVICUS: World 
Alliance for Citizen Participation. He is a chair-
person of the Global Alliance on Community-En-
gaged Research network, and he was also induct-
ed into the International Adult and Continuing 
Education Hall of Fame in 2010. He is currently 
the chair of the board of directors of Montreal 
International Forum, which is also referred to as 
the Forum for Democratic Global Governance. 
He received an honorary doctorate from the Uni-
versity of Victoria in British Columbia to go with 
his earned doctorate from Case Western Reserve 
University. He is also co-holder of the UNESCO 
chair in community-based research in higher ed-
ucation, which he holds with Dr. Budd Hall of the 
University of Victoria, who wasn’t able to attend 
in person. This morning we are very fortunate to 
be able to host the other half of that long-term 
friendship and collaboration, Dr. Rajesh Tandon. 
He is here to speak to us on a topic “Communi-
ty-University Engagement and the Challenge of 
Change.” Please join me in welcoming Dr. Tan-
don.

 
DR. TANDON’S ADDRESS

Namaskar, good morning. It is about bed-
time (audience laughs), and that is why I have 

prepared a 75-slide PowerPoint, so that you 
can go to sleep along with me. Thank you very 
much for inviting me to be with you on this very 
important occasion. I have been an admirer of 
the work that many fellow North Americans have 
been doing. As Hiram (Fitzgerald) has mentioned 
over the course of the last three years, we have 
worked very closely together to produce that won-
derful unique report that Dr. Fitzgerald brought 
to your attention. I do have a have a PowerPoint 
presentation and I will take you through at least 
six slides of that, but let me start by sharing with 
you, very briefly, the history of my journey to 
North America, because I seem to be found more 
in North America these days according to some 
comments made last night over at the reception 
by fellow Americans and Canadians. 

I came to Case Western Reserve University 
in Cleveland to do a Ph.D. in organizational sci-
ence in the School of Management. Having done 
electronic engineering as my first degree and 
management education as my second degree, I 
began a career as an assistant professor, a lectur-
er of management. And—my, that was 1974—I 
arrive in Cleveland, (realizing) my dream of vis-
iting America, the land of gold and honey. The 
drive from the airport to the university residence 
shattered that dream in half an hour. While I was 
in the U.S, a political emergency was declared in 
India. Along with some other fellow Indian stu-
dents on the East Coast, we decided to go back 
and find out what was going on back home. The 
only legitimate way to go home in those days was 
to pretend that you would do field work for your 
dissertation. And I managed to find a reasonably 
flexible committee which allowed me to go and 
do field work on rural development. By a series of 
strange coincidences, I ended up in the South-
ern Rajasthan area, which was inhabited by in-
digenous peoples; we called them tribals. And 
(I) spent about a year basically figuring out how 
I could make myself comfortable in those rural 
surroundings. It was in the course of that expe-
rience that I discovered several things, which 
my formal, one of the best formal educations I 
could have had in India, did not allow me to un-
derstand. Firstly, I discovered that illiteracy did 
not equate itself with ignorance. Illiterate farm-
ers and women in those villages were extremely 
knowledgeable about a large number of things, 
including what has now come to be called holis-
tic health. In those days we used to call it voo-
doo science, because, you know, you would drink 
some water, you would pluck some leaves, and 
you would chew them, and all that; now they’re 
packaged. In the mornings some of them would 
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go out and, you know, stretch in various strange 
ways. Nowadays it is called yoga. And despite 
the fact that I had electronics engineering as my 
background, I did not appreciate all this mum-
bo-jumbo that was going on in the village. It took 
me awhile to figure out that there is a body of 
knowledge outside the universe in which I was 
schooled and trained. It also took me awhile to 
figure out that the research methodology which I 
knew so well—and I knew SPSS package at that 
time and the use of computers at that time—that 
research methodology was reasonably alienating 
to people, because whenever I would approach 
(someone) with a questionnaire they would run 
away or negotiate their age with me. We would 
start with a man with about five kids saying, “I’m 
a man of 20 years old,” and I would say “Come 
on” and he would say “OK, 25.” By the time we 
were finished he will be about 43 years old!

That was the methodology of finding out in-
formation; we use to call them data. So, I discov-
ered that there was a body of knowledge residing 
in those people, and I also discovered that there 
was a way of narrating and sharing that knowl-
edge which I was not very familiar with. So, I had 
this rather difficult task of producing a Ph.D. the-
sis based on this rather messy and tension-filled 
experience, after which I learned that all of you 
that have got a Ph.D. have had messy and ten-
sion-filled experiences; but those days I felt lone-
ly. So, when I returned to Cleveland to write my 
thesis, the chair of my research committee and 
my doctoral committee rejected all the so called 
data I had and said I must repeat my thesis in an 
American community in and around Cleveland. 
That was terrifying. First of all, that would have 
meant that I had failed in doing what I did, wast-
ed about 15 months of my life and some other 
people’s money, and so I was rather shattered. At 
that time, I found a fan not far from Cleveland 
in Toronto in the International Council for Adult 
Education, Dr. Budd Hall. 

I dialed a number that was given to me, and 
he said, “Oh yes, I have been thinking about par-
ticipatory research.” So, I said this is what I was 
doing. On the phone we agreed that there was, 
potentially, a logic to what my messy experience 
was. And he agreed to send me a copy of his first 
write-up on this, which appeared in Emergence 
in 1975–76. I needed a reference in order to jus-
tify what I was saying. As you all know, unless 
you have a reference you can’t be making sense. 
So my friendship with Dr. Budd Hall goes back to 
1978. I stand here before you today remember-
ing that friendship, but most importantly, being 
a part of one leg of a UNESCO chair rooted in the 

world of practice and very happy to be sharing 
the other leg of a UNESCO chair rooted in the 
world of academe. I believe that our model of the 
UNESCO chair—one leg rooted in Indian South 
Asian practitioner organization and another root-
ed in a university in North America is a classic 
example of how engaged scholarship can be pur-
sued in the 21st century. I do want to share with 
you my thoughts and experiences this morning, 
but also do so in a spirit of humility, because 
I am quite aware of the vast body of expertise, 
practical knowledge, and critical rigor that exists 
in this auditorium today. I am quite aware of the 
work that several of you have been doing and I 
cherish my deep friendship with many of you in 
this hall and look forward to strengthening new 
friendships in the coming period. The poem to 
which both the chancellor and Hiram refer to 
written by Budd Hall talks about turning of the 
world. 

Let me bring to your attention what is some 
of this turning of the world that we are referring 
to. In my view, humanity is at a crossroad. And 
that crossroad is perplexing in some ways, be-
cause we have enormous prosperity in the world 
today. The levels of prosperity, of comfort, of 
ease, of travel from India, Portugal in less than 
twenty-four hours is unparalleled in human his-
tory. But we also live in a world where a good 
30 percent of our people are living on less than 
$1.25 a day. This contradiction is shameful, 
is painful, and it is unsustainable. We live in a 
world of plenty. We have produced food grains 
of a level that never were produced. We have 
processed food grain of a level that never was 
produced, but we also have malnutrition among 
our children, not just in sub-Saharan Africa or 
India or South Asia, but also in Eastern Europe, 
in Central Asia, in parts of the Arab world. 

Why is there a scarcity in the face of plen-
ty? Rapid economic growth. Asia has become the 
economic fulcrum of the last decade. But 10 
percent annual GDP growth rate is a complete 
myth, with high level of degradation, pollution 
(of our) air, water, and soil, as well as destruction 
of ecosystems. The debate in U.N. General As-
sembly on the 23rd of September this year was 
just a symptom of the malaise we are facing in 
pursuit of economic growth. We have enormous 
military power in our hands today, but a small 
bunch of people can terrorize the whole world as 
we are witnessing in what is going on on the bor-
ders of Syria and Iraq these days. Surprisingly, 
or not so surprisingly, the guns and bullets they 
are using are actually manufactured in countries 
like ours. And, we are living in a period of history 
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where many more societies have democratically 
elected governments than ever before. The aspi-
ration for that democracy is growing (faster than) 
ever before, but formal institutions of democra-
cy elected political representatives, parliaments, 
and judiciaries are losing faith in the eyes of our 
young people. Witness the demonstrations on the 
streets of Hong Kong these days. That upsurge 
of youth demanding a way of engaging with so-
ciety different from formally elected represen-
tative democracy is not limited to Hong Kong; 
it has happened in Myanmar, in Cambodia, and 
many other parts of the world, not just in Asia. 
So the question for us really is that will humanity 
at this crossroad move ahead in a ways that, as 
Hiram said, would contribute to equitable, just, 
and free societies, which are providing access to 
the same levels of happiness and comfort to all 
its citizens. Today the population of the world is 
seven billion; by the end of this century it may 
well be 10 billion, but is it conceivable that we 
will move later in the century towards peace and 
justice or not? And it is at this crossroad that I 
feel higher education, and higher education in-
stitutions, have an enormous responsibility. What 
can higher education institutions, therefore, do 
in this context? What is their sense of respon-
sibility that we need to stand up to, live up to? 
In order to position this, let us also look at the 
21st century. We are living in world of growing 
knowledge economy. The discourse on knowl-
edge economy is universal today. All countries 
have set up knowledge commissions in order to 
become competitive; they are investing in hard-
ware and software knowledge. Within knowledge 
economy there are knowledge elites; several of 
them reside in the Silicon Valley with their coun-
terparts in Bangalore, India and then there are 
knowledge workers, of course, those who are 
doing data entry jobs in BPOs or KPOs around 
the world. We also had an enormous competition 
knowledge production 20-25 years ago; 30 years 
ago universities and higher education research 
institutions were the sole sites of knowledge pro-
duction. Now business has been setting up think 
tanks around the world. Media has become a ma-
jor player in producing knowledge. If you are in 
today’s world of television, bite-size netizens are 
the sources of knowledge, however so superficial 
it may look like. And of course, civil society, par-
ticularly through its movement around the ques-
tion of justice, inclusion of women, indigenous 
people, and rights to a sustainable and safe eco-
logical environment, has also been contributing 
to knowledge. So we are living in world of com-
petitive knowledge production. The information 
society, here more than anywhere else you will 

know, has the power of knowledge represented 
through the Yahoos, the Googles, the Twitters, 
and the Facebooks, the SMS, the mobile. There 
are 900 million mobile connections in India. It’s 
a separate matter that less than 500 million have 
access to toilets. There are countries like Russia 
and Brazil where on average 1.5 mobile connec-
tions per citizen exist today. It is estimated that 
by the end of 2014 there will be 7.2 billion mo-
bile connects, a little more than the population 
of the world. 

Therefore, this is a different era. This is an 
era where libraries in the form of resource books 
have an increasingly challenging environment to 
face. And finally, it is also an era where knowl-
edge has become a commodity. The intellectual 
right has been aggressively pursued by WTO and 
others, and it is no longer a public good. Knowl-
edge has become a private good, it can be traded 
as a commodity; it can be used as money, and 
many universities and higher education institu-
tions around the world are being challenged by 
their governments and policy makers to partner 
with industry in order to mobilize resources from 
their knowledge products. So in this context, 
where we are living in a world of knowledge econ-
omy with all its manifestations of competition, 
regulation, commodification—what do citizens of 
the world expect from higher education and high-
er education institutions? Many of you have been 
party and partners in the promotion of higher ed-
ucation around the world, in your own institution 
but also through your network and alliances as 
this consortium represents. There has been, in 
many parts of the world greater massification of 
higher education; more and more people want 
to go to post-secondary educational institutions. 
Many more governments around the world are 
now investing in post-secondary education than 
was the case a decade ago. As massification of 
higher education happens, as larger and larger 
young people enter post-secondary educational 
institutions, as increasing larger middle career 
professionals return to post-secondary educa-
tional institutions for retooling, for learning new 
skills and competencies, there is a substantial 
shift in the expectations from higher institutions 
today. 

The first in my view is a shift towards pre-
paring a kind of citizens who are aware of the 
world they are a part of and behave in manners 
which are ethical. It is recognized that post-sec-
ondary educational institutions bring students, 
transforms them into learned products of some 
sort. But the question is how aware they are of 
the world they are a part of. Even if you are a 
civil engineer, do you know what is happening 
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around the world? Increasingly, the question of 
ethical citizenship (is important), not just (in) 
expectations of ethical behavior from leaders 
of companies or governments or institutions of 
higher education, but ethical citizenship in the 
global context. Are higher educational institu-
tions also preparing global ethical citizens of 
tomorrow? The second expectation is are they 
mobilizing knowledge for driving social change. 
The GUNI book that Hiram showed you, copies 
of the flyer available in your folder, is all about 
mobilizing knowledge to drive social change. 
Higher educational institutions, despite compe-
tition in knowledge economy, have to be at the 
cutting edge of producing knowledge, which is 
driving social change not only in our own com-
munities and societies, but globally. There is an 
expectation that post-secondary education is not 
just a private good, irrespective of what econo-
mists may claim or theorize. Higher education is 
a public good, higher educational institutions are 
public institutions. Scholars in higher education 
institutions, like all of you found here, are pub-
lic intellectuals. You have a role to stand up and 
speak on issues that confront our society. And 
higher education institutions can become spac-
es. They can reclaim spaces for public discourse. 
Remember the campuses we were all a part of 
when we were going to our education institu-
tions? Whatever happened to those campuses? 
Whatever happened to that public space? There 
is a growing expectation that higher education 
institutions can convene dialogs across various 
divides in our society: divides across institutions, 
divides across communities, divides across poli-
tics, ethnicity, religion, gender. Can higher edu-
cation institution convene dialogs across divides 
in order to engage with each other and engage 
with different perspectives and knowledges? 
Higher education institutions can do so, they’re 
expected to do so; they were doing so in many 
parts of the world earlier; we need to reclaim that 
role once again. In some unique ways, higher 
education institutions are the only institutions 
in our society which provide connectivity local-
ity and globality. Locality in the context, in here 
Edmonton, in the river valley of Edmonton and 
around, but also the global connection that this 
river valley represents, that arena of Edmonton 
represents, that the citizens of Edmonton rep-
resent today. This connection higher education 
institutions can make more organically. Whenev-
er media makes take connection, it leaves out a 
lot in that connection. Most newspaper reports 
or television news items do not produce that 
connectivity in the same way that higher educa-
tion institutions can do. And therefore, they can 

create circles of community engagement, local-
ity and globality—coterminous —not something 
which is separate. Higher education institutions 
can also, in my view, move beyond knowledge 
economies to create knowledge society. In fact, 
higher education institutions can be at the cut-
ting edge proclaiming that knowledge is a public 
good, knowledge commons is public commons. 
And it should be available for the benefit of ad-
dressing those challenges for all humanity so that 
we move forward from those crossroads which I 
referred to a few minutes ago. By building knowl-
edge societies I mean higher education institu-
tions can value diversity of knowledge. They can 
bring together—Hiram used a wonderful phrase, 
a blending of community indigenous knowledge 
with the knowledge of academic rigor produced 
in universities. They can appreciate plurality of 
knowledge forms beyond the written word: the 
storytelling idea workshops here and a number 
of presentations focusing on narratives of story-
telling as forms of expressions of knowledge. It is 
wonderful to see such presentations being made 
in an academically rigorous conference like this 
one because we are willing to include them as 
forms of expressions of knowledge. 

I discovered among those tribal farmers in 
Southern Rajasthan 40 years ago that they had 
the capacity to critically think for themselves. 
That critical thinking was not something you ac-
quired only when you received a Ph.D. or mas-
ter’s degree. How do we respect that criticality, 
that critical thinking function? And many of them 
would start by saying, We don’t know, you are 
highly educated, you are the learned one, you tell 
us what we can do. And we many times get se-
duces. We start telling them what to do. I think 
we need to stand up to say: Yes, we have got 
some formal education, but you have knowledge 
from your experience, your experiential knowl-
edge, practical knowledge, knowledge going 
through your generations. You also contribute to 
analyses of this problem and its solutions, be-
cause I alone cannot do so. I think we are there-
fore expecting higher education institutions to 
work towards integration of a knowledge society 
which is somewhat distinctive from the current 
race towards knowledge economy. It will be an 
attempt to include various forms of knowledge, 
various expressions of knowledge, and treat them 
all with respect. As one of our indigenous elders 
last night said, “It’s all about respect.” 

Knowledge-driven social change, this con-
ference is Engaged Scholarship Consortium. 
Engagement also happens in the communities, 
with the communities. At the moment the equa-
tion is somewhat unbalanced. The outreach from 



Vol. 8, No. 2—JOURNAL OF COMMUNITY ENGAGEMENT AND SCHOLARSHIP—Page 132

universities and higher education to the commu-
nities is far greater around the world than the 
other way around. Communities around the world 
are not making the same degree and the same 
frequency of demands on higher education insti-
tution as they should be doing either. And part 
of the reason they are not doing is because indi-
vidual engaged scholars all of you here and many 
you know around the world, they are committed 
towards engagement but our institutions some-
times are not. Our institutions sometimes are 
designed, created, administered, and present-
ed in a manner to the larger public in a manner 
that makes it difficult for communities to make 
demands on our institutions for engagement. In 
my view, therefore, engaged scholarship is the 
stepping stone towards engaged institutions of 
higher education, and engagement is essential-
ly the core of excellence. If we are engaged, we 
are excellent. So how can we change to engage? 
A wonderful theme for this conference: Chang-
ing to engage. What does that mean? Institu-
tion-wide engagement. Not just in departments 
and faculties of extension, adult lifelong learn-
ing, community outreach, social work, nursing, 
indigenous education, ecology, gender studies, 
mental health. Yes, all these disciples are im-
portant. But civil engineering, nuclear physics, 
literature, biotechnology, nanotechnology, insti-
tution wide—all disciplines must be encouraged 
and supported to engage, institution deep. The 
core function of higher institutions is teaching 
and research. Can we integrate engagement with 
these core functions? Can we make the teaching 
engaged in such ways that the quality of learning 
for our students improves through engagement, 
that engagement gives them (students) credits, 
grades, but also sensitivity, deep appreciation, 
and profound knowledge. Likewise, engagement 
in the core function of research, what Hiram 
called blending, knowledge available inside ac-
ademe with the knowledge available in commu-
nity, and doing it, of course, with respect as our 
elder reminded us last night. Therefore, integrate 
engagement in the mission and mainstream it 
in the core functions of teaching and research. 
Institution-long engagement actually implies 
commitments over decades. I know we like mea-
surement, I know we need to show results, but 
please results of engagements cannot be shown 
in 18-month-long frames. 

We are talking about changing the culture 
of our institutions, not only the culture of higher 
education institutions, but the culture of com-
munity organizations, because they need to come 
forward an engage with higher education, as well. 
This shift in culture in not going to happen in 

18-month or three-year time frames. I know we 
need to show results, we need to show progress, 
we need to have metrics, important as they are, 
but the commitment has to be over decades. It 
cannot be that a new president, or chancellor, or 
vice chancellor comes in and says, I will now de-
sign a new strategic plan for the next five years, 
and by the way we have dropped engagement 
now. Partnerships of trust, mutual benefit, part-
nerships outside higher education institutions 
must recognize that community organizations are 
small, weak, fragile do not have the same level 
of resources as higher institutions may have. But 
they have social capital, they have networks, they 
have practitioner knowledge, they have experien-
tial knowledge, and at times they may have faith, 
a faith for change, which skeptical as we are as 
academics, we may not want to acknowledge, be-
cause how can we believe in anything unless it is 
empirically proven. 

Finally, it co-creates capacity and structures 
for engagement. Our studies have begun to show 
institutional structures are critical to incentivize 
engagement. This means the structures within 
higher education institutions on the boundaries 
of higher education institutions with engagement 
with communities, but also building capacities 
not just of those inside, but also those outside. 
I believe in situ joint capacity enhancement 
with community leaders and organizations and 
students and scholars would go a long way in 
strengthening this possibility that institutional-
ization of engagement could happen both inside 
higher education as well as outside, just as in-
stitutionalization inside will not yield the results 
we are looking for. Finally, the book that Hiram 
showed you, the GUNI book at the conference 
last May, came up with a phrase: be “knowledg-
iastic.” You can’t find it in an Oxford dictionary, 
but so what, none of us are doing what we were 
trained to do anyway. We are all creating the 
road as we walk. And therefore what does being 
knowledgiastic mean? Co-create transformative 
knowledge which drives social change which pro-
vides means for addressing some of the problems 
of our times, but which also brings various other 
actors together. I believe higher education insti-
tutions have the possibility, and in fact perhaps 
are the only set of institutions available in our 
societies today with the capacity to bring togeth-
er divergent, conflictful actors in our societies, to 
arrive at a consensus that will drive a desirable 
future for all humanity in the 21st century. And 
I look forward to being with you in the next two 
days to explore how you are doing it in your own 
ways in your part of the world. Thank you very 
much for your patience.
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Engaged scholarship is defined at Penn State as out-of-
classroom academic experiences that complement classroom 
learning. Research has found that experiences like intern-
ships, study abroad, service learning, and undergraduate 
research are high-impact practices, providing students with 
opportunities to reflect on life choices and experiences, to 
improve time management skills, and to apply in-class learn-
ing to real world contexts and settings. However, issues of 
scalability, cost, enrollment limitations, time commitment, 
and implementation frame these practices. To provide an al-
ternative engaged scholarship model, while at the same time 
addressing some shortcomings associated with providing 
high-impact experiences, we embedded a three-phase time 
diary into a large undergraduate general education class. The 
three phases of the diary consisted of 1) intensive data collec-
tion about personal time used in various activities for seven 
consecutive 24-hour periods, conducted at the beginning of 
the semester; 2) rigorous data entry and analysis in an Excel 
file specifically designed to calculate statistics on daily and 
weekly time use, conducted mid-semester; and 3) extensive 
self-reflection about time use and college life in the form of 
an 8–10 page paper, conducted at the end of the semester. 
Providing multiple applied learning and engagement expe-
riences for the mix of majors, genders, ages, and academic 
classifications and spacing three phases over the semester, the 
project also provided students with opportunities to:

• 	 Examine what their data collection and analysis 
demonstrated about daily and weekly time use. 

• 	 Reappraise personal goals in college life.
• 	 Engage in greater self-reflection on life choices and 

time management. 
• 	 Deepen understanding of class concepts and apply 

this knowledge to daily life. 
•	 Use time more meaningfully.

Qualitative analysis of the self-reflection papers (n=111) 
revealed that self-reflection urged students to cognitively re-
view personal goals, values, attitudes, behaviors, and time 
use. Results demonstrated that the diary project made learn-
ing more meaningful for students because they applied what 
they learned in the classroom to out-of-classroom contexts 
and settings. The diary project also helped students deepen 
learning, bring values and beliefs into awareness, and facil-
itate better understanding of self and others. In addition, it 
led to an appreciation of how class concepts helped them 
understand the importance of choices, priorities, and deci-
sion-making during free time. Indeed, some students were 
inspired to positively engage in meaningful activities, such as 
volunteering and civic engagement. This study’s results sug-
gest that integrating innovative engaged scholarship models 
like the time diary into a general education curriculum not 
only provides engaged scholarship opportunities to more 
students, but also holds cost-effective, large-scale potential to 
harness out-of-class engagement opportunities that contrib-
ute to students’ academic, personal, and social development. 

First Place—Integrating High-
Impact Scholarship into a 
General Education Class. By 
Careen Yarnal and Hsin-Yu 
Chen (The Pennsylvania State 
University)
Second Place—The Impact of 
Homelessness and Incarceration 
on the Health of Women. By 
Louanne Keenan and Rabia Ahmed 
(University of Alberta)
Third Place—Does Service-
Learning Make Graduates (Feel) 
More Employable? By Paul H. 
Matthews and Jeffrey H. Dorfman 
(University of Georgia)
Honorable Mention with 
Distinction—Illustrating the 
Impacts: Global Community 
Engaged Design. By Rebekah 
Radtke and Travis Hicks 
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Greensboro).
Oklahoma Cooperative Extension 
Service: Building an Interculturally 

First Place — Integrating High-Impact Scholarship into a Large General Education Class
Dr. Careen Yarnal and Hsin-Yu Chen
The Pennsylvania State University

Competent Community. By Maria G. Fabregas Janeiro and 
Jorge Atiles (Oklahoma State University).
Characteristics of Effective Practice by Faculty in Service-
Learning Courses. By Paul H. Matthews (University of Georgia) 
and Andrew J. Pearl (University of North Georgia).



Vol. 8, No. 2—JOURNAL OF COMMUNITY ENGAGEMENT AND SCHOLARSHIP—Page 134

This study used participatory action and mixed meth-
odology to explore the health-seeking experiences, percep-
tions of risk, and the medical, mental health, and housing 
needs of females during incarceration. Four focus groups 
were conducted during the incarceration period in groups of 
four to six inmates. 

Additionally, 300 health surveys were completed by fe-
male inmates. Focus group and survey questions focused on 
the following themes: 1) access to medical and mental health 
care; 2) medical and mental health needs; 3) housing needs; 
and 4) perceptions of risk to one’s health and safety during 
the transition from corrections to the community. Women 
described how they enter incarceration in poor health and 
how incarceration was viewed as a time to improve overall 
health through accessing health services. However, maintain-
ing health as they transition back into the community was 
dependent on housing status. If women were released into 

unsafe or unstable housing, they described increased risk for 
returning to poor health and recidivism into crime. Female 
inmates described a number of healthcare challenges, knowl-
edge deficits, lack of housing resources, and barriers to mov-
ing forward in life. These findings support the development of 
gender-sensitive health and housing programs for preventing 
or reducing drug and alcohol use, recidivism, and poor health 
among this vulnerable population.

Second Place—The Impact of Homelessness 
and Incarceration on the Health of Women 

By Louanne Keenan and Rabia Ahmed
University of Alberta

Third Place—Does Service-Learning Make Graduates (Feel) More Employable? 
By Paul H. Matthews and Jeffrey H. Dorfman, University of Georgia

Does Service-Learning Make Graduates (Feel) More Employable? 
Paul H. Matthews, Ph.D., & Jeffrey H. Dorfman, Ph.D. - University of Georgia 

Engagement Scholarship Consortium; October 7-8, 2014; Edmonton, Alberta, Canada 

Service-learning (SL) can influence students’ career choices (Fenzel & 

Peyrot, 2005; Smedick, 1996; Smith Korfmacher, 1999; Warchal & Ruiz, 2005), and SL is 
hypothesized to help with job-related outcomes (Overby, 2011) due to 
enhanced professional skills and direct experiences that might make 
them more competitive candidates (Duncan & Taylor, 2013; Sternberg, 2013). 
However, little is known about how SL influences job-related 
outcomes post-graduation. Our related research (Dorfman, Matthews, & 

Wu, 2014) has investigated outcomes for salary and job timing in 
matched pairs of graduates with and without SL experience, finding 
significantly higher starting salaries and significantly shorter time to 
first raise for graduates with SL experience, though no difference in 
time to employment or to first promotion.  

Results: Participants felt that their undergraduate  
service-learning coursework… 

Discussion: Consistent with earlier studies, the largest perceived benefit of taking SL was in terms of 
helping students determine their field of interest. While nearly half of the respondents felt their SL 
coursework did not directly impact subsequent employment, many did identify benefits, with over 1 in 4 
attesting it helped in getting their first job. Their comments also suggested more global benefits from these 
courses, which may have had indirect impacts on their job skills, competitiveness, and performance. 
Interestingly, though few respondents believed SL helped them with salary or promotion, related research 
from this same data set did find significant salary-related benefits for graduates with SL experience; so, in 
some cases, graduates may actually receive employment-related boosts without attributing them to SL.  
Further research on employer perspectives, as well as the interplay between graduates’ perceptions and 
their actual salaries, may help clarify these issues. 

UGA Office of Service-Learning 
www.servicelearning.uga.edu  
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In what ways do college graduates perceive 
that having taken service-learning courses 
impacted their subsequent employment? 

Participants responded to the prompt, “what impact did 
taking a service-learning course have on your 
employment?”, picking one or more of six choices; they 
could also provide open comments. Data are reported 
(results below) as descriptive statistics and verbatim 
comments. All research was conducted with IRB/Human 
Subjects approval and informed participant consent. 

Here, we consider to what extent the graduates 
themselves think that their SL experiences impacted their 
subsequent employment. Do they perceive or believe 
that SL courses made a difference in their employment 
outcomes? 
 
Methodology: From our larger 2013 online surveys (sent 
to >2,000 graduates; completed by >500), this study’s 
sample includes 239 graduates from one large, 
public land-grant institution in the Southeast  
US who took SL courses (based on self-report  
and review of course registrations).  

# SL courses reported: 

1 class
2 classes
3 or more

Upon Graduating… 

Sought a job

Grad/Prof
School

Participant Characteristics: 
• All graduated in 2010 
• >60 distinct majors 
• 57% female 
• >90% White 

Had no impact on their employment: 46.9% (112 respondents); 
however, their comments suggested other benefits: 

Helped them decide on 
their choice of field: 41.0% 
(98/239 respondents) 

Helped them get a job: 
27.2% (65 respondents) 

“[SL] gave me on the job experience that I believe 
improved my résumé and experience that helped me get 

my job.” 

Helped them get 
promoted faster:  
3.3% (8 respondents) 

“My jobs were more of ‘who you know’ but courses 
at [university] helped to ensure I was competitive.” 

Helped them get a higher starting salary:  
2.5% (6 respondents; no comments) Helped them get a raise:  

2.1% (5 respondents; no comments) 

“No impact on my direct employment, but I 
am a better more well-rounded employee 
because of it.” 

“Helped me 
graduate.” 

“The service learning did not help me get a 
job, but it helped me with skills necessary to 
complete my job well.” 

“I only wish I had taken my service learning course earlier so 
that I would have had the insight I gained into possible future 

careers before the end of my undergraduate degree.”  

“The service-learning courses I took at [university] helped 
me decide on a career in Public Health. They helped me get 
into my MPH program and helped me get my current job at 

a health department.”  

“The courses gave me something unique to discuss 
during my interviews. I believe the experience helped 

set me apart from other candidates.” 

Two hundred and thirty-nine graduates who took 
service-learning coursework at the University of Georgia 
were surveyed three years post-graduation to assess how 
they believed service learning had influenced their em-
ployment across a range of factors, including salary, job 
field, and promotions. Consistent with earlier studies, the 
largest perceived benefit of having taken service-learning 

courses was in terms of helping students determine their 
field of interest. Graduates’ open-ended comments also 
suggested more global benefits from these courses, which 
may have had indirect impacts on their job skills, compet-
itiveness, and performance.
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Honorable Mention with 
Distinction—Illustrating 
the Impacts: Global 
Community Engaged 
Design. By Rebekah 
Radtke and Travis Hicks 
(University of North 
Carolina-Greensboro).
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How does economic means influence sustainability in 
Brazilian culture?  How is that different from your past 
cultural experiences? 

How do design needs vary in cultural and social groups 
with different economic means?

What are the implications of conducting the practice of 
design within a world context?
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“Practicing design in 
other parts of the world 
forces you to think in a 
different way than you 
would in the context of 
ideas, materials, and 
uses for things.” 

“I have begun to realize that 
the issues I see in the US 
are much smaller than those 
in other countries.” 

“Designing on a global scale 
means learning about the 
culture of the place (or places) 
you are designing for and fitting 
the design into that. It makes 
us be more analytical thinkers 
and notice more about our own 
culture.”

“Communication is crucial.” 

“I have a broader 
understanding of 
how the world works. 
I have realized that 
‘Design is not about 
the end product, but 
about the process.’ “

Illustrating  the  Impacts 
 Global  Community  Engaged  Design

a) the concepts, principles, and theories of sustainability as they 
pertain to building methods, materials, systems, and occupants.

the importance of learning in a

meaningful and designed manner

to create realist ic change.
College of Design students, at the University of Kentucky, are 
accustomed to classroom learning paired with case studies, 
extensive research, concept development, exploration of 
materials, sketching, and three-dimensional renderings to 
create final design solutions. These familiar design practices 
are successful for students in their typical learning environment, 
but when put in a different country, new design practices were 
put into action to create meaningful design that incorporated 
the Brazilian culture. UK CoD students learned from a variety 
of different resources to discover what is important to the 
people of Igarai and how small design solutions can forever 
change the culture and mind set of a small Brazilian town.

Igarai, Sao paulo

Conquering language barriers 

U.S.A. Student

Native Brazilian

Translator

Bridging the gap through shared understandings

Language barriers allowed for students to expand mediums of communication and to explore 
more creative ways of completing tasks. Drawing, sketching, acting out words and noises all 
helped to create meaningful design solutions. The collaboration of different cultures helped to 
create a melting pot that developed solutions that were useful, practical, and sustainable.

observing communities

A community is a group of people with a common purpose, shared values, and an agreement 
on goals. The people of Igarai are a tight nit group and they rely on one another to complete 
every day tasks. Learning in a social setting is one of the best ways to utilize the resources 
that society can offer thus creating design solutions that the community will support. Through 
interviews and story telling, the students were able to discover the needs of the area and what 
design was desired.

Family

Employee

Farm

Farmer

Consumer

School

Teacher

experiencing nature : indoors and out
While visiting the preschool, it was apparent that 
throughout the school day, children were encouraged 
to play outside. An outdoor play area was attached 
to each classroom and the open atrium area allowed 
for children to be in fresh air for a large portion of 
their day. Here, students had the opportunity to 
compare and contrast their own childhood learning 
experience and think about how it could have been 
enhanced with a larger influence from nature.

The educational classroom building on the farm helped to bring the 
outdoors inside through the use of recycled materials, plants, and 
the display of coffee. The space was located by surrounding trees, 
which helped people who used the space to have the opportunity 
to interact with nature. While in this space, students learned about 
the processes of harvesting coffee beans and the various ways of 
roasting the bean. Farmers have begun to think of coffee as a drink 
rather than just the plant and bean. 

The outdoor learning environment surrounding the old Jequitibá 
tree was an informal learning environment that was in the heart 
of nature. While in this space, students were able to take in all 
the sights, sounds, and smells of nature to fully understand how 
precious the environment truly is. Here, it was also very apparent 
how connected the ecosystem is and how preserving it is the best 
practice in Brazil. Students felt motivated to use recycled materials 
and to strive to work in a sustainable manner.

Developing a value for Brazilian culture

In order to create meaningful designs, CoD students 
were challenged to observe all of the culture that 
Brazil had to offer. Through the use of 90% recycled 
materials and many schematic designs, the final 
solution was one that Brazilian students would be 
able to relate to and learn from. Traveling around 
Igarai for a week allowed for students to have a 
larger context of what is important in Brazil and this 
helped to create successful solutions.

While in Brazil, College of Design students had the opportunity to 
fully invest in a town and were able to create design solutions that will 
benefit children for years to come. Working through language barriers, 
understanding the community of Igarai, truly experiencing nature, and 
diving into the Brazilian culture helped students to discover the desired 
design. The small scale of the project might seem unnoticeable to some, 
but to the people of Igarai, the results have created an excitement for 
education and for the improvement of their community. Looking at the 
entire picture helped students to understand the needs of the preschool, 
while looking through the lenses of local, available, and sustainable 
building materials. The attention to detail and thoughtfulness in design 
helped to transform the simple project into something much greater.

CoD
Students

Brenna Murphy_ Summer 2013

TIMELINE:

 T H E  LOST  A R T HOW CAN GRAFFITI AND STREET ART BENEFIT AND ENHANCE 
URBAN CULTURE AND COMMUNITY?

Graffiti term used to describe 
graphics being scratched or 

applied to surfaces
[1st cent. BC - 4th cent. AD]

Ancient Greek and Romans 
carved graffiti on walls and 
monuments. [i.e. phrases of 

love, political words, etc.]

Other graffiti forms began to 
appear in multiple art forms 
in Renaissance era, Vikings, 

Mayans, and America

Graffiti takes off with public 
when intertwined with hip-hop 
and rock culture; also linked 

with vandelism [1960’s]

With the emergence of 
technology, graffiti generes 
spread to stencils, stickers, 

memorials, and posters

Graffiti commercialized in the 
21st century with popularity 
in video games, advertising, 
and mainstream pop culture

THE
MANY USES & BENEFITS 

OF
GRAFFITI AS ART
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INDIVIDUAL CONNECTION

HIGHLIGHT COMMUNITY ASPECTS

IMPORTANT BUILDINGS

UNITES CULTURES
ADDS ENERGY

BRIGHTEN DULL AREAS

NEW URBAN LANDSCAPE

MURALS

RELEASE FROM NORM

COMMUNITIES

POPULARITY

MULTIPLE LOCATIONS

GANGS

CREATE SYMBOL

STICKERS

GRAPHIC DESIGN

TECHNOLOGY

ANIMATION

TYPEFACES

SYMBOLS/FIGURES

POLITICS

SEND MESSAGES

PROTESTING

COMMUNICATION

LOGOS

COMPANY ʻWALLSʼ

PRODUCT DESIGN

FAMILIAR CHARACTERS

CLOTHING

SUPPLIES

CULTURAL MOVEMENTS

ENCOURAGES YOUTH

INVOLVEMENT

RECOGNITION

BRAZIL VS. US CASE STUDY:

LESSONS/FUTURE: 

TOP 5 BEST CITIES IN THE WORLD 
FOR GRAFFITI  AND URBAN ART 
[HUFFINGTON POST]

1     London, UK
2      Los Angeles, CA
3       New York, NY
4      São Paulo, Brazil
5      Paris, France 60% OF GRAFFITI  INCIDENTS 

HAVE DECLINED SINCE 2006
[ACCORDING TO MTA STATISTICS] 

Kacy Rhoades
Brazil Research Project
Summer 2013

WHY IT MATTERS:
There is an ongoing debate on whether or 
not graffiti is vandalism or if it is art. Not 
many people realize the variety of uses and 
benefits of graffiti and street art, along 
with how to utilize them to strengthen and 
improve urban communities. This infographic 
highlights those unknown advantages and 
how they can be used. 

“T.V. has made going to the theatre seem 
pointless, photography has pretty much 
killed painting but graffiti has remained 
gloriously unspoilt by progress.”  
- Banksy

“Graffiti for us is a way to express ourselves creativley. Our idea 
for the walls are also meant to express out understanding about 
history”
 - Phan Minh Hoang

“I think street 
art is one 
of the most 
democratic, 
accessible, 
empowering, 
and inspiring 
art forms there 
is.” 
- Shepard Fairey

“Graffiti is a message.” 
- Unkown

This imagery case study takes Lexington, 

Kentucky and São Paulo, Brazil and shows the 

similarities and differences of graffiti and street 

art between two different cultures and how they 

incorporate the art form into their communities. 

The images also provide examples for how we 

might be able to integrate their styles and uses 

into our society to help benefit our urban culture. 
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f) exposure to varying group norms and dynamics. 
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How can we validate the learning outcomes of 
global community engaged experiences beyond 
the intuitive? This poster shares a framework that 
illustrates how to effectively measure the impact of 
engaging in community-based projects abroad.

Systematic assessment of the data collected reveals how 
community engagement can enrich the learning experience and 
provide evidence for student learning outcomes. Data showed 
students exhibited understanding of working with multiple 
stakeholders and a whole systems approach to sustainability 
by participating in community engaged design processes 
abroad. Students showed evidence of awareness to varying 
socio-economic conditions within other cultures through active 
engagement with community members. Ideas will be shared 
to assist educators in making student travel demonstrate the 
impact of community engaged design within a world context.

Community engaged experiences provide students with the 
ability to experience the global context of design outside of the 
classroom.  These opportunities enrich the learning landscape 
by providing students interactions with a variety of viewpoints 
from varying cultural contexts.  But how can we validate the 
learning outcomes beyond the intuitive? This poster seeks to 
share a framework that illustrates how to effectively measure 
the impact of studying abroad by engaging in community-based 
projects. Based on a study abroad program to Brazil, this poster 
illustrates the measures and results of a study conducted in the 
summer of 2013.

A study abroad program to Brazil prompted research with nine 
students from interior design and architecture that participated 
in a community-engaged design build project with a local village 
outside of Sao Paulo. The research was comprised of multiple 
levels of engagement; methodologies required students to 
complete a survey about global citizenship and academic 
development prior to departure, immediately upon arrival home, 
and ten weeks after their return. The study required students 
to complete exploratory sketching, responsive writing, and 
an independent research project to chart learning based on 
standards for global understanding and collaboration. This 
data was analyzed to assess how well students met learning 
objectives for the course and how they were impacted both 
personally and professionally by the global experience.

rebekah  Radtke  + Travis  hicks

Subthemes—What impact are 
we having? How do we measure im-
pacts or outcomes of community uni-
versity engagement?

Abstract—How can we validate 
the learning outcomes of global com-
munity engaged experiences beyond 
the intuitive? This presentation shares 
a framework that illustrates how to 
effectively measure the impact of en-
gaging in community-based projects 
abroad.

Question—Community engaged experiences provide 
students with the ability to experience the global context of 
design outside of the classroom.  These opportunities enrich 
the learning landscape by providing students interactions 
with a variety of viewpoints from varying cultural contexts.  
But how can we validate the learning outcomes beyond the 
intuitive? This presentation seeks to share a framework that 
illustrates how to effectively measure the impact of studying 
abroad by engaging in community-based projects. Based on 
a study abroad program to Brazil, the author will discuss the 
measures and results of a study conducted in the summer 
of 2013.

Framework—A study abroad program to Brazil 
prompted research with nine students from interior design 
and architecture that participated in a community-engaged 
design build project with a local village outside of Sao Paulo. 
The research was comprised of multiple levels of engage-
ment; methodologies required students to complete a survey 
about global citizenship and academic development prior to 

departure, immediately upon arrival home, and ten weeks 
after their return. The study required students to complete 
exploratory sketching, responsive writing, and an indepen-
dent research project to chart learning based on standards 
for global understanding and collaboration. This data was 
analyzed to assess how well students met learning objectives 
for the course and how they were impacted both personally 
and professionally by the global experience.

Conclusions—Systematic assessment of the data col-
lected reveals how community engagement can enrich 
the learning experience and provide evidence for student 
learning outcomes. Data showed students exhibited under-
standing of working with multiple stakeholders and a whole 
systems approach to sustainability by participating in com-
munity engaged design processes abroad. Students showed 
evidence of awareness to varying socio-economic conditions 
within other cultures through active engagement with com-
munity members. Ideas will be shared to assist educators in 
making student travel demonstrate the impact of communi-
ty engaged design within a world context.

Honorable Mention with Distinction
Oklahoma Cooperative Extension Service—Building an 

Intercultural Competent Community: First Year Assessment

By Maria G. Fabregas Janeiro and Jorge H. Atiles, Oklahoma State University

 Oklahoma State University is aware of the challenge of preparing 
Cooperative Extension educators to work with people from different cultures. 
To face this challenge it has proposed a project “Build an Intercultural 
Competent Community (ICC).” the goal of which is to develop a community, 
which works effectively in multicultural environments. During the first year 
of the project, two assessments were conducted, 1) needs assessment of 
intercultural competence training by Extension personnel, and 2) assessment 
of intercultural competence using the Intercultural Development Inventory 
(IDI). The needs assessment survey was designed by the researchers and 
used Qualtrics platform to collect the data. 685 Extension personnel were 
asked to complete the assessment; 132 (19.28%) answered the survey. 
The evaluation showed that OCES personnel are interested in attending 
intercultural training and developing their own intercultural competence. 
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Extension personnel are having problems reaching 
multicultural audiences and are concerned about 
offending people from other cultures due to the language 
barriers and unfamiliarity with cultural manners. 
The second evaluation, the IDI, was sent to the same 
685 individuals; 55 (8.03%) answered the instrument. 
The group studied showed a perceived orientation of 
119.68, corresponding to the acceptance stage of the 
Intercultural Development Continuum (Hammer, 2012). 
Group Perceived Orientation “reflects where the group 
places itself along the continuum” (Hammer, 2015, p. 5). 
On the other hand, the group developmental orientation 
of 90.91, corresponding to the minimization stage of the 
continuum, “indicates the Group Primary Orientation 
toward cultural differences and commonalities” 
(Hammer, 2015, p. 5). The group believed, at the time of 
the assessment that “recognizes and appreciated patterns 
of cultural differences and commonalities in one’s own 
and other cultures” (Hammer 2015, p. 4). However, 
their Developmental Orientation shows that the group 
“highlights cultural commonality and universal values 
that may also mask deeper recognition and appreciation 
of cultural differences” (Hammer, 2015, p. 4) 

These assessments are helping to design intercultural 
competency trainings according to the Extension 
educators’ levels of intercultural competence and specific 
needs. According to the data, trainings should discuss 
topics related to cultural superiority or inferiority 
(right from wrong), and continue focusing on cultural 
differences and commonalities and the ways that those 
differences could be accepted and respected. Training 
included a variety of modalities such as face-to–face 
workshops, lectures, online via Adobe Connect or Desire 
to Learn (D2L) platforms. 
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Honorable Mention with Distinction—Characteristics of Effective Practice by Faculty 
in Service-Learning Courses. By Paul H. Matthews (University of Georgia) and Andrew J. 
Pearl (University of North Georgia).

CHARACTERISTICS OF EFFECTIVE PRACTICE BY FACULTY IN SERVICE-LEARNING COURSES 
Paul H. Matthews, Ph.D. & Andrew J. Pearl, University of Georgia 

Engagement Scholarship Consortium, October 7-8, 2014 
How do faculty instructional choices affect student outcomes in SL? 
Academic service-learning (SL) is a high-impact educational practice (Kuh, 2008) with 
demonstrated student benefits ranging from increased understanding of course content to 
enhanced civic outcomes (Eyler & Giles, 1999; Warren, 2012). However, not all SL courses are equally 
effective at bringing about positive outcomes for participants. Understanding what factors 
influence particular student outcomes has both theoretical and practical importance for our 
institutions and faculty. While there are clearly student- and community-partner-level 
variables which influence these outcomes (Eyler & Giles, 1999), here we investigate elements 
which are more directly under the control of the course instructor. 
 

Instrument:  
• Voluntary, end-of-course online survey administered each semester to students in SL 

courses at a large, public land-grant university in the southeast US. (Study approved by 
Institutional Review Board; informed consent provided by all participants.) 

Respondents: 
• N = 546 students (AY 2013) from 42 unique courses 
• Age: 17-50; 70% between 19 and 22 
• Gender: 57.0% female, Race/Ethnicity: 60.8% White 
• Class Standing: freshman through doctoral; 56.6% 3rd, 4th, or 5th year undergrad 
Composite Outcome Variables: (from original variables, all on 1-5 Likert scale) 
• Professional skills (α = .838, 6 items) 
• Citizenship skills (α = .867, 4 items) 
• Communication skills (α = .788, 3 items) 
• Academic learning (α = .845, 6 items) 
• Values clarification (α = .905, 7 items)  
• All student outcomes (α = .962, including all 26 items from subscales) 
Instructor-Controlled Variables: (as reported by student participants) 
• Block 1: % in-class time dedicated to service-learning. Range 0-100%; m = 35.87%(28.9)  
• Block 1: % of time that instructor was present at off-campus service activities. Range 0-

100%; m = 46.92%(41.6) 
• Block 1: “(Instructor) had the primary responsibility for selecting the community partner 

or making the service placement”. Dummy variable 
• Frequency (Block 2) and effectiveness (Block 3) of 8 reflection strategies 
Control Variables:  
• Block 4: Composite of Best Practices (α = .764) from prior SL research on quality indicators 

• “The service activity provided real benefit to the community” 
• “The service activity was relevant to the academic content of this class”  
• “The community partner’s perspective and voice were critical elements of this 

service-learning course” 
• “I felt that I had the necessary access and resources to appropriately serve the 

community in the service-learning component of this course” 
• Block 5: Other service-learning or service experience 
• Block 6: Demographic controls 

All Student Outcomes (R2 = 0.991, F = 45.09**) 
B Std. Error t Sig. 

Reflection Frequency: Small 
group class discussions 

-0.811 0.329 -4.465 0.090* 

Best Practices 1.186 0.127 9.324 0.003*** 
Female -1.006 0.278 -3.618 0.036** 

Communication Skills (R2 = 0.926, F = 24.05**) 
  B Std. Error t Sig. 
Reflection Frequency: Written 
journaling 

0.426 0.174 2.447 0.071* 

Best Practices 0.512 0.135 3.804 0.019** 

Professional Skills (R2 = 0.995, F = 57.51**) 
  B Std. Error t Sig. 
Reflection Frequency: Small 
group class discussions 

1.337 0.111 12.023 0.001*** 

Other volunteer hours 0.869 0.071 12.18 0.001*** 
Previous UGA SL courses -0.594 0.109 -5.465 0.012** 

Values Clarification (R2 = 0.883, F = 17.11**) 
  B Std. Error t Sig. 
Reflection Effectiveness: 
Blogging/online discussions 

0.909 0.183 4.961 0.008*** 

Reflection Frequency: Arts-based 
reflection 

0.915 0.299 3.065 0.037** 

Citizenship Skills (R2 = 0.992, F = 50.80**) 
  B Std. Error t Sig. 
Reflection Frequency: Small 
group class discussions 

-0.138 0.138 -1.000 0.391 

Best Practices 0.578 0.062 9.362 0.003*** 
Previous non-UGA SL courses 0.095 0.026 3.628 0.036** 

Academic Learning (R2 = 0.924, F = 24.32**) 
  B Std. Error t Sig. 
Reflection Effectiveness: Final 
project presentation or 
showcase 

1.015 0.201 5.060 0.007*** 

Reflection Frequency: Written 
journaling 

0.721 0.177 4.081 0.015** 

Discussion 
• The variable that most consistently impacted student outcomes was the 

composite Best Practices factor, which accounted for much of the variance in 
the outcomes investigated. 

• Reflection—another best practice—also impacted student outcomes, though 
different reflection strategies seem to have varying impacts. 

• Other instructor decisions (class time spent on SL; instructor selection of the 
service placement; instructor presence during the service) did not seem to 
influence the outcomes investigated in this study. 

• Other elements outside instructor control did also show influences– e.g., 
female students reported lower levels of overall impact; prior SL had varying 
impact on students’ professional and civic growth. 

 
Conclusions 
• The large coefficients of determination and B values indicate that instructor 

choices do play a major role in student outcomes, especially the decision to 
follow SL best practices and reflection strategies. 

• As long as instructors incorporate confirmed best practices in SL courses, 
there are many pathways to positive student outcomes. 

• Future research is needed to better understand why different reflection 
strategies impact student outcomes differently, and to cross-check student 
reports with course syllabi and instructor perceptions. 
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Analysis & Results Multivariate stepwise linear regression (IBM SPSS Statistics 22.0), with 
6 blocks in the order listed previously. The final model is presented, representing the best 
model fit. R2 values show total variance explained by the final models’ included variables: 

For more information, contact: 
University of Georgia - Office of Service-Learning 

Phone: 706-542-8924; Email: osl@uga.edu 

(* p < 0.1, ** p < 0.05, ***p < 0.01) 

Abstract—Academic service learning (SL) is a high-impact educational practice with demon-
strated student benefits ranging from increased understanding of course content to enhanced civic 
outcomes. However, not all SL courses are equally effective at bringing about positive outcomes for 
participants. Undergraduate and graduate students (n=546) from 42 unique SL courses participated in 
one university’s end-of-course survey across multiple semesters. Regression analyses of their responses 
investigated the influence of course elements, particularly those under the control of the instructor, on 
composite student outcome variables.
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Recipients of the 2014 Engagement Scholarship/
W.K. Kellogg Foundation Engagement Award and 

Finalists for the 2014 C. Peter Magrath University/
Community Engagement Award

Recipients were announced at the 
ESC Conference at the University of  
Alberta, Canada, on October 8, 2014. 

WINNER: The Virginia Common-
wealth University School of Pharmacy. 
Title: “Working Together to Transform 
Lives through Pharmacist Collaborative 
Care and Outreach in the Community” 
was produced through the Pharmacist 
Collaborative Care and Outreach in the 
Community (PCOC). The winning proj-
ect was the work of Dr. Leticia Moczy-
gemba, assistant professor in the School 
of Pharmacy, and Dr. Sallie Mayer, assis-
tant professor, VCU School of Pharmacy. 
The VCU School of Pharmacy’s PCOC is 
composed of initiatives that include seven 
academic-community partnerships with indepen-
dent senior living facilities and underserved clin-
ics, five large-scale community outreach programs, 
and programs to train the next generation of health 
professionals. PCOC initiatives focus on under-
served populations, including the uninsured, older 
adults, homeless individuals, and those living in 
rural areas. The scope includes providing students 
with high-quality learning experiences, advanc-
ing research and clinical practice, preparing stu-
dents for careers that advance health, and creating 
university-community partnerships to improve 
healthcare access. Fourteen faculty members, 500 
students, and 35 residents have provided more 
than 20,000 patient care encounters in the Great-
er Richmond area. PCOC initiatives are integrated 
with service learning courses, advanced pharmacy 
practice experiences, electives, and inter-profes-
sional education experiences.

FINALIST—Purdue University. Purdue Ken-
ya Program (PKP) is the work of Ellen Schellhase, 
clinical associate professor, Department of Phar-
macy Practice, and Monica Miller, clinical associ-
ate professor, Department of Pharmacy Practice. In 
2003, the Purdue University College of Pharmacy 
(PUCOP) joined the Academic Model Providing 
Access to Healthcare (AMPATH) consortium in 
Eldoret, Kenya, and established the Purdue Kenya 
Program with a mission of building a sustainable 
access to high quality care for nearly 3.5 million 

people in the AMPATH catchment area while 
fostering development of globally engaged stu-
dents. This partnership includes Kenyan patients 
and pharmacists as well as AMPATH and Purdue 
University faculty and staff. PKP has created a sus-
tainable clinical pharmacy infrastructure to pro-
vide patient care programs, coupled with funded 
research programs that investigate understudied 
characteristics of patients in sub-Saharan Africa. 
PKP has also established a unique experiential 
training program that builds pharmacy leaders 
from the United States and Kenya. This is the only 
clinical pharmacy training program in sub-Saharan 
Africa with more than 200 trainees, including PU-
COP students, University of Nairobi pharmacy in-
terns, and PUCOP Global Health residents. These 
trainees provide more than 80 clinical interven-
tions daily while working on the inpatient wards.  
PKP has received approximately $50 million in 
product donations, grants, and program support.  
It has contributed 18 peer-reviewed publications 
and 110 poster and invited platform presentations 
demonstrating how clinical pharmacy services 
can be effectively established and sustained in a  
resource-constrained setting.

FINALIST—University of New Hampshire. 
The New Hampshire Lakes Lay Monitoring Pro-
gram (NH LLMP) is the work of Jeff Schloss of the 
Natural Resources Program in the UNH Coopera-
tive Extension and Patricia Tarpey, executive direc-
tor of Lake Winnipesaukee Watershed Association.
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The NH LLMP, a volunteer water-quality 
monitoring program, has been used as a mod-
el to create and improve similar programs in 35 
states and 12 countries. To date, the program has 
trained more than 1,250 volunteers, worked on as-
sessing 118 lakes, and monitored more than 1,670 
lake and tributary sites. The program grew out of 
an expressed community need for understand-
ing environmental changes noticed by lake users. 
By engaging volunteers to identify questions and 
concerns about their lakes and training them to be 
active participants in data collection and analysis, 
large quantities of reliable data can be gathered in a 
cost-effective way for multiple research initiatives. 
The findings can then be used to make sound lo-
cal, state and regional management decisions. For 
more than 35 years, UNH Cooperative Extension, 
faculty, and students from UNH’s Center for Fresh-
water Biology have worked with lake associations 
and communities to collect data on NH’s lake qual-
ity. Receiving timely data on a large spatial scale 
allows researchers to better understand how cli-
mate and human activity on the landscape affect 
our water resources.

FINALIST—Oregon State University. Work-
ing Together to Transform Lives through Phar-
macist Collaborative Care and Outreach in the 
Community (PCOC) is the work of Connie Green, 
president, Tillamook Bay Community College, 
and Paul Navarra, vice principal of Madras High 
School in Madras, Oregon.

In the Oregon Open Campus (OOC) initia-
tive, Oregon State University serves as a convener 
of community partners who address educational 
needs unique to individual Oregon communities. 
Under the OOC banner, OSU partners with K–12 
schools, community colleges, businesses, and gov-
ernmental interests to provide and coordinate edu-
cational opportunities—both credit and non-cred-
it—that specifically meet the needs identified in 
individual communities. When refined and proven 
to be successful, these innovations are made avail-
able to other communities. Oregon State, with a 
statewide mandate as Oregon’s land-grant univer-
sity and the Carnegie Foundation’s top designation 
for research institutions and Community Engage-
ment classification, is a logical choice to address 
these issues. In 2009–2010, after conversations 
with community leaders looking for greater access 
to the university, Oregon State launched three Or-
egon Open Campus pilot sites. OOC served more 
than 1,200 learners in each of the first two years, 
and 2,499 learners in FY 2012. The OOC goals 

match and support Oregon Legislative goals: col-
lege and career readiness, increased off-campus 
degree completion, and improved local economic 
development and business vitality. After an initial 
“proof of concept” investment by the university, 
increased investments by community and campus 
partners helped expand OOC to six sites, reaching 
nine rural counties in 2013.

EXEMPLARY PROJECT—Montana State 
University. Title: “Towne’s Harvest Garden: Local-
ly, Sustainably, and Educationally Grown Commu-
nity Engagement.” 

Towne’s Harvest Garden (THG), MSU’s farm 
and community supported agriculture (CSA) pro-
gram, is a dynamic outdoor classroom, a living 
laboratory for research, and a primary venue for 
community engagement. THG was initiated by a 
student organization in 2007 in partnership with 
the Gallatin Valley Food Bank (GVFB), and has 
been sustained by curricular integration and insti-
tutional support. THG’s mission is to be a source of 
locally, sustainably, and educationally grown food 
for the campus and members of the surrounding 
community. Students in the Sustainable Food and 
Bioenergy Systems degree program spend their 
first summer at MSU participating in a hands-on 
THG practicum course designed to teach all as-
pects of small-scale food production. THG also 
provides service-learning opportunities for MSU 
students from other disciplines such as architecture 
and engineering. THG students distribute the food 
they have grown through a CSA (where members 
pay an upfront fee for a weekly share of the har-
vest); at a weekly campus farm stand; and through 
the Community Food Truck (CFT), a mobile farm 
stand created in partnership with the GVFB. THG 
activities have attracted external funds, formed the 
basis of countless conference presentations, and 
been featured in numerous peer-reviewed and out-
reach publications.

EXEMPLARY PROJECT—North Carolina 
State University. Title: “Community Engagement 
Through the Helps Education Fund (HEF).”

The mission of the HEF is to support edu-
cators (including parents) and improve learning 
outcomes for K–12 students locally, nationally, 
and internationally. To achieve this, HEF facili-
tates collaborative partnerships between educa-
tion researchers and school-based professionals 
to develop and evaluate educational strategies and 
materials, and then provides free research-sup-
ported materials and services to educators and 
parents. HEF also offers support to underper-
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forming schools. All HEF programs are developed 
and disseminated with three main principles: (1) 
authentic collaboration between researchers and 
practitioners; (2) evidence of effectiveness; and (3) 
access to HEF programs and services for free or at 
minimal cost. The HEF and its community part-
ners have created eight complementary programs, 
which are being used by more than 20,000 educa-
tors in more than 40 countries around the globe. 
In the past few years HEF has also offered more 
than $200,000 in donated materials and services, 
in addition to thousands of hours of direct inter-
vention support for struggling learners. University 
students and faculty, as well as many community 
partners, have also authored more than 30 schol-
arly publications, more than 80 presentations, and 
numerous grants based on their collaborative work 
and research-supported programs.

EXEMPLARY PROJECT—University of Mis-
souri. Title: “MU Adult Day Connection.”

In 1986, Boone County citizens saw the need 
for adult day health care services in Columbia, 
MO. The University of Missouri (MU) School of 
Health Professions (SHP) saw the benefits of cre-
ating a service that provided research potential 
for MU faculty and service-learning for students. 
Twenty-five years ago SHP established the MU 
Adult Day Connection (ADC) through a univer-
sity-community partnership. Since ADC began, 
more than 600 participants and families have ben-
efited from the more than 37,000 days of health 
care provided by staff and students. Caregivers, 
through the annual evaluation, report less stress 
when their family members attend the center. The 
partnership provides faculty a great location to 
test research, and the program reflects best prac-
tices developed or endorsed by faculty. Every year 
more than 100 students from MU and other health 
professions volunteer at the center. Many students 
begin college wanting to work with children, but 
after spending time at the center they also discover 
the value of working with seniors and individuals 
with disabilities. This is a life and career changing 
time for them, and MU has an obligation to ensure 
that competent health practitioners are available to 
care for increased numbers of elders and individu-
als with disabilities.




