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Abstract 

Previous studies indicate that a considerable number of students frequently experience 

academic stress arising from various stressors during their undergraduate studies.  

Consequently, using 359 respondents, this quantitative study examines key stressors that lead 

to academic stress among undergraduates in three selected state universities in Sri Lanka. It 

further assesses the mediating effect of self-efficacy on the impact of stressors on perceived 

academic stress. Results reveal that bullying and social discrimination, pressure to excel 

academically, and heavy academic workload significantly impact on academic stress. Among 

these independent variables of the study, academic workload emerged as the strongest 

predictor of undergraduates’ academic stress. Moreover, findings revealed that self-efficacy 

partially mediates the relationship between the independent variables and the dependent 

variable, academic stress. When undergraduates encounter these stressors, their confidence 

and belief in their abilities and capabilities to overcome stressors tend to decline. Accordingly, 

universities are required to implement necessary policies and strategies to reduce academic 

workloads, such as limiting the number of continuous teaching weeks, introducing a central 

workload management system, and enforcing zero-tolerance policies against bullying and 

discrimination.  
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Introduction 

Universities are among the most influential 

institutions responsible for enhancing a 

nation’s intellectual capacity and the quality 

of its human resources. As primary 

stakeholders, ensuring students’ well-being 

is essential to empower them to compete 

successfully in the dynamic industrial 

environment. In addition to acquiring 

knowledge, students must also develop 

essential skills and abilities (Deng et al., 

2022). Contemporary studies indicate that 

university students frequently experience 

pressure from various sources during their 

academic journey, leading to significant 

stress (e.g., Ahmad et al., 2022; Limone & 

Toto, 2022; Yousif et al., 2022). Upon 

entering university, students face multiple 

scheduled tasks, the challenge of adapting to 

new social and academic environments, and 

increased academic demands compared to 

their previous education, including different 

work rhythms, schedules, and academic 

expectations (Olivera et al., 2023). These 

factors create considerable pressure, 

requiring students to balance academic and 

personal responsibilities while adapting to 

their new educational environment. 

Therefore, examining the factors influencing 

academic stress is essential for mitigating 

stress’s negative effects and enhancing 

students’ ability to manage academic 

pressures (Aina & Wijayati, 2019; Lau et al., 

2021). Understanding academic stressors can 

help reduce their impact on academic 

performance and overall physical and 

psychological well-being (Freire et al., 2016; 

Liu et al., 2019; Ruus et al., 2007). 

Consequently, this research aims to identify 

the key factors contributing to academic 

stress among management undergraduates. 

In this study, researchers selected three 

management faculties of three leading 

universities in Sri Lanka where English is the 

medium of instruction. The curricula and 

study programs of these management 

faculties are designed to develop skilled 

professionals, producing future managers 

and entrepreneurs equipped for both local 

and global markets. Students specialize in 

various management disciplines, including 

Accounting, Finance, Marketing, Operations, 

Human Resource Management, Information 

Technology, and Economics, as well as 

general management, ensuring versatility 

across different business sectors. This study, 

focusing on the three leading universities in 

Sri Lanka, provides valuable insights into 

how management undergraduates from 

different cultural and linguistic backgrounds 

experience and manage academic stress. 

Given that these universities cater to large 

student populations with varying first 

languages but share English as the medium of 

instruction, the study sheds light on both 

common and unique stressors students face. 

By examining academic stressors—bullying 

and discrimination, pressure to excel 

academically, and high academic 

workload—this research contributes to 

enhancing student well-being, improving 

academic performance, and informing 

university administrators and policymakers 

about necessary interventions. Accordingly, 

the objectives of this study are: 

• To examine the impact of bullying 

and social discrimination, pressure to excel 

academically, and heavy academic workload 

on perceived academic stress among 

undergraduates in three selected universities 

in Sri Lanka. 

• To assess the mediating effect of 

self-efficacy on the impact of stressors on 

perceived academic stress. 

Although extensive research has examined 

academic stressors such as workload, 

performance pressure, and discrimination 

(Limone & Toto, 2021; Paudel et al., 2024), 

limited empirical evidence exists on how 

these factors operate within Sri Lankan 

management faculties where English is the 

medium of instruction. Prior studies highlight 

the influence of cultural, psychosocial, and 

institutional contexts on stress (Olivera et al., 

2023), yet little is known about how 

multilingual student populations in leading 

Sri Lankan universities experience these 

stressors. Moreover, despite evidence that 

self-efficacy buffers stress (Gao, 2023), its 
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mediating role remains underexplored in 

South Asian higher-education settings. 

Literature Review 

Academic stress and stressors 

Stress, in broad terms, refers to the pressure 

individuals experience in their lives 

(Mohajan, 2012). It encompasses physical, 

emotional, and mental responses and can 

arise from one’s work environment, 

thoughts, or bodily reactions. Stress occurs 

when the body responds to situations that 

evoke fear, irritation, confusion, danger, or 

excitement, placing demands on an 

individual (Mohajan, 2012). According to 

Robbins (2001), stress is a dynamic condition 

that emerges when an individual faces 

pressures related to their job, as well as the 

demands associated with their knowledge, 

skills, and abilities. Ehsan and Ali (2019) 

further explain that stress arises from an 

imbalance between external demands and 

pressures and an individual's capacity to meet 

them.  

The terms ‘stress’, ‘anxiety’ and ‘worry’ are 

used interchangeably in literature as if they 

referred to the same phenomenon, and the 

domains of ‘examination stress’ and 

‘academic stress’ are not clearly defined 

(Putwain, 2007). Conversely, Bisht (1989) 

defines academic stress as the pressure 

associated with academic demands that 

surpass an individual’s internal or external 

resources, as perceived cognitively by the 

student. Researchers demonstrate various 

causes and sources of academic stress. For 

instance, Olivera et al. (2023) indicated self-

inflicted stress as the most significant stressor 

among undergraduate students. Accordingly, 

students’ self-demand and self-efficacy 

perceptions are essential factors in the 

development of high academic stress levels 

(Olivera et al., 2023). Limone and Toto 

(2021) identified academic stress among 

university students arises from multiple 

factors. As per their study,  

Academic factors for academic stress 

include heavy workloads, challenging 

subjects, poor grades, and uncertainty 

about future careers. Social factors for 

academic stress encompass loneliness, 

social isolation, poverty, discrimination, 

and bullying. Psychological risk factors 

for academic stress contain childhood 

trauma, long-term stress, and mental 

health conditions. Lifestyle factors for 

academic stress incorporate the factors 

such as alcohol and drug use, poor diet, 

and lack of physical activity. 

Physiobiological factors include genetic 

predisposition, sleep disturbances, and 

chronic illnesses. (p.7-10). 

Table 01 summarises the different factors 

which influence the academic stress levels 

among undergraduate students. 

Table 01: Academic stress factors 

Stress factor Author/s 

Perfectionism Lau et al., 2021 

Sense of isolation Wang et al., 2023 

Career and professional uncertainty Guzmán et al., 2023; Joseph et al., 

2021 

Lower self-efficacy Lau et al., 2021; Olivera et al., 

2023 

Imposter syndrome (where they doubt their abilities 

and feel that they do not deserve to be in university) 

Cokley et al., 2017 

Pressure to excel academically/ perform well in 

examinations 

Bashir et al. 2019; Cokley et al., 

2017; Paudel et al., 2024 
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Balancing studying and finding income Lopes & Nihei, 2021; McCloud & 

Bann, 2019 

Social anxiety/Lack of social coping skills Lau et al., 2021; Wang et al., 2023 

Heavy academic workload Barbayannis et al., 2022; Paudel et 

al., 2024; Satpathy et al., 2021 

Language barriers Alam et al., 2024; Ali et al., 2020 

Bullying and social discrimination Limone & Toto, 2021; Mahmood 

et al. (2023) 

Source: Authors compiled based on literature review 

Academic stress has significant 

physiological, cognitive, emotional, and 

behavioral consequences for university 

students. Physiological responses to stressors 

include increased heart rate, elevated blood 

pressure, respiratory changes, headaches, 

body aches, and sleep disturbances (Fuente et 

al., 2021). Cognitively, students experiencing 

academic stress often report negative 

thoughts, worry, perceived uncontrollability, 

and heightened anxiety (Garett et al., 2017). 

Emotionally, stress can lead to irritability, 

agitation, fear, and guilt, while behavioral 

responses may include crying, self-harm, 

aggression, or substance abuse (Reddy et al., 

2018). 

The adverse effects of academic stress extend 

beyond immediate psychological distress, 

significantly impacting students’ academic 

performance and overall well-being. Stress 

and depression are key risk factors that 

contribute to cognitive impairments, 

substance abuse, learning difficulties, and 

poor academic outcomes (Fauzi et al., 2021; 

Limone & Toto, 2022). Furthermore, 

academic stress has been linked to suicidal 

ideation, with higher resilience helping to 

mitigate this risk (Okechukwu et al., 2022). 

Sleep disturbances, including insomnia, 

further exacerbate stress levels, leading to 

long-term negative consequences for 

students' mental health and academic success 

(Gardani et al., 2022). The COVID-19 

pandemic intensified these issues, 

particularly among students in health-related 

fields, where the sudden shift to virtual 

learning contributed to increased anxiety, 

sleep problems, depressive symptoms, and, 

ultimately, psychological burnout (Alhamed, 

2023). These findings highlight the need for 

effective stress management strategies to 

safeguard students' academic performance 

and mental health. 

In this study, researchers examine the impact 

of bullying and social discrimination, 

pressure to excel academically, and heavy 

academic workload on perceived academic 

stress. Additionally, the mediating effect of 

self-efficacy on these relationships is 

assessed. 

Bullying and social discrimination 

Bullying and social discrimination are 

significant psychosocial stressors that 

adversely affect students’ academic and 

psychological well-being. Discrimination 

refers to the unfair or biased treatment of 

individuals or groups based on attributes such 

as race, gender, or other social identities, and 

it is particularly prevalent among minority 

populations (Williams et al., 2019). Bullying, 

on the other hand, is a form of aggressive 

behavior characterized by the intentional 

infliction of harm or distress on others 

(Olweus, 1999). Both bullying and social 

discrimination have been found to contribute 

to adverse mental health outcomes, leading to 

decreased academic performance and long-

term psychological distress (Limone & Toto, 

2021). Empirical evidence suggests that 

individuals who experience such 

discriminatory and bullying behaviors report 

symptoms including sleep disturbances and 

difficulty concentrating, which intensify 

even weeks after the incidents (Liu et al., 

2022). Furthermore, Mahmood et al. (2023) 

revealed that bullying and social 

discrimination have a significant positive 

relationship with academic stress. Therefore, 
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bullying and social discrimination act as 

critical stressors that elevate students’ 

vulnerability to perceived academic stress 

and impair their overall academic 

functioning. 

Pressure to excel academically 

Pressure to achieve academic excellence has 

been widely recognised as a major 

determinant of academic stress among 

students. Excessive academic demands and 

performance expectations often lead to 

heightened levels of stress, which, when 

surpassing an individual’s coping capacity, 

negatively affect academic achievement and 

overall well-being (Ma, 2023). Research has 

consistently shown that study-related 

pressures are significant contributors to 

various mental health issues among school-

aged children and adolescents (Sun et al., 

2013). Cruz et al. (2025) identified key 

components of academic pressure, including 

peer performance comparison, anxiety 

regarding future outcomes, and academic 

performance-related stress, all of which 

significantly influence the level of academic 

stress experienced by students. Similarly, 

Benjamin (2015) emphasised that academic 

pressure is a strong predictor of stress, 

anxiety, and depression among students. 

Thus, the persistent pressure to excel 

academically creates a stressful learning 

environment that undermines students’ 

mental health and academic functioning. 

Moreover, Bashir et al. (2019), Cokley et al. 

(2017), and Paudel et al. (2024) empirically 

evidenced that pressure to excel academically 

has a significant positive relationship with 

academic stress. 

Heavy academic workload 

Heavy academic workload is a significant 

determinant of academic stress among 

students. It encompasses the wide range of 

interrelated activities that students undertake 

to advance academically, socially, and 

physically within the school environment 

(Ibrahim & Mohamed, 2023). Academic 

workload typically includes the amount of 

time students devote to studying, the time 

allocated in the curriculum, and the quantity 

and complexity of the study material 

(Karjalainen et al., 2016). According to 

Ibrahim and Mohamed (2023), many 

students experience stress primarily due to 

the heavy academic workload they face.  

Empirical evidence suggests a significant 

positive relationship between academic 

workload and academic stress, indicating that 

higher workload levels are associated with 

increased stress among students (Koudela-

Hamila et al., 2022). Similarly, Agolla and 

Ongori (2009) identified excessive workload 

as a major source of stress among college 

students in Botswana. Findings from Azizova 

et al. (2025) further confirm that various 

dimensions of academic load are closely 

linked to students’ psychological well-being. 

Moreover, Wahyuni and Triyogoreveal 

(2025) found that most students feel 

overwhelmed by the volume and difficulty of 

their assignments, leading to symptoms such 

as mental fatigue, anxiety, and reduced 

motivation to study. Moreover, Barbayannis 

et al. (2022) and Paudel et al. (2024) 

empirically revealed that heavy academic 

workload has a significant positive 

relationship with academic stress. 

Collectively, these findings highlight that an 

excessive academic workload not only 

heightens academic stress but also 

undermines students’ psychological health 

and academic engagement. 

Mediating role of self-efficacy 

Self-efficacy refers to an individual’s belief 

in their ability to exert control over 

challenging situations and regulate their own 

behaviour and functioning effectively 

(Schwarzer & Luszczynska, 2023). Within 

the academic context, academic self-efficacy 

is defined as students’ confidence in their 

capability to accomplish specific academic 

tasks and succeed in their studies (Bong & 

Clark, 1999). High levels of academic self-

efficacy enable students to approach 

demanding academic situations with 

resilience and persistence, thereby reducing 

the detrimental effects of academic stress 

(Gao, 2023). Empirical evidence indicates 

that academic self-efficacy significantly 
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mediates the relationship between academic 

stress and academic burnout, with higher 

self-efficacy buffering the negative 

consequences of stress (Gao, 2023). 

Similarly, in professional settings, Grau et al. 

(2001) found that individuals with lower 

levels of generalised self-efficacy experience 

greater emotional exhaustion when job 

autonomy is high, while those with low 

professional self-efficacy exhibit higher 

levels of cynicism and reduced 

organisational commitment under conditions 

of routine and role conflict. Collectively, 

these findings underscore the critical 

mediating role of self-efficacy in mitigating 

the impact of stressors across academic and 

professional contexts, highlighting its 

importance in promoting psychological 

resilience and sustained performance. 

Conceptual framework and hypothesis 

Figure 1 presents the conceptual framework 

of the study. In this model, bullying and 

social discrimination, pressure to achieve 

academic excellence, and heavy academic 

workload are identified as the independent 

variables, while academic stress serves as the 

dependent variable. Self-efficacy functions 

as a mediating variable that mediates the 

relationship between the independent and 

dependent variables. 

Figure 01: Conceptual framework 

 

Source: Authors 

The following hypotheses were derived, 

based on the above conceptual framework. 

H1: There is a significant positive 

relationship between Bullying and social 

discrimination and Academic stress. 

H2: There is a significant positive 

relationship between Pressure to excel 

academically and Academic stress. 

H3: There is a significant positive 

relationship between Heavy academic 

workload and Academic stress.  

H4: Lower self-efficacy mediates the 

relationship between bullying and social 

discrimination and academic stress. 

H5: Lower self-efficacy mediates the 

relationship between Pressure to excel 

academically and Academic stress. 

H6: Lower self-efficacy mediates the 

relationship between Heavy academic 

workload and Academic stress.  

Methods 

Research approach and strategy 

This study is rooted in the positivist 

paradigm, which upholds the concept of a 

singular, objective reality. Accordingly, a 

survey strategy was adopted to collect 

quantitative data on the academic stressors 

experienced and the stress coping 
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mechanisms employed by management 

undergraduates. To achieve this, a university-

wide survey was conducted across the 

management faculties of two selected 

universities between February 1, 2025, and 

March 1, 2025. 

Sample and recruitment 

The study employed convenient sampling 

strategy to gather survey responses. Through 

these efforts, the researchers successfully 

obtained a total of 359 completed responses. 

Table 2 illustrates the sampling framework, 

providing an overview of the population and 

the sample size for each university included 

in the research. 

Table 02: Sample frame 

University Sample 

University X 233 

University Y 78 

University Z 48 

Total 359 

Source: Survey data 

Instrumentation 

To ensure the validity of the data collection 

instrument, the questionnaire was developed 

following an extensive literature review. The 

survey was created using Google Forms and 

distributed via WhatsApp through personal 

contacts. Respondents were required to 

complete the survey in English. The 

questionnaire included demographic 

questions covering university, gender, degree 

year, and the specialisation area of the 

respondent’s degree. To measure academic 

stress, participants responded to 5 items on a 

5-point Likert scale, indicating their level of 

agreement with statements (i.e., Strongly 

Disagree, Disagree, Neutral, Agree, or 

Strongly Agree).  

Validity and reliability of data 

To assess the reliability of the independent 

and mediating variables, the Cronbach's 

alpha test has been employed. As per the test 

results, Cronbach’s alpha values for the 

variables Bullying and social discrimination 

(α = 0.854), Pressure to excel academically 

(α = 0.703), Heavy academic workload (α = 

0.781), and Lower self-efficacy (α = 0.855) 

are higher than 0.7. Therefore, the questions 

comprising each part of the questionnaire 

satisfactorily meet Cronbach's required 

reliability.  

In order to assess the validity of the variables, 

the KMO & Bartlett's Test of Sphericity has 

been employed. As per the results of the 

analysis, KMO values for the variables 

Bullying and social discrimination (0.713), 

Pressure to excel academically (0.726), 

Heavy academic workload (0.812), and 

Lower self-efficacy (0.731) are higher than 

0.7. Furthermore, the p-value for Bartlett's 

Test of Sphericity for the variables Bullying 

and social discrimination (p = 0.000), 

Pressure to excel academically (p = 0.000), 

Heavy academic workload (p = 0.000), and 

Lower self-efficacy (p = 0.000) are less than 

0.05. Hence, all the variables show a 

sufficient level of validity. 

Data analysis process 

Before proceeding with data analysis, 

researchers conducted a frequency analysis 

for all the demographic variables and Likert 

scale questions to confirm that there are no 

missing values in the data set. Subsequently, 

a percentage analysis was conducted for the 

demographic variables. Then the validity and 

the reliability of the variables were assessed, 

and after that, before testing the hypothesis, 

preliminary analyses were conducted to 

satisfy the key assumptions, namely, 

Normality, Linearity, and Multicollinearity. 

Then, multiple regression analysis was used 

to test mediation using the Hayes PROCESS 

macro. 
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Ethical considerations 

Regarding ethical consideration, before 

collecting the data from the students, 

researchers have provided a clear explanation 

regarding the purpose of this study. Students 

were given the full autonomy to decide 

whether to participate in this study or not. 

Moreover, they were allowed to withdraw 

from the study at any point if they felt that 

they wanted to be removed from the study. 

Also, the researchers did not provide any 

financial or any other type of inducement to 

obtain the participation of the students. The 

researchers took all necessary steps to protect 

the privacy of the data provided by the 

respondents and use it only for the purposes 

of the study. 

Data Analysis 

The demographic analysis of the sample is 

depicted in Table 3. Among 359 respondents, 

the highest number of respondents were 

management undergraduates from the 

University X, with a frequency of 223. The 

second-highest frequency amount of 78 was 

from the University Y, and a frequency of 48 

was from the University Z. The percentage of 

the respondents in the sample from the three 

public universities was similar to the student 

enrolment in these three universities for their 

management faculties. The University X 

enrolled around 1300 students, while the 

University Y and the University Z enrolled 

approximately 600 and 300 students, 

respectively. Moreover, out of 359 students, 

119 were male and 240 were female; a 

statistic shows that there is a higher number 

of female students in the sample than male 

students. Regarding the year of study, the 

majority of the students in the sample 

belonged to the final year, with a frequency 

of 157, and the second highest number was 

third year students, with a frequency of 103. 

The lowest frequency of 37 was from the 

first-year students. 

Table 03: Demographics of the sample 

Description Frequency Percentage 

University 

University X 233 64.9 

University Y 78 21.7 

University Z 48 13.4 

Gender 

Male 119 33.1 

Female 240 66.9 

Degree year 

First year  37 10.3 

Second year 62 17.3 

Third year 103 28.7 

Final year 157 43.7 

Source: Survey Data 

Preliminary statistical analysis  

Before proceeding with the hypothesis 

testing, the researchers have satisfied the key 

assumptions, namely Normality, Linearity, 

and Multicollinearity. In order to test the 

normality, Skewness and Kurtosis values 

have been observed for the Likert scale items 

belonging to all the variables. The 

observation revealed that skewness statistics 

range from -0.500 to +0.594, and kurtosis 

statistics range from -0.836 to +0.242. Since 

all the skewness and kurtosis statistics fall 

into the +1 to -1 range, researchers could 

conclude that the data are normally 

distributed.  
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To assess the linearity, the Mean Procedure 

Test (MPT) has been employed in the present 

study. As per the results, the f-ratio value for 

the linear component is significant (p-value ≤ 

0.05) for all four variable Pairs {BSC*AS (F 

= 49.410, p = 0.000), PEA*AS (F = 101.352, 

p = 0.000), HAW*AS (F = 158.116, p = 

0.000), SE*AS (F = 152.944, p = 0.000)}. 

Further, the f-ratio value for the non-linear 

component is insignificant (p-value   ≥ 0.05) 

for all four variable Pairs {BSC*AS (F = 

0.992, p = 0.453), PEA*AS (F = 0.655, p = 

0.781), HAW*AS (F = 0.578, p = 0.832), 

SE*AS (F = 0.972, p = 0.472)}. 

Tolerance and Variance Inflation Factor 

(VIF) were used as a statistical method to 

evaluate multicollinearity. As per the 

statistical results, the tolerance values of the 

variables are greater than 0.1 (BSC = 0.794, 

PEA = 0.663, HAW = 0.651, SE = 0.761) and 

the variance inflation factors (VIF) are also 

less than 10 (BSC = 1.259, PEA = 1.509, 

HAW = 1.536, SE = 1.315) indicating no 

significant issues with high correlations 

among these variables. 

Hypothesis Testing 

Proposed relationships in the conceptual 

framework were tested using the PROCESS 

macro version 5.0 for SPSS. The macro uses 

ordinary least squares (OLS) regression-

based path analysis in order to determine the 

direct and indirect effects using bootstrapped 

confidence intervals. The results of the 

analysis are depicted in Table 4 below.  

 

Table 04: Results of the multiple regression analysis (Hayes PROCESS macro) 

Relationship Bullying and social 

discrimination -> 

Lower self-efficacy 

-> Academic stress 

Pressure to excel 

academically -> 

Lower self-efficacy -> 

Academic stress 

Heavy academic 

workload -> Lower 

self-efficacy -> 

Academic stress 

Total Effect .2565 

(.0000) 

.4028 

(.0000) 

.4790 

(.0000) 

t-statistics 7.0301 9.9349 12.6495 

Direct Effect .1340 

(.0001) 

.2497 

(.0000) 

.3485 

(.0000) 

t-statistics 3.9407 6.2441 9.4036 

Indirect Effect .1226 .1531 .1304 

Confidence 

Interval 

Lower 

Bound 

.0811 .1038 .0877 

Upper 

Bound 

.1666 .2080 .1777 

Conclusion Partial Mediation Partial Mediation Partial Mediation 

Source: Survey data 

As depicted in Table 4, the direct effects of 

all the variables are significant (p<0.05), 

proving that Bullying and social 

discrimination, Pressure to excel 

academically, and Heavy academic workload 

have a significant impact on students' 

Academic stress. Moreover, mediation 

analysis revealed that low self-efficacy 

partially mediates the relationship between 

all three variables.  
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Findings and Discussion  

Hypothesis number one (H1) assessed the 

relationship between Bullying and social 

discrimination, and Academic stress. The 

results revealed a significant positive 

relationship between Bullying and social 

discrimination and Academic stress (b = 

0.1340, P = 0.0001, t = 7.0301). Research 

findings from Liu et al. (2022) and Limone 

and Toto (2021) are empirically supported by 

this direct link. According to them, Bullying 

and social discrimination have detrimental 

effects on mental health, including disturbed 

sleep and difficulties with concentration, 

which ultimately result in increased 

academic stress. Hypothesis number two 

(H2) assessed the relationship between 

Pressure to excel academically and Academic 

stress. The results revealed a significant 

positive relationship between Pressure to 

excel academically and Academic stress (b = 

0.2497, P = 0.0000, t = 6.2441). This impact 

also empirically confirms the research 

findings presented by Ma (2023) and 

Benjamin (2015). They identified that 

pressure to excel academically arises from 

both external and internal sources, such as 

high expectations from parents and lecturers, 

comparisons with peers, and anxiety about 

future outcomes. Consequently, this constant 

pressure to excel creates a stressful learning 

environment for students. Hypothesis 

number three (H3) assessed the relationship 

between Heavy academic workload and 

Academic stress. The results revealed a 

significant positive relationship between 

Heavy academic workload and Academic 

stress (b = 0.3485, P = 0.0000, t = 9.4036). 

This direct relationship empirically confirms 

research findings revealed by Koudela-

Hamila et al. (2022), who found that there is 

a strong positive relationship between Heavy 

academic workload and Academic stress. 

Agolla and Ongori (2009); Ibrahim and 

Mohamed (2023), and Azizova et al. (2025) 

further confirm that Heavy academic 

workload is a major determinant of students' 

academic stress.  

Hypothesis number four (H4) assessed the 

mediating role of lower self-efficacy on the 

relationship between Bullying and social 

discrimination and Academic stress. The 

results revealed a significant indirect effect of 

bullying and social discrimination on 

academic stress (b = 0.1226), supporting H4. 

A bootstrap confidence interval for the 

indirect effect was also entirely above zero 

(BootLLCI = 0.0811 to BootULCI = 0.1666). 

Furthermore, the direct effect of bullying and 

social discrimination on Academic stress in 

the presence of the mediator was also found 

to be significant (b = 0.1340, P < 0.0001). 

Hence, lower self-efficacy partially mediates 

the relationship between bullying and social 

discrimination and academic stress. Several 

previous studies also proved that the 

individuals who have experienced bullying 

suffered a reduction in their self-efficacy. 

Students internalise the psychological 

distress and social rejection caused by 

bullying, which lowers their confidence in 

their own abilities (Romera et al., 2016; 

Sartika, 2024; Solas-Martínez et al., 2025). 

As a result of this lower self-efficacy, 

students believe that they are less capable of 

handling their academic tasks as well, and 

they perceive those academic tasks as threats, 

which finally leads to a higher level of 

academic stress (Mahmood et al., 2023).  

Hypothesis number five (H5) assessed the 

mediating role of lower self-efficacy on the 

relationship between pressure to excel 

academically and academic stress. The 

results revealed a significant indirect effect of 

pressure to excel academically on academic 

stress (b = 0.1304), supporting H5. A 

bootstrap confidence interval for the indirect 

effect was also entirely above zero 

(BootLLCI = 0.1038 to BootULCI = 0.2080). 

Furthermore, the direct effect of pressure to 

excel academically on Academic stress in the 

presence of the mediator was also found to be 

significant (b = 0.2497, P < 0.0000). Hence, 

lower self-efficacy partially mediates the 

relationship between pressure to excel 

academically and academic stress. The 

previous studies have revealed that pressure 

to excel academically arises from external 

pressure like high expectations from parents 

and lecturers, as well as from internal 

pressure like perfectionism, peer 
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performance comparison (Chang et al., 

2004). When students appraise high 

academic excellence—especially which was 

created by these external and internal 

pressures—against their own perceived 

abilities and capabilities, it creates greater 

academic stress for them (Kristensen et al., 

2023). Further, studies identified that for 

students who have low self-efficacy, 

consistent pressure to perform well 

academically further diminishes their belief 

in their capabilities and competencies, 

resulting in higher academic stress for them 

(Tuastumban & Naparota, 2025).   

Hypothesis number six (H6) assessed the 

mediating role of lower self-efficacy on the 

relationship between heavy academic 

workload and academic stress. The results 

revealed a significant indirect effect of heavy 

academic workload on academic stress (b = 

0.1531), supporting H6. A bootstrap 

confidence interval for the indirect effect was 

also entirely above zero (BootLLCI = 0.0877 

to BootULCI = 0.1777). Furthermore, the 

direct effect of heavy academic workload on 

academic stress in the presence of the 

mediator was also found to be significant (b 

= 0.3485, P < 0.0000). Hence, lower self-

efficacy partially mediates the relationship 

between heavy academic workload and 

academic stress. 

Several previous studies confirm that when 

students are faced with a heavy academic 

workload, they feel that it decreases their 

self-efficacy. This happens because the 

academic workload is greater than their 

perceived resources, such as the time and 

energy they have to put in (Acosta-Enriquez 

et al., 2025). This mismatch of the demand 

and the resources leads to lower confidence 

and belief in their ability to succeed. This low 

self-efficacy creates anxiety and stress, 

leading to avoidance-oriented coping 

behaviours like procrastination. This 

procrastination makes the academic 

workload even worse and further skyrockets 

students’ academic stress (Liu et al., 2020; 

Acosta-Enriquez et al., 2025). 

 

Conclusion and Recommendations  

The aim of this research is to examine the 

factors that impact perceived academic stress 

among undergraduates in three selected 

universities in Sri Lanka. The statistical 

analysis revealed that all three variables—

bullying and social discrimination, pressure 

to excel academically, and heavy academic 

workload— have a significant impact on 

students’ academic stress. The results 

revealed that Heavy academic workload (b = 

0.3485) was the strongest predictor, followed 

by Pressure to excel academically (b = 

0.2497) and bullying and social 

discrimination (b = 0.1340). The results are 

aligned with empirical research findings that 

also revealed that all three predictors have a 

significant impact on students’ academic 

stress. This provides strong validation for the 

findings of the present study. Therefore, it 

can be identified that heavy academic 

workload, such as too many continuous 

assessments and extensive early preparation 

for classroom activities, acts as a primary 

cause for academic stress. This excessive 

workload leads to other behavioural 

consequences like procrastination, a higher 

number of classroom absences and poor sleep 

quality, subsequently increasing academic 

stress. When it comes to pressure to excel 

academically, both internal and external 

causes like expectations from parents and 

lecturers, perfectionism and peer 

performance comparison are the major 

sources that enhance academic pressure. The 

third variable, bullying and social 

discrimination, also proved that academic 

stress is not a problem solely of academics 

(i.e. workload). Findings highlighted that 

academic stress also happens as a result of 

social and environmental problems like 

bullying and social discrimination. 

Therefore, bullying and social discrimination 

create a huge detrimental impact on students’ 

performance, psychological and emotional 

well-being.  

The second research question of the study 

was focused on examining the mediating 

effect of self-efficacy on the impact of 

stressors on perceived academic stress. 
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Mediation analysis showed that Lower self-

efficacy partially mediated the relationship 

between all the independent variables—

Bullying and social discrimination, pressure 

to excel academically and heavy academic 

workload and the dependent variable, 

Academic stress. The related literature 

confirms that students with low self-efficacy, 

when confronted with stressors, will 

experience higher academic pressure when 

compared to students with high self-efficacy.

 Moreover, this self-efficacy provides 

several crucial psychological resources, such 

as strong belief in their own capacities and 

abilities, improved motivation, and 

willingness to take on challenges, etc. Lower 

self-efficacy leads students to believe they 

are less capable of handling their academic 

tasks. Also, consistent pressure to perform 

academically can also diminish the student’s 

belief in their capabilities (self-efficacy). 

Additionally, psychological distress and 

social rejection caused by bullying and 

discrimination also cause students to 

disbelieve their own capacities and abilities. 

As a result, they perceive these academic 

tasks as threats, which creates anxiety and 

procrastination, ultimately worsening their 

academic stress. 

As per research findings, academic workload 

has been identified as the strongest predictor 

of student academic stress. Many universities 

focus on providing counselling and student 

mentoring as systematic approaches to 

reduce students’ stress levels. However, 

providing counselling support alone is not 

enough to reduce students’ academic stress. 

Therefore, universities are required to 

implement necessary policies to reduce 

academic workload. One initiative can be 

powered by using information technology to 

implement a central workload management 

system.  Through this system, course 

coordinators can get real-time updates on 

deadlines of other courses followed by 

students. Due to this monitoring, ‘deadline 

clustering’ can be prevented, and workload 

stress can be managed as students get a 

manageable time period to complete their 

assessments. Another initiative that can be 

implemented is that universities can set two 

or three reading weeks in between a twelve 

or fifteen-week semester. As a result of that, 

it limits the number of continuous teaching 

weeks. This reading week allows students to 

rest, catch up on missing academic work, 

reflect or do their continuous assessments in 

a relaxed manner, resulting in less stress and 

increased involvement following the break. 

The study confirmed that bullying and social 

discrimination is not just a social issue but 

also that it significantly impacts 

undergraduate academic stress and leads to 

the deterioration of their well-being. 

Therefore, universities should focus on 

further strengthening the zero-tolerance 

policies against bullying and discrimination. 

Moreover, the pressure to excel academically 

is supposed to be an entirely positive thing, 

but it is a double-edged sword: some gain, but 

at some cost in well-being. Therefore, 

universities should focus on creating 

balanced academic approaches and targeted 

support systems that promote both academic 

achievement and student well-being. 

Further, mediation analysis showed that self-

efficacy was a key mediator. When students 

experience stressors, it causes them to lower 

their confidence and belief in their abilities 

and capabilities to overcome stressors. 

Therefore, universities should focus on 

conducting workshops, training programs or 

introducing new course modules to build this 

psychological resource. Moreover, 

universities could make students aware of 

different coping strategies they can use—

such as time management, exam-preparation 

techniques, and mindfulness practices—to 

manage their stressors. After having a sound 

knowledge about those stress coping 

strategies, students will have a belief and 

confidence (self-efficacy) in their ability to 

manage academic stress successfully. 

Limitations and Areas for Future 

Research 

One of the primary limitations of this study is 

that it focused on the stressors encountered 

by the management undergraduates of public 

universities. Hence, there is a limitation in 
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generalising the findings to other student 

populations, institutions, or geographical 

contexts. The primary data required for this 

study were collected via a self-report 

questionnaire from management 

undergraduates. Therefore, this data 

collection method might be vulnerable to 

biases, as students might underreport the 

stressors or bullying. Since this study was 

conducted in Sri Lanka, specifically focusing 

on public universities, the national cultural as 

well as sub-cultural (university culture) 

factors may significantly influence students’ 

perception of stressors and academic stress. 

This study was mainly focused on examining 

the stressors faced by management faculty 

students across three state universities in Sri 

Lanka.  Therefore, future researchers can test 

whether these findings are the same in other 

faculties, such as humanities and social 

sciences, applied sciences, engineering and 

medical science faculties. Other researchers 

can do a comparison using public and private 

universities to check whether private 

university students may experience different 

types of stressors when compared to the 

findings of the present study. Researchers 

suggest using triangulation methods in order 

to further prove the findings of this study. 

The findings revealed that Bullying and 

discrimination acts as a major stressor. 

Therefore, to comprehend how and why it is 

appearing in Sri Lankan management 

faculties, conducting qualitative research is 

more worthwhile. Future researchers can also 

test the mediating impact of other variables 

such as perceived social support, resilience 

and organisational skill by incorporating 

them into this three-factor model.

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Perera, M.T.S., Chathuranga, M.M.N., KJM 14 (03) 2025:ISSN: 2448-9298 (Online) 

Kelaniya Journal of Management | 2025 | Vol. 14 | Issue 03 | Page 181 

References 

Acosta-Enriquez, B. G., Huamaní-Jordan, O., Morales-Angaspilco, J. E., Heredia-Pérez, O., 

Ruiz-Carrillo, J. R., Blanco-García, L. E., & Veliz Palacios De Villalobos, S. M. (2025). The 

mediating role of work stress and the performance expectations in the effect of academic 

overload on the use of AI models among preservice teachers: A cross-sectional study. BMC 

Psychology, 13(1), 1026. https://doi.org/10.1186/s40359-025-03367-8 

Agolla, J. E., & Ongori, H. (2009). An assessment of academic stress among undergraduate 

students: The case of University of  Botswana. Educational Research and Review, 4(2), 63–

70. 

Ahmad, I., Gul, R., & Kashif, M. (2022). A qualitative study of workplace factors causing 

stress among university teachers and coping strategies a qualitative study of workplace 

factors. Human Arenas, 7, 812–834. https://doi.org/10.1007/s42087-022-00302-w 

Aina, Q., & Wijayati, P. H. (2019). Coping with academic stress: The way students deal with 

stress. KnE Social Sciences, 3(10), 212. https://doi.org/10.18502/kss.v3i10.3903 

Alam, T., & Angsor, M. A. M. (2024). Language barrier, academic stress and cultural  

differences towards international students’ satisfaction. Research in Management of 

Technology and Business, 5(1), 1831–1837. 

Alhamed, A. A. (2023). The link among academic stress, sleep disturbances, depressive 

symptoms, academic performance, and the moderating role of resourcefulness in health 

professions students during COVID-19 pandemic. Journal of Professional Nursing, 46(2023), 

83–91. https://doi.org/10.1016/j.profnurs.2023.02.010 

Ali, S., Yoenanto, N. H., & Nurdibyanandaru, D. (2020). Language barrier is the cause of 

stress among international students of universitas Airlangga. Prasasti: Journal of Linguistics, 

5(2), 242–256. 

Awoke, M., Mamo, G., Abdu, S., & Terefe, B. (2021). Perceived stress and coping strategies 

among undergraduate health science students of Jimma University amid the COVID-19 

outbreak: Online cross-sectional survey. Frontiers in Psychology, 12. 

https://doi.org/10.3389/fpsyg.2021.639955 

Azizova, A. F., Baimoldina, L. O., Zhangaliyeva, Z. N., & Kabirova, N. Y. (2025). The impact 

of academic workload on students’ psychological health: A diagnostic Aspect. BULLETIN 

Series Psychology, 82(1). https://doi.org/10.51889/2959-5967.2025.82.1.014 

Barbayannis, G., Bandari, M., Zheng, X., Baquerizo, H., Pecor, K. W., & Ming, X. (2022). 

Academic stress and mental well-being in college students: Correlations, affected groups, and 

covid-19. Frontiers in Psychology, 13(886344). https://doi.org/10.3389/fpsyg.2022.886344 

Bashir, A., Amir, A., & Bajwa, K. M. (2019). An investigation of stressors among university 

students: A qualitative approach. UCP Management Review, 3 (1), 5–24.  

Benjamin, N. (2015). Under Pressure: A comparison of gifted and average-ability senior 

secondary student response to academic pressure in high-stakes assessment contexts [Thesis]. 

http://dx.doi.org/https://doi.org/10.26190/unsworks/18914 

 

Bong, M., & Clark, R. E. (1999). Comparison between self-concept and self-efficacy in 

academic motivation research. Educational Psychologist, 34(3), 139–153. 



Perera, M.T.S., Chathuranga, M.M.N., KJM 14 (03) 2025:ISSN: 2448-9298 (Online) 

Kelaniya Journal of Management | 2025 | Vol. 14 | Issue 03 | Page 182 

https://doi.org/10.1207/s15326985ep3403_1 

Chang, E. C., Watkins, A., & Banks, K. H. (2004). How adaptive and maladaptive 

perfectionism relate to positive and negative psychological functioning: testing a stress-

mediation model in black and white female college students. Journal of Counseling 

Psychology, 51(1), 93–102. https://doi.org/10.1037/0022-0167.51.1.93 

Cokley, K., Smith, L., Bernard, D., Hurst, A., Jackson, S., Stone, S., Awosogba, O., Saucer, 

C., Bailey, M., & Roberts, D. (2017). Impostor feelings as a moderator and mediator of the 

relationship between perceived discrimination and mental health among racial/ethnic minority 

college students. Journal of Counseling Psychology, 64(2), 141–154. 

https://doi.org/10.1037/cou0000198 

Córdova, P., Gordillo, P. G., Mejía, H. N., La, I., Chacón, A. G., & Unzueta, A. S. (2023). 

Academic stress as a predictor of mental health in university students. Cogent Education, 

10(2). https://doi.org/10.1080/2331186x.2023.2232686 

Deng, Y., Jacob , C., Khan, N. U. N., Kumari, K., Sial, M. S., Comite, U., Beata , G., & Popp, 

J. (2022). Family and academic stress and their impact on students’ depression level and 

academic performance. Frontiers in Psychiatry, 13(869337), 1–13. 

https://doi.org/10.3389/fpsyt.2022.869337 

Ehsan, M., & Ali , K. (2019). The impact of work stress on employee productivity: based in 

the banking sector of Faisalabad, Pakistan. International Journal of Innovation and Economic 

Development, 4(6), 32-50.  

Fauzi, M. F., Anuar, T. S., Teh, L. K., Lim, W. F., James, R. J., Ahmad, R., Mohamed, M., 

Abu Bakar, S. H., Mohd Yusof, F. Z., & Salleh, M. Z. (2021). Stress, anxiety and depression 

among a cohort of health sciences undergraduate students: The prevalence and risk factors. 

International Journal of Environmental Research and Public Health, 18(6), 3269. 

https://doi.org/10.3390/ijerph18063269 

Freire, C., Ferradás, M. D. M., Valle, A., Núñez, J. C., & Vallejo, G. (2016). Profiles of 

psychological well-being and coping strategies among university students. Frontiers in 

Psychology, 7(1554). https://doi.org/10.3389/fpsyg.2016.01554 

Freire, C., Ferradás, M., Núñez, J., Valle, A., & Vallejo, G. (2018). Eudaimonic well-being 

and coping with stress in university students: the mediating/moderating role of self-efficacy. 

International Journal of Environmental Research and Public Health, 16(1), 48. 

https://doi.org/10.3390/ijerph16010048 

Fuente, J. de la , González-Torres, M. C., Artuch-Garde, R., Vera-Martínez, M. M., Martínez-

Vicente, J. M., & Peralta-S’anchez, F. J. (2021). Resilience as a buffering variable between 

the big five components and factors and symptoms of academic stress at university. Frontiers 

in Psychiatry, 12. https://doi.org/10.3389/fpsyt.2021.600240 

Gao, X. (2023). Academic stress and academic burnout in adolescents: a moderated mediating 

model. Frontiers in Psychology, 14(1133706), 1–11. 

https://doi.org/10.3389/fpsyg.2023.1133706 

Gardani, M., Bradford, D. R. R., Russell, K., Allan, S., Beattie, L., Ellis, J., & Akram, U. 

(2022). A systematic review and meta-analysis of poor sleep, insomnia symptoms and stress 

in undergraduate students. Sleep Medicine Reviews, 61(101565), 101565. 

https://doi.org/10.1016/j.smrv.2021.101565 



Perera, M.T.S., Chathuranga, M.M.N., KJM 14 (03) 2025:ISSN: 2448-9298 (Online) 

Kelaniya Journal of Management | 2025 | Vol. 14 | Issue 03 | Page 183 

Garett, R., Liu, S., & Young, S. D. (2017). A longitudinal analysis of stress among incoming 

college freshmen. Journal of American College Health, 65(5), 331–

338.https://doi.org/10.1080/07448481.2017.1312413 

Grau, R., Salanova, M., & Peiró, J. M. (2001). Moderator effects of self-efficacy  on 

occupational stress.  Psychology in Spain, 5(1), 63–74. 

Guzmán , E., Gloria, C., & Orlando, M. (2023). Vivencias académicas y salud mental en tres 

cohortes universitarias bajo emergencia covid-19. Revista Latinoamericana En Ciencias 

Sociales, Niñez Y Juventud, 21(2), 1–22. https://doi.org/10.11600/rlcsnj.21.2.5841 

Herselman, M. F., Bailey, S., Deo, P., Zhou, X.-F., Gunn, K. M., & Bobrovskaya, L. (2022). 

The effects of walnuts and academic stress on mental health, general well-being and the gut 

microbiota in a sample of university students: a randomised clinical trial. Nutrients, 14(22). 

https://doi.org/10.3390/nu14224776 

Ibrahim, S. A., & Mohamed , N. (2023). Examining the relationship of school environment, 

self-concept,  and workload with academic stress among young students of  Sudan. Journal 

of Positive School Psychology, 7(2), 12–22. 

Joseph, N., Nallapati, A., Machado, M. X., Nair, V., Matele, S., Muthusamy, N., & Sinha, A. 

(2020). Assessment of academic stress and its coping mechanisms among medical 

undergraduate students in a large Midwestern university. Current Psychology, 40(40). 

https://doi.org/10.1007/s12144-020-00963-2 

Karjalainen, A., Alha, K., & Jutila, S. (2016). Give me time to think: Determining student 

workload in higher education. UK: Oulu University Press. 

Koudela-Hamila, S., Santangelo, P. S., Ebner-Priemer, U. W., & Schlotz, W. (2022). Under 

which circumstances does academic workload lead to stress? Journal of Psychophysiology, 

36(3). https://doi.org/10.1027/0269-8803/a000293 

Kristensen, S. M., Larsen, T. M. B., Urke, H. B., & Danielsen, A. G. (2023). Academic stress, 

academic self-efficacy, and psychological distress: A moderated mediation of within-person 

effects. Journal of Youth and Adolescence, 52(7), 1512–1529. 

https://doi.org/10.1007/s10964-023-01770-1 

Lal, K. (2014). Academic stress among adolescent in relation to intelligence and demographic 

factors. American International Journal of  Research in Humanities, Arts and Social Sciences 

, 5(1), 123–129. 

Lau, S. C., Chow, H. J., Wong, S. C., & Lim, C. S. (2020). An empirical study of the influence 

of individual-related factors on undergraduates’ academic burnout: Malaysian context. 

Journal of Applied Research in Higher Education, 13(4), 1181–1197. 

https://doi.org/10.1108/jarhe-02-2020-0037 

Limone, P., & Toto, G. A. (2021). Psychological and emotional effects of digital technology 

on children in COVID-19 pandemic. Brain Sciences, 11(9), 1126. 

https://doi.org/10.3390/brainsci11091126 

Limone, P., & Toto, G. A. (2022). Factors that predispose undergraduates to mental issues: A  

cumulative literature review for future research perspectives. Frontiers in Public Health, 

10(831349). https://doi.org/10.3389/fpubh.2022.831349 

 



Perera, M.T.S., Chathuranga, M.M.N., KJM 14 (03) 2025:ISSN: 2448-9298 (Online) 

Kelaniya Journal of Management | 2025 | Vol. 14 | Issue 03 | Page 184 

Liu, G., Cheng, G., Hu, J., Pan, Y., & Zhao, S. (2020). Academic Self-Efficacy and 

Postgraduate Procrastination: A Moderated Mediation Model. Frontiers in Psychology, 11, 

1752. https://doi.org/10.3389/fpsyg.2020.01752 

Liu, X., Ping, S., & Gao, W. (2019). Changes in undergraduate students’ psychological well-

being as they experience university life. International Journal of Environmental Research and 

Public Health, 16(16), 2864. https://doi.org/10.3390/ijerph16162864 

Liu, Y., Shi, J., Liu, S., & Shu, S. (2022). Four risk factors associated with adolescent 

depression: Discrimination, academic stress, migrant status and family bullying. Proceedings 

of the 2022 5th International Conference on Humanities Education and Social Sciences 

(ICHESS 2022), 720(2022), 2827–2834. https://doi.org/10.2991/978-2-494069-89-3_323 

Lopes, A. R., & Nihei, O. K. (2021). Depression, anxiety and stress symptoms in Brazilian 

university students during the COVID-19 pandemic: Predictors and association with life 

satisfaction, psychological well-being and coping strategies. PLOS ONE, 16(10), e0258493. 

https://doi.org/10.1371/journal.pone.0258493 

Ma, Z. (2023). The study on the influence of academic pressure on academic 

performance. Journal of Education and Educational Research, 3(2), 106–109. 

McCloud, T., & Bann, D. (2019). Financial stress and mental health among higher education 

students in the UK up to 2018: Rapid review of evidence. Journal of Epidemiology and 

Community Health, 73(10), 977–984. https://doi.org/10.1136/jech-2019-212154 

Mahmood, S., Fareed, H., & Amin, R. (2023). The mediating influence of academic self-

efficacy on students’ scholastic stress and performance: The study of perceived parental 

expectations. Academy of Education and Social Sciences Review, 3(2), 213–221. 

https://doi.org/10.48112/aessr.v3i2.493 

Mohajan, H.K. (2012), The occupational stress and risk of it among the employees, 

International Journal of Mainstream Social Science, 2(2): 17–34. 

Okechukwu, F. O., Ogba, K. T. U., Nwufo, J. I., Ogba, M. O., Onyekachi, B. N., Nwanosike, 

C. I., & Onyishi, A. B. (2022). Academic stress and suicidal ideation: moderating roles of 

coping style and resilience. BMC Psychiatry, 22(1). https://doi.org/10.1186/s12888-022-

04063-2 

Olweus, D. (1999). Norway. In P. K. Smith, Y. Morita, J. J. Tas., D. Olweus, R. Catalano, & 

P. Slee (Eds.) The nature of school bullying: A cross-national perspective. New York: 

Routledge. 

Paralkar, U., & Knutson, D. (2021). Coping with academic stress: Ambiguity and uncertainty 

tolerance in college students. Journal of American College Health, 71(7), 1–9. 

https://doi.org/10.1080/07448481.2021.1965148 

Paudel, U., Parajuli, A., Shrestha, R., Kumari, S., Yadav, S. A., & Marahatta, K. (2024). 

Perceived stress, sources of stress and coping strategies among undergraduate medical 

students of Nepal: A cross-sectional study. F1000Research, 11, 167–167. 

https://doi.org/10.12688/f1000research.75879.3 

Putwain, D. (2007). Researching academic stress and anxiety in students: Some 

methodological considerations. British Educational Research Journal, 33(2), 207–219. 

https://doi.org/10.1080/01411920701208258 



Perera, M.T.S., Chathuranga, M.M.N., KJM 14 (03) 2025:ISSN: 2448-9298 (Online) 

Kelaniya Journal of Management | 2025 | Vol. 14 | Issue 03 | Page 185 

Reddy, K. J., Menon, K. R., & Thattil, A. (2018). Academic stress and its sources among 

university students. Biomedical and Pharmacology Journal, 11(1), 531–537. 

https://doi.org/10.13005/bpj/1404 

Romera, E. M., Gómez-Ortiz, O., & Ortega-Ruiz, R. (2016). The mediating role of 

psychological adjustment between peer victimisation and social adjustment in adolescence. 

Frontiers in Psychology, 7. https://doi.org/10.3389/fpsyg.2016.01749 

Robbins, S. P. (2001). Organizational behavior 9th edition. Prentice Hall. 

Ruus, V.-R., Veisson, M., Leino, M., Ots, L., Pallas, L., Sarv, E.-S., & Veisson, A. (2007). 

Students’ well-being, coping, academic success, and school climate. Social Behavior and 

Personality: An International Journal, 35(7), 919–936. 

https://doi.org/10.2224/sbp.2007.35.7.919 

Sartika, D. (2024). The Impacts of Intention, Academic Stress, and Self-Efficacy on High 

School Students’ Maladjustment Behaviors. 8(1). 

Satpathy, P., Siddiqui , N., Parida, D., & Sutar, R. (2021). Prevalence of stress, stressors, and 

coping strategies among medical undergraduate students in a medical college of Mumbai. 

Journal of Education and Health Promotion, 10(1), 318. 

https://doi.org/10.4103/jehp.jehp_1395_20 

Schwarzer, R., & Luszczynska, A. (2023). Self-efficacy. In W. Ruch, A. B. Bakker, L. Tay, & 

F. Gander (Eds.), Handbook of positive psychology assessment (pp. 207–217). Hogrefe 

Publishing. https://doi.org/10.1027/00619-000 

Solas-Martínez, J. L., Roldán-Roldán, R., Moyano-Muñoz, M. D. L. N., & Martínez-López, 

E. J. (2025). Bullying and cyberbullying are associated with low levels of motivational beliefs 

toward learning in youth. European Journal of Investigation in Health, Psychology and 

Education, 15(6), 93. https://doi.org/10.3390/ejihpe15060093 

Sullivan, J. R. (2009). Preliminary Psychometric Data for the Academic Coping Strategies 

Scale. Assessment for Effective Intervention, 35(2), 114–127. 

https://doi.org/10.1177/1534508408327609 

Sun, J., Dunne, M. P., Hou, X., & Xu, A. (2013). Educational stress among Chinese 

adolescents: Individual, family, school and peer influences. Educational Review, 65(3), 284–

302. https://doi.org/10.1080/00131911.2012.659657 

Tuastumban, D. J. O., & Naparota, L. C. (2025). Academic stress, academic motivation, and 

academic performance among the alternative learning system (ALS) junior high school 

learners in the schools division of Dipolog City. International Journal of Arts and Social 

Science, 8(7). 

Wahyuni, R. D., & Triyogo, A. (2025). The impact of academic workload on  stress  levels 

and procrastination among first-semester university students . Teaching and General 

Education Studies, 0(0), 185–195. https://www.publicresearchstudy.my.id/index.php/TGES 

Wang, J., Chen, Y., Chen, H., Hua, L., Wang, J., Jin, Y., He, L., Chen, Y., & Yao, Y. (2023). 

The mediating role of coping strategies between depression and social support and the 

moderating effect of the parent–child relationship in college students returning to school: 

During the period of the regular prevention and control of COVID-19. Frontiers in 

Psychology, 14. https://doi.org/10.3389/fpsyg.2023.991033 



Perera, M.T.S., Chathuranga, M.M.N., KJM 14 (03) 2025:ISSN: 2448-9298 (Online) 

Kelaniya Journal of Management | 2025 | Vol. 14 | Issue 03 | Page 186 

Williams, D. R., Lawrence, J. A., Davis, B. A., & Vu, C. (2019). Understanding how 

discrimination can affect health. Health Services Research, 54(S2), 1374–1388. 

https://doi.org/10.1111/1475-6773.13222 

Yousif, M. A., Arbab, A. H., & Yousef, B. A. (2022). Perceived academic stress, causes, and 

coping strategies among undergraduate pharmacy students during the COVID-19 pandemic. 

Advances in Medical Education and Practice, 13, 189–197. 

https://doi.org/10.2147/AMEP.S350562 

 

 

 


