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Barriers to Developing and Sustaining Western Choirs in 
Sri Lankan Government Schools

G. S. G. Wasantha Kumara

Abstract

This study primarily focuses on identifying the significance of school choirs, 
the challenges encountered in their establishment, and the obstacles to 
implementing Western music choirs in government schools. It proposes the 
benefits of running Western singing groups within the Sri Lankan school system, 
along with solutions to the challenges that may arise during implementation. 
The sample for this study includes eighty randomly selected teachers who 
teach Western music for grades 6–13, as well as ten randomly selected school 
principals. The research was conducted using a qualitative approach, with 
data collected through online questionnaires and interviews. Additionally, 
documentary analysis was performed using printed and electronic documents, 
relevant websites, and publications to gather necessary information and 
resources related to school choirs. The results demonstrate that choral singing 
offers students valuable benefits such as fostering teamwork, harnessing the 
ability to perform assigned roles accurately regardless of their significance, 
and developing mutual respect among group members. Teachers’ responses 
indicate several key barriers to the establishment and sustainability of school 
choirs, including a lack of appropriate space and time for rehearsals, poor 
attendance and interest from students in Western choral singing, insufficient 
administrative support, limited knowledge of part singing and voice training, 
and a lack of commitment from students due to their other responsibilities. 
Principals also highlighted some of these barriers, specifically those associated 
with time constraints, resource scarcity, and competing academic priorities. 
Results obtained during this study indicate that when choirs are established 
at the school level, the result is a significant move towards improving school 
music education.
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Introduction

	 All cultures have a deep connection to music, which offers 
surprising advantages for developing physical coordination and 
development, in addition to sharpening focus and memory (Upthade 
& Khandare, 2022; Fong, 2024; Buttgereit, n.d.). Western music has 
gained global popularity not only because of its instrumental culture 
but also because of its vocal culture, which includes choral music. 
Choir singing as a prevalent feature of Western musical culture has 
traditionally been significant in religious, educational and community 
life and remains one of the most available means for people of various 
cultures to engage in the music of the West (Tenzer, 1993; Stolba, 
1990; Woods, n.d.; Quadros & Howe, 2019; Shrock, 2009). Choral 
singing is perceived as one of the most efficient and enriching forms 
of collective music making in Western education because it helps 
students to develop musically, socially, cognitively, and emotionally. 
Furthermore, participation in school choirs fosters teamwork, self-
discipline, and a sense of belonging, making it an essential component 
of holistic education (Phillips, 2016). 

	 Choir singing is the most common form of participation in the 
performing arts for both adults and children (Chorus America, 2009). 
Being part of a choir is beneficial, as it builds necessary skills of vocal 
technique, performing in an ensemble, listening, and being aware of 
harmony, besides teaching students to work in a team, be disciplined, 
feel self-confident, and appreciate other cultures (Abril, 2019; Jordan, 
2021). School choirs have been an essential element of music education 
in most parts of the world, and they help in fostering creativity and a 
community feeling among learners (Zhou, 2020; Han, 2018). Although 
the field of Western music is taught in the national curriculum of 
Sri Lanka (Abeywickrama, 2006; Alawathukotuwa, 2021, 48p), the 
organization and maintenance of Western choirs in state schools are 
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extremely challenging. In this study, the term choral singing is used to 
refer to organized group singing activities (choir singing) conducted 
within the Sri Lankan school context. The barriers to these are critical 
to overcome to ensure equal access to quality music education and to 
utilize the educational and social benefits of choral singing. This study 
suggests that facing all the problems that may arise in building and 
maintaining a Western choir at the school level would greatly benefit 
the next generation, allowing them to establish choir groups with fewer 
barriers. Accordingly, this study provides a wealth of information on 
developing and maintaining Western choirs in schools in Sri Lanka.

Problem Statement 

	 School choirs are unique and distinct entities, adding glory and 
splendor to many occasions in the calendar. The benefits of singing in 
a choir are many and various. In particular, there are positive physical 
outcomes and mental health benefits (Moss, Lynch, & O’Donoghue, 
2018). Singing in a collective can improve participants’ sense of 
belonging and of being socially included by engendering a positive 
sense of community (Han et al., 2025). Therefore, participating in the 
choir can yield additional benefits for students. School administrators, 
teachers, and parents must make this opportunity available to students.  
As a result, school administrators, teachers, and students must recognize 
the value of maintaining the Western choir in their schools. When 
examining the barriers to starting and maintaining school choirs, it is 
important to locate solutions for the identified issues.

Justification

	 The reason the study aimed at drawing attention to the 
significance of maintaining Western choirs in schools was the potentiality 
of such choirs in promoting intellectual, social, and emotional growth 
in the course of holistic education (Gordon, 2007; Hallam, 2010). 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 
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In case the school leaders and management are not eager to launch 
such programmes, the results could offer some evidence to teachers 
to support the implementation of choirs by proving their educational 
potential (Torchon, 2022; Hammel & Hourigan, 2024). In addition, 
the research can assist the principals and teachers in discovering the 
best methodologies of instructing and learning using choirs (Roulston, 
2010). They are also urged to think about changing the school practices 
and classroom models to make sure that the choir singing can become 
a part and parcel of school culture (Vaughan, 2014).

Objectives
	 The general objective of the study was to identify barriers to 
developing and maintaining Western choirs in government schools and 
suggest efficient remedies to address the challenges. To achieve this, the 
study also investigated the following specific objectives: (1) recognizing 
the importance of school choirs; (2) identifying the difficulties 
encountered in establishing school choirs; and (3) examining the 
obstacles involved in running Western choirs in government schools.

Literature Review
	 A choir is defined as a collection of singers who sing in harmony, 
in most cases, in several voices like soprano, alto, tenor, and bass, that 
can be found in religions, learning institutions, or neighborhoods 
(Apel, 1969). ‘Choral’ and ‘choir’ are closely interchangeable terms 
that have different meanings in music. Conversely, the term “choral” 
is an adjective that is used to refer to music that is being performed 
by a group of people, as in choral works or choral singing (Randel, 
2003). Therefore, a choir is a group of singers, but “choral” is the style, 
repertoire, or pursuits involved with the choir. The difference between 
‘choral’ and ‘choir’ is essential when it comes to the interpretation of the 
nature and role of vocal music. A choir is a group of singers, 
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and ‘choral’ is the music and activity of such groups. The foundation of 
this relationship is entrenched in both historical and cultural contexts 
because the use of choral music in collective rituals and ceremonies has 
been used in the past (Unger, 2023).	
	 The current tendencies of the world choir performance are 
interdisciplinary cooperation, socio-cultural interaction, professional 
education, technological development, and human and professional 
resource support (Batovska et al., 2023; Steven et al., 2024). The current 
practice of choirs emphasizes the active role of the ensemble in society, 
the broadening of its traditional performance, the range of stylistic 
diversity, and the creative realizations of the works of the twentieth 
and twenty-first centuries (Batovska et al., 2023). When examining 
modern global trends in choir performance, these trends encompass 
interdisciplinary practices, socio-cultural activities, management 
of artistic work, professional training, technological development, 
preservation of human and professional resources, and the emergence 
of new interpretative approaches to works from the 20th and 21st 
centuries. Hatcher (2017) notes in his study that choral singing in 
schools yields numerous benefits. First and foremost, singing is a highly 
accessible and practically universal activity. Almost every child has a 
voice. There are no equipment costs, and anyone can sing anywhere. 
School leaders have been interested in the positive implications of 
singing; choir performances and school shows are often the events that 
parents look forward to the most. Sri Lankan school environments 
seem to share these same conditions. 
	 Goessl (2020) mentions that many people believe choir music 
has become obsolete with the advent of modern music. He argues against 
this belief however, stating that more than ever, people are seeking the 
unity and intimacy that comes from singing with others. As indicated 
on the Roanoke Valley Children’s Choir web page, a study conducted 
several years ago by Chorus America has indicated that children who 
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sing in choirs acquire higher skills in teamwork and leadership, as 
well as perseverance. Furthermore, it says singing in a choir not only 
adds to the beauty of music and a child’s life but also lifelong skills 
and character traits. The present study provides a lot of information 
relevant to the benefits of choir singing. The follow-up study by 
Chorus America (2009) examined the importance of choir singing 
among children. The results have shown that children who sing have 
academic success and valuable life skills. Therefore, we can understand 
the significance of initiating Western choirs in the school system, which 
is crucial for our current research. Chorus America first evaluated the 
benefits of choral singing and its impact on communities in a 2003 
study. The information has shown that introducing choral singing at 
an early age is a step towards lifelong learning and social achievement. 
The study has found that choral singers exhibit increased social skills, 
civic involvement, volunteerism, philanthropy, and support of other 
art forms, versus non-singers. Furthermore, the study indicates that the 
vast majority of adult choral singers today began singing in elementary 
and middle school. It is important to ensure that the students receive 
the benefits mentioned above when starting Western choirs in schools 
in Sri Lanka.
	 In the Sri Lankan context, during the Portuguese era, choir 
singing, mainly religious chanting, was given a prominent place 
alongside Christian practices (Alawathukotuwa, 2021). This episode 
could be regarded as the first instance where the Sri Lankan population 
was exposed to Western singing. Selected children were trained to sing 
in the choir, but there were occasions when all the pupils took part 
in singing (Alawathukotuwa, 2021; Abeywickrama, 2006). Buddhists 
were not familiar with singing during worship. The Christian way of 
worship, singing hymns in church, attracted the locals, especially the 
younger generation (Alawathukotuwa, 2021). In Christian-inspired 
schools, choirs begin with such a broadcast (Han, 2018). 
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According to Abaywichrama (2006), during British rule, singing 
was not included as a subject in schools’ curricula. In the later part 
of the nineteenth century, however, singing was introduced in some 
of the schools. The students sing together, but this is unique to this 
case, though not referred to as a choir. At present, schools in major 
towns of Sri Lanka are gradually experiencing changes in their 
music programmes, including the introduction and development of 
Western choirs. Some national and provincial schools recognize the 
existence of Western choirs. Most schools that teach Western music 
have formed choirs dedicated to this genre (Ministry of Education, 
Higher Education and Vocational Education, 2025). In the country’s 
interior, many schools do not teach Western music (Kumara, 2023). 
For that reason, it is not uncommon for Western choirs to start in 
such schools. Therefore, this research identifies barriers to developing 
and maintaining Western choirs in government schools in Sri Lanka, 
suggests solutions to these problems, and highlights the importance of 
sustaining school choirs. On the other hand, although there is research 
on the music industry and music education in Sri Lanka, there seems to 
be a scarcity of empirical studies specifically investigating the obstacles 
to the establishment and maintenance of Western choral programs in 
government schools. This deficiency in targeted research underscores a 
substantial void in the literature, thereby reinforcing the originality and 
significance of the current study.

Methodology
	 Thematic analysis is a fairly common qualitative data analysis 
tool that entails identification, examination, and presentation of 
patterns (themes) within the data. It is a relatively loose description of 
a data set that is described in rich detail with little organization, which 
makes qualitative research flexible and accessible (Braun & Clarke, 
2006). 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 



30

Journal of C. de S. Kulathilake Archival and Research

According to this method, the current study adopted a qualitative 
research design that involved the use of online questionnaires to collect 
data on 80 randomly selected teachers of Western music teaching in 
grades 6–13 in seven provinces of Sri Lanka and ten randomly selected 
principals from different provinces. Both teachers and principals 
were included in this study, as teachers are directly responsible for 
implementing choral singing activities, while principals’ leadership 
and administrative support play a crucial role in facilitating resources, 
time allocation, and institutional recognition of choral singing within 
schools. Secondary data was also gathered using research articles, 
printed and electronic sources, websites, and other publications to 
obtain detailed information on school choirs. Thematic analysis was 
performed as a systematic method of analysis on the data collected 
qualitatively to identify patterns, themes, and insights.

Limitations of the study

	 In Sri Lanka, there are about 400 teachers who teach Western 
music in national and provincial schools. These teachers represent all 
seven provinces of Sri Lanka, except for the Northern and Eastern 
Provinces. Eighty randomly selected male and female teachers from the 
previously mentioned group are included as the sample in this study. 
The information in questionnaires is dependent on the self-report of 
the teachers, and it might be affected by their self-perception, memory 
bias, or the need to answer in a socially acceptable manner. Although 
the study included a relatively large sample of 80 teachers, only ten 
principals were selected based on accessibility. Such a small sample 
of principals can correspond to the limitations of the generalizability 
of the results concerning administrative viewpoints, although teacher 
feedback can give a bigger picture of the research issue. In addition, the 
variation in school resources, management support, 
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and student population could also affect the responses, and it would be 
challenging to extrapolate the findings in other schools.

Findings and Data Analysis

	 A qualitative data analysis was employed in this study to 
examine the data in depth. The research questions provided the primary 
framework for analysing the data, ensuring that the analysis remained 
aligned with the research objectives. Relevant demographic data 
were analysed using basic descriptive statistical tools, such as tables, 
graphs, and percentages, to provide a clear overview of the participants’ 
characteristics. Furthermore, a thematic-based qualitative analysis was 
conducted to systematically evaluate the responses from participants 
collected through questionnaires and interviews. This method involved 
identifying, coding, and classifying recurring patterns and themes 
within the data. Additionally, data obtained from various documents 
and publications were used to reinforce, triangulate, and contextualise 
the findings, thereby enhancing the credibility and robustness of the 
overall analysis. 

Predominant demographic data relevant to the study

	 Accordingly, some important demographic data are presented 
from this point onwards. The sample comprised 81% female teachers 
and 19% male teachers, as illustrated in Figure 01. 

 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 
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The table below indicates the study of the sample distribution by 
districts in Sri Lanka.

District Frequency Percentage (%)
Colombo 19 23.8
Gampaha 8 10.0
Kalutara 7 8.8
Kandy 6 7.5
Matale 1 1.3
Nuwara Eliya 1 1.3
Galle 5 6.3
Matara 2 2.5
Hambantota 1 1.3
Kurunegala 5 6.3
Puttalam 2 2.5
Ratnapura 6 7.5
Kegalle 4 5.0
Badulla 4 5.0
Moneragala 3 3.8
Anuradhapura 4 5.0
Polonnaruwa 2 2.5
Total 80 100

 
Table 01: Sample Distribution by District

	 The table above presents the study’s sample, which reflects the 
distribution of Sri Lanka’s districts. Out of the 80 participants, one 
can see that the majority of them belonged to Colombo (23.8%), as 
this district is the most prominent urban centre where schools and 
teaching activities are more concentrated. The highest percentage of 
representation was 10 in Colombo and 8.8 in Kalutara, which meant that 
the Western Province was well represented. Other districts like Kandy 
(7.5%) and Ratnapura (7.5%) had great participation, and districts 
like Matale, Nuwara Eliya, and Hambantota had little representation, 
taking up their share at 1.3% of the total sample. The southern and 
central regions also showed moderate participation, with Galle (6.3%), 
Kurunegala (6.3%), Kegalle (5%), Badulla (5%), and Anuradhapura 
(5%) contributing to the overall representation. Districts with smaller 
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frequencies, such as Matara (2.5%), Puttalam (2.5%), Polonnaruwa 
(2.5%), and Moneragala (3.8%), indicate a relatively smaller sample of 
interior or rural areas. In general, the sample is concentrated in urban 
and major town districts, while interior and rural districts were under-
represented. This distribution indicates the geographical distribution of 
schools used in the study, evidencing differences across regions regarding 
access to Western music programmes and school choir activities.

Figure 02 below illustrates that the sample employs 58 teachers in 
national schools and 22 in provincial schools. The sample is categorized 
according to the type of school depicted in Figure 3. Among the listed 
schools, there are 15 boys’ schools, 36 girls’ schools, and 29 mixed 
schools.

             

 
 
 
 
Figure 02: Sample Distribution by Type of School Administration

Figure 03: Sample Distribution by Nature of the Schools

Figure 04 shows how the sample is divided according to the medium of 
teaching. Accordingly, there are 35% of schools that use Sinhala only, 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 
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60% of schools that use Sinhala and English, and 5% of schools that 
teach in all three languages: Sinhala, Tamil, and English.

Figure 04: Sample Distribution by Medium of Schools

Most of the national schools in Sri Lanka currently offer the subject of 
Western music. In contrast, the teaching of Western music in provincial 
schools is minimal. Additionally, Western music is predominantly taught 
in English-medium schools, where there are also some opportunities to 
establish Western choirs.

 

Figure 05: According to the Sample, the Period in which Western 
Music was Introduced in the School

This bar chart (Figure 05) displays the amount of time that has passed 
since the introduction of Western music to the school, based on the 
sample. Accordingly, the 30 schools in the sample are between 6 and 
10 years old, and the schools teaching Western music for more than 
30 years show the second-highest value in the bar chart. Most schools 
in this sample have been teaching Western music for more than five 
years. These findings suggest that schools have considerable potential to 
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initiate and maintain Western choir programs.

The existing knowledge and information related to the choir were 
obtained from the sample, and the obtained data are included below.

                              

                               

	 Figure 06 indicates that 61% of teachers reported having 
experience in singing or training Western choirs. The following is a 
summary of the teachers’ feedback. Many teachers mentioned that they 
gained their experience by participating in church or pilgrimage choirs 
during their school or college years. Several teachers mentioned that 
they acquired this experience through the training programs offered 
in the Western Province. Additionally, some teachers stated that their 
experience developed further while attending colleges, universities, or 
teacher training programs. As shown in Figure 07 above, only four 
of the ten (40%) principals from the sample had previously attended 
the choir singing event. The principals said they were mostly involved 
because they were in church choirs and had learnt music at school. 
Conversely, the majority of principals reported having minimal to 
no experience with choir-related activities, highlighting a significant 
gap in choral exposure among school leadership. This finding suggests 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 

Figure 06: Teachers’ Experience of 
Choir Experiences of Principals

Figure 07: Choir Experiences of 
Principals
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that a person’s musical background and early exposure to choral music 
practices may influence principals’ familiarity with and participation in 
school choir activities.

Figure 08: Choirs that Already Exist in the Schools According to the Sample

The sample presented in Figure 08 comprises existing school choirs. 
In the sample, choirs are not present in 36 schools. Specifically, there 
are 14 schools with primary, junior, and senior choirs; 18 schools with 
junior and senior choirs; and 12 schools that solely have junior choirs. 
Based on responses from teachers, it was discovered that these choir 
groups are typically organized solely for school events, all-island western 
music competitions, or language day competitions. Additionally, some 
schools pay an external coach for their support.

Benefits gained by students participating in a choir group

Based on the answers of teachers and principals involved in the 
investigation, the concept map (Figure 09) illustrates the advantages of 
participating in choirs. The responses of the two parties were analyzed 
and summarized in similar ways; the common ideas were divided 
into two broad themes, including interpersonal and intrapersonal 
development. Using the interpersonal theme, the sample of this study 
has reported the growth of choir participants’ communication skills, 
relationship-building skills, collaboration, and cultural cognition as the 
most important outcomes of their participation in choirs.

 Vol 3 No 2
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Figure 09: Concept Map of Benefits Gained by Students Participating 
in a Choir

These points illustrate the social interaction and collaboration that occur 
during choir singing. The intrapersonal theme includes benefits for 
personal growth, such as higher self-esteem and confidence, character 
development, creative thinking and expression, and emotional and 
physical health. These results indicate that choir membership helps 
students to grow internally and develop self-awareness.

The obstacles teachers face in starting, developing, and maintaining 
school choirs

Below is a list of identified barriers faced by teachers and principals 
in the process of maintaining and developing school choirs. These 
barriers were derived from the responses of both groups and reflect 
challenges related to administrative structures, student participation, 
staff collaboration, parental support, and institutional awareness. 
Together, these factors highlight the practical and contextual difficulties 
that influence the sustainability and effectiveness of school choir 
programmes. The information given by the teachers and principals 
has been summarized and arranged according to stakeholder-related 
themes, such as administration, students, other teachers, 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 
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Western music teachers, and parents. The barriers shared by all 
stakeholders are indicated using the same wording.

Table 02: Barriers to the establishment, development, and 
sustainability of school choirs

Stakeholder-
Related 
Themes

Teachers (Sample) Principals (Sample)

Administration •	Lack of support 
from the 
administration

•	Not having a 
specific place to 
practice

•	Lack of respect 
and feeling 
towards the 
Western choir in 
the school

•	Lack of 
opportunity to 
perform

•	Difficulty finding 
time to practice

•	Lack of proper 
understanding of 
the subject

•	 Infrastructure 
constraints impede 
the availability of 
practice areas.

•	 The formal co-
curricular framework 
does not fully 
integrate these 
activities.

•	 The opportunities 
to demonstrate 
performance are 
restricted owing to 
constraints.

•	 The school 
schedule exerts time 
pressure, making 
it challenging to 
arrange a rehearsal.
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Students •	Students 
attending extra 
classes after 
school hours

•	Lack of 
understanding 
about part singing 
and voice training

•	Reluctance to 
sing English 
songs

•	Absence of 
students with 
a singing 
background

•	Lack of proper 
understanding of 
the subject

•	Students’ 
unavailability due 
to after-school 
tuition and academic 
commitments

•	Hesitation to perform 
songs in the English 
language

•	Lack of students 
with prior choral or 
singing experience

•	Limited awareness of 
the educational value 
of Western choir 
participation

Other Subject 
Teachers

•	 Lack of respect 
and feeling 
towards the 
Western choir in 
the school

•	 Lack of support 
from the staff

•	 Lack of proper 
understanding of 
the subject

•	Low collaboration 
among non-music 
subject instructors.

•	The staff are not 
giving the necessary 
importance to 
Western choir 
activities.

•	Lack of knowledge 
about Western choral 
practices by other 
teachers.

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 
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Western Music 
Teachers

•	 Difficulty finding 
time to practice

•	 Lack of proper 
understanding of 
the subject

•	Lack of a mutually 
acceptable time for 
choir practices

•	Limited expertise in 
developing a school 
choir

•	Time constraints 
related to current 
workloads

Parents •	 Financial 
difficulties

•	 Lack of proper 
understanding of 
the subject

•	Monetary issues 
related to the 
participation of 
students in choir 
activities. 

•	Lack of 
understanding by the 
parents on the value 
of Western choir 
schooling.

Table 02: Barriers to the Establishment, Development, and 
Sustainability of School Choirs

 
Discussion 

The sample of teachers employed in secondary schools represented by 
this research includes Western music teachers with varying institutional 
backgrounds, including various levels of administrative support, facility 
access, and student participation. This research serves as an opportunity 
to illustrate some of the barriers facing music teachers at the secondary 
level relating to choral programme initiation, programme growth, 
and programme sustainability from the perspective of those who are 
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responsible for teaching and managing school choir programmes. 
The following discussion is focused on interpreting the findings in 
relation to the barriers reported by the participants. The impressions 
of participants are reviewed alongside existing literature related to 
both music education and school choir development, as well as the 
similarities and differences between these findings and the issues faced 
in developing school choir programmes in the context of the larger 
music education system. Specific issues that emerged as influencing the 
success of school choir programmes include institutional constraints, 
teacher preparation, time allocation, and administrative awareness.

The results from the concept map (Figure 09) indicate that singing in 
choirs is linked to development on both interpersonal and intrapersonal 
levels. The identification of skills such as communication, teamwork, 
and relationship-building align with current literature that highlights 
the importance of group-related social contexts in music performance 
(Hallam, 2010). Furthermore, the intrapersonal benefits identified in 
the research, such as increased self-esteem, confidence, creativity, and 
overall well-being, support findings that suggest singing in a choir is 
a valuable avenue for achieving holistic growth (Dingle et al., 2019). 
Moreover, an emphasis on emotional and physical well-being reinforces 
the notion that choir participation can significantly contribute to good 
mental health (Clift et al., 2017). Consequently, the study’s implications 
strongly recommend incorporating choir programmes within a school 
setting. Two principals have articulated their views on this point, 
underscoring its importance: Principal 1: “As a principal, I believe 
that being part of a choir is more than a music-related activity; it is an 
important component of students’ overall development.” Principal 2: 
“In my opinion, choir programmes offer learning beyond the classroom 
by teaching students’ discipline, teamwork, and confidence, which have 
a positive impact on overall development.” The perspectives of both 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 
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teachers and administrators suggest that involvement in choir activities 
transcends mere musical engagement, incorporating an important 
instructional component that fosters holistic education for students.

The Western choir encounters several challenges during practice, 
primarily stemming from a lack of support from all involved 
parties, insufficient physical space, and a general lack of respect and 
understanding for Western choirs. Additionally, students face difficulties 
in grasping the nuances of choir singing and the languages of the songs; 
many attend extra classes after school, and there is a noticeable absence 
of a singing background among the students. Various factors contribute 
to these challenges, including a lack of understanding regarding part 
singing and voice training, a reluctance to perform English songs, 
inadequate staff support, challenges in securing practice time, and 
financial constraints. 

	 Teachers report that they are required to collect money from 
students to cover individual contributions for external resources and 
to fund the design of costumes for concerts involving these Western 
singing groups in schools. In such instances, teachers note that 
administrative support from some schools is minimal. The principals 
have acknowledged that, in certain instances, teachers may rely on 
contributions from parents to cover costs associated with hiring external 
instructors, costumes, and performances. One principal asserted, 
“Because financial resources are limited in schools, there are situations 
where teachers rely on contributions from students to get costumes 
and external tutors, even though we are aware that the financial strain 
such contributions might put on students could act as a constraint to 
their participation.” These views are reflected in related literature that 
emphasizes the significance of administrative support and institutional 
priorities in the success and sustainability of music initiatives in schools 
(Hallam, 2010; Hargreaves et al., 2003).
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In discussing the findings, it is evident that the operation of Western choirs 
in government schools is constrained by a combination of institutional, 
pedagogical, and socio-cultural factors. Limited administrative support 
emerges as a major barrier, affecting resource allocation, timetable 
flexibility, and the overall recognition of Western choir activities within 
the school system. The lack of interest is another factor that does not 
provide the student with the opportunity to participate further, as it 
is usually supported by the unwillingness of parents to promote their 
participation in choir activities. Another important issue identified in 
the results is the lack of professional development because there is little 
access to formal training programmes offered by concerned institutions 
among the teachers and the students. Moreover, the growing workload 
and various duties that are bestowed on Western music teachers diminish 
their ability to devote enough time and effort to the development of 
the choir. The lack of Western choirs as part of the school curriculum 
also reduces their academic values and viability. Furthermore, the 
inadequate access to requisite teaching and learning materials restricts 
the ability of the teachers to plan and train as well as sustain Western 
choral programs. All these intertwined problems contribute to realizing 
the extreme challenges in maintaining Western choirs in government 
schools. 

Through teacher feedback, it is possible to offer several effective 
measures to solve the key challenges impacting the work of Western 
choirs in government schools. Raising awareness of the educational and 
social importance of group singing can enhance the institutional and 
family-level support of choral activities among school administrators 
and parents. An opportunity to see live choir performances or 
organized choir performances would also create interest and motivation 
to participate in Western choruses. The results also indicate that there 
should be a concerted effort through awareness and coordination with 
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concerned institutions to provide regular and systematic training to 
both teachers and students. Alleviating the extra workload of Western 
music teachers and aligning co-curricular responsibilities with student 
development activities would provide the teachers with sufficient time 
to train the choir. In addition, integrating practical elements of Western 
choir singing into the formal school curriculum and conveying these 
demands to the appropriate educational authorities could contribute to 
the better academic standing and sustainability of the choir programs. 
Lastly, it is important to enable easier access to the necessary teaching 
and learning resources to help the teachers in the successful development 
and sustenance of Western choirs.

Conclusions

Choir singing has numerous positive aspects that can enhance our 
lives, not only in the mental but also in the physical sphere (Clift et 
al., 2017; Dingle et al., 2019).  Building on this existing literature, 
the present study extends the discussion by examining how choral 
singing is implemented within the Sri Lankan school context, with 
particular attention to institutional support, leadership involvement, 
and the practical challenges faced by teachers and other stakeholders. 
Choir singing enables students to learn and express themselves and 
work in concert. It increases vocabulary, literacy, and cognitive skills 
and introduces them to such basics as rhythm and writing notes. The 
results of this study will reveal the true situation and the importance 
of organizing vocal choir groups at school. Furthermore, if the heads 
and management of a particular school are not supportive of starting 
such a choir, those teachers can use this data to inform them about 
the importance of starting a choir. In addition, the study will help 
school principals and teachers identify different methodologies for 
the teaching-learning process and, as curriculum implementers, make 
changes in their schools and classrooms. Finally, improved access to 
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essential teaching and learning resources is necessary to support quality 
choir maintenance in government schools, particularly within resource-
constrained educational settings. In conclusion, it can be said that 
focusing on the barriers to maintaining and developing school choirs 
identified by teachers and administrators and finding solutions to them 
is crucial for a productive and successful future generation.

References

Abeywickrama, M. (2006). Harmonious Illusions: A Study of Western 
Influence on the Music of Sri Lanka. Colombo: Vijitha Yapa 
Publications.

Abril, C. R. (2019). Teaching general music: Approaches, issues, and 
viewpoints (2nd ed.). Oxford University Press.

Alawathukotuwa, M. (2021, November). Western music education in 
Sri Lanka. University of Peradeniya. https://www.researchgate.
net/publication/356457603_Weatern_Music_Education_In_
Sri_Lanka

Anderson, D. (2018). Supporting music educators: Practical strategies for 
classroom implementation. Music Education Press.

Apel, W. (1969). Harvard Dictionary of Music (2nd ed., revised & 
enlarged). Belknap Press of Harvard University Press.

Batovska, O., Byelik‑Zolotaryova, N., & Ivanova, J. (2023). Modern 
global trends in the development of choral performance. Studia 
Universitatis Babeş‑Bolyai, Musica, 68(2), 235–256. https://
doi.org/10.24193/subbmusica.2023.2.17

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. 
Qualitative Research in Psychology, 3(2), 77–101. https://doi.
org/10.1191/1478088706qp063oa

Buttgereit, F. (n.d.). Music & Medicine. https://doi.org/10.17160/
josha.7.5.711

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 



46

Journal of C. de S. Kulathilake Archival and Research

Chorsymphonica (2022). ‘Choral Music and Importance of Choral 
Music’. Chorsymphonica website. Retrieved October 10, 2022. 
https://chorsymphonica.org/

Chorus America. (2009). The chorus impact study: How singers, 
audiences, and communities benefit from choruses. Chorus 
America. https://www.kaufmanmusiccenter.org/images/
uploads/content/ImpactStudy09_Report.pdf

Clift, S., Manship, S., & Stephens, L. (2017). Further evidence that 
singing fosters mental health and wellbeing: The West Kent 
and Medway project. Mental Health and Social Inclusion, 
21(1), 53–62. https://doi.org/10.1108/MHSI-11-2016-0034

Dingle, G. A., Brander, C., Ballantyne, J., & Baker, F. A. (2019). 
“To be heard”: The social and mental health benefits of 
choir singing for disadvantaged adults. Psychology of Music, 
47(3),405–421.https://doi.org/10.1177/0305735617740631

Fong, C. (2024). Music and the effects on the brain and emotions. 
International Education and Research Journal. https://doi.
org/10.21276/ierj24068910282473

Goessl, R. (2020, January 7). Choral music and importance of choral 
music. Camarata Music. https://www.camaratamusic.org/post/
choral-music-and-importance-of-choral-music

Gordon, E. E. (2007). Learning sequences in music: A contemporary 
music learning theory. GIA Publications.

Hallam, S. (2010). The power of music: Its impact on the intellectual, 
social and personal development of children and young 
people. International Journal of Music Education, 28(3), 269–
289. https://doi.org/10.1177/0255761410370658 SAGE 
Journals

Hammel, A. M., & Hourigan, R. M. (2024). Developing a student-
centered and inclusive music classroom. In A. M. Hammel & 

 Vol 3 No 2



47

R. M. Hourigan (Eds.), Teaching music to students with 
differences and disabilities: A label-free approach (pp. 105–
128). Oxford University Press. https://doi.org/10.1093/97801
97689356.003.0008

Han, M. (2018). Research on the effect of chorus teaching and activity on 
students’ overall cultivation. In 2018 International Seminar on 
Education Research and Social Science (ISERSS 2018). Atlantis 
Press. https://doi.org/10.2991/iserss-18.2018.63

Han, R., Bos, V., Wiebusch, F., Broughton, M. C., & Dingle, G. A. 
(2025). The impact of choir singing on international students’ 
sense of belonging, loneliness, and wellbeing: A controlled 
evaluation of UQ Voices. Behavioral Sciences, 15(5), 575. 
https://doi.org/10.3390/bs15050575

Hargreaves, D. J., Marshall, N. A., & North, A. C. (2003). Music 
education in the twenty-first century: A psychological 
perspective. British Journal of Music Education, 20(2), 147–
163. https://doi.org/10.1017/S0265051703005357

Hatcher, C. (2017). Singing in Schools. Structural learning website. 
Retrieved October 11, 2022. https://www.structural-learning.
com/post/singing-in-schools

‘How Children, Adults, and Communities Benefit from Choruses: 
The Chorus Impact Study. Chorus America website. Retrieved 
October 10, 2022. https://www.chorusamerica.org

Jordan, J. (2021). Evoking sound: Fundamentals of choral conducting 
and rehearsing. GIA Publications.

Kumara, G. S. G. W. (2023). Study on the importance of including 
concepts related to value education in the Grade Six Western 
Music Sri Lankan School Curriculum. Journal of Research in 
Music, 1(1), 28–44. https://doi.org/10.4038/jrm.v1i1.4

Ministry of Education, Higher Education and Vocational 

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 



48

Journal of C. de S. Kulathilake Archival and Research

Education. (2025). All Island Schools’ Western Music & 
Dance Competition 2025. https://moe.gov.lk/wp-content/
uploads/2025/06/08_2025_en.pdf

Moss, H., Lynch, J., & O’Donoghue, J. (2018). Exploring 
the perceived health benefits of singing in a choir: An 
international cross-sectional mixed-methods study. 
Perspectives in Public Health, 138(3), 160-168. https://doi.
org/10.1177/1757913917739652

Phillips, K. H. (2016). Directing the choral music program. Oxford 
University Press

Quadros, A. De, & Howe, E. (2019). Choral music. In J. Sturman 
(Ed.), The SAGE international encyclopedia of music and 
culture (pp. 457–460). SAGE Publications. https://doi.
org/10.4135/9781483317731.n158

Randel, D. M. (Ed.). (2003). The Harvard Dictionary of Music (4th 
ed., revised & enlarged). Belknap Press of Harvard University 
Press.

Shrock, D. (2009). A history of Western choral music: Volume 1. Oxford 
University Press.

Steven, K., Widodo, W., Utomo, U., Batubara, J., & Lestari, W. 
(2024). Need analysis of aesthetic concept in virtual work 
performance of Virtual Choir “Indonesia Menyanyi”: 
Harmony in musical diversity. Sarcouncil Journal of Arts and 
Literature, 3(3), 8–13.

Stolba, K. M. (1990). The Development of Western Music: A History. 
https://www.amazon.com/Development-Western-Music-
History-Third/dp/0697293793

Tenzer, M. (1993). Western Music in the Context of World Music 
(pp. 388–410). Palgrave Macmillan, London. https://doi.

 Vol 3 No 2



49

org/10.1007/978-1-349-11291-3_16

‘T﻿he benefits of being in a Children’s Choir!’. Roanoke valley Children’s 
Choir web site. Retrieved October 10, 2022. https://www.
childrenschoir.com/benefits-of-singing

Torchon, J. (2022). Teaching music authentically: Strategies 
for successful implementation in the music classroom. 
Music Educators Journal, 108(3), 30–37. https://doi.
org/10.1177/00274321221087742

Unger, M. P. (2023). Historical dictionary of choral music (2nd ed.). 
Rowman & Littlefield Publishers.

Upthade, S. R., & Khandare, A. (2022). Classical music as a stress 
relieving therapy. International Journal of Engineering Applied 
Sciences and Technology, 6(12), 302–305.

Vaughan, L. (2014). Integrating music into school culture: Approaches 
and practices. Routledge.

Woods, E. (n.d.). We Are the World: the Rise of “world Music.” https://
doi.org/10.24908/iqurcp.9285

Zhou, L. (2020). The importance and significance of chorus 
art to college students’ quality education. Journal of 
Literature and Art Studies, 10(11), 1058-1062. https://doi.
org/10.17265/2159-5836/2020.11.015

Barriers to Developing and Sustaining Western Choirs in Sri Lankan Government Schools 


