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ABSTRACT 

The student’s likelihood of using an educational technology such as blended learning is heavily influenced by 

their level of satisfaction with that technology. However, it is not expressed clearly in certain extents. The 

University of Colombo Institute for Agro Technology and Rural Sciences plays an important role in 

undergraduate entrepreneurial education through blended learning in Sri Lanka. The purpose of this study is to 

investigate the relationship of undergraduate entrepreneur’s intention to enroll in the blended learning degree 

programme and their level of satisfaction. The population is made up of agricultural entrepreneurs who want to 

pursue degrees in the field of agriculture. The entire population included and pretested questionnaire used for 

gathering primary data on a range of variables on satisfaction and intention of blended learning. The secondary 

data was also collected accordingly. Analysis was conducted utilizing the statistical software programme SPSS 

(version 26). Significant positive correlations were found between the likelihood to embrace blended learning in 

higher education and factors such as overall satisfaction (p < 0.05), the form of delivery of blended learning (p 

< 0.05), the decision to follow a blended learning degree (p < 0.05), and promotion of blended learning among 

undergraduates (p < 0.05). However, satisfaction with the amount of time spent on the degree programme did 

not show statistical significance in relation to the intention to use blended learning (p > 0.05). Considering that, 

satisfaction with blended learning is having an impact on intention to use blended learning by undergraduate 

entrepreneurs 
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INTRODUCTION 

Learner satisfaction, an essential component of the 

successful implementation and adoption of novel 

teaching approaches like blended learning. Blended 

learning combines both in-person and online 

components (Gosh et al., 2022). Applications of 

blended learning in a variety of fields, including 

business and management (Truss and Anderson, 

2023), information technology (Bachtiar et al., 2014), 

the creative arts (Hlatshwayo, 2023), engineering 

(Shehawy, 2017), hospitality and tourism (Meeprom 

and Fakfare, 2023), etc., show how adaptable blended 

learning is in a variety of contexts and how it can 

meet the specific learning goals and needs of each 

domain while utilizing the advantages of both in-

person and online instruction. The success of 

educational innovations such as blended learning is 

heavily influenced by the level of satisfaction among 

learners. Students who are happy with a new strategy 

become more motivated and involved, taking an 

active role in assignments and maintaining their 

attention on their education (Sesmiyanti, 2016). Their 

fulfillment encourages regular application of the 

strategy, which is essential for its effective execution.  

Additionally, it promotes student’s resilience in their 

studies, which lowers dropout rates and is associated 

with better learning results (Joo et al., 2013 and Suhre 

et al., 2007). Furthermore, satisfied students 

frequently welcome new developments in education, 

which promotes sensitivity to upcoming changes in 

the field of education (Matulich, 2008). In order to 

ensure student satisfaction in Sri Lanka, blended 

learning strategies must not only be in line with the 

cultural and educational framework in country, but 

also adapt content and delivery techniques to be 

respectful of and consistent with local standards. 

Learners are more likely to accept and use these 

approaches when they see that their beliefs are being 

supported. As a result, satisfied learners support for 

more developments in blended learning (Cheng et al., 

2023), promoting its long-term acceptance and 

advancement, an attitude in the educational system 

that values inventions and advances (Maiyarni et al., 

2022). Therefore, understanding student happiness as 

well as their intention to use blended learning is 

crucial for developing new teaching tactics, especially 

when it comes to encouraging its integration with 

entrepreneurial education. Recognizing these 
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components facilitates the successful dissemination 

and integration of blended learning approaches into 

entrepreneurship education frameworks in Sri Lanka. 

This study aims to assess the relationship between the 

degree of satisfaction of students have with this 

teaching methodology and their intention to 

encourage blended learning among Sri Lankan 

undergraduate entrepreneurs. 

Theoretical framework 

 

Figure 1: Satisfaction factors influence on blended learning 

adoption among undergraduate entrepreneurs 

Undergraduate entrepreneur intention to use 

blended learning 

The intention to employ blended learning indicates 

the willingness or readiness to interact with and adopt 

this method of education (George-Walker and Keeffe, 

2010). The intention includes their views, reasons, 

and advantages they see from using blended learning 

into their academic path. (Radulović et al., 2023 and 

Samuel, 2023). The undergraduate entrepreneurs 

(individuals who are pursuing an undergraduate 

degree while also actively engaged in entrepreneurial 

activities) gave careful thought to how they intended 

to employ blended learning. Flexible scheduling and 

access to learning resources are made possible via 

blended learning, which can be quite helpful for 

students who combine their education with projects or 

business initiatives (Clark and Post, 2021). According 

to Mittal and Raghuvaran (2021), the abundance of 

information and resources that can be found online 

can supplement conventional classroom instruction 

and support the growth of entrepreneurial knowledge 

and skills. Additionally, online components often 

include interactive tools (Krishen et al., 2021), 

discussions (Schou et al., 2021), or simulations 

(Zulfiqar et al., 2021), encouraging participation and 

real-world application, which is advantageous for the 

development of entrepreneurial skills. Secondly, 

entrepreneurship frequently calls for flexibility and 

adaptability (Dabić et al., 21021). Blended learning 

may fit student’s mindsets because of its flexibility 

and variety of learning approaches (Rahman et al., 

2020) and needs in a constantly developing business 

environment. But more significantly, the power of 

blended learning might enable business owners to 

maximize their time by having access to lectures or 

course materials from a distance (Li et al., 2020), thus 

maximizing their productivity (Ma et al., 2022). 

Blended learning as a delivery mode 

When used as a delivery method, blended learning 

combines digital resources with physical instruction to 

provide a dynamic and adaptable learning 

environment (Dangwal, 2017). Examining the 

connection between the desire to employ blended 

learning as a delivery mode and its structure requires 

comprehending how its advantages and design affect 

people's choices and preferences (Li et al., 2020). It is 

important for instructors and educational institutions 

to recognize this relationship to create and execute 

blended learning programmes that effectively meet 

the demands and preferences of learners. 

Hypothesis 1 (H1): Blended learning as a delivery 

mode is positively affect undergraduate 

entrepreneur’s intent to utilize blended learning 

degree program 

Choice to pursue the degree via blended learning 

Decision to follow a degree through blended learning 

is a purposeful judgment that demonstrates a person's 

intention to adopt a modern teaching model (Ustun 

and Tracey, 2021). The choice indicates more than 

presence, Bai (2022) outlined how making a choice 

indicates a desire to use technology, interact with a 

variety of learning resources, and take an active role 

in both in-person and virtual learning. It reflects a 

person's deliberate attempt to customize their 

educational journey by making the most of the 

flexibility and variety of resources that blended 

learning offers (Osadcha et al., 2021). 

Hypothesis 2 (H2): Choice to pursue the degree via 

blended learning is positively affect undergraduate 

entrepreneur’s intent to utilize blended learning 

degree program 

Satisfaction with the time investment for the degree 

program 

An individual's intention to participate in blended 

learning is largely influenced by how satisfied they 

are with the time they have invested in a degree 

programme. People are more likely to stick with 

blended learning if they are happy with the time, they 

spend acquiring a degree through this kind of 

instruction (Gopinathan et al., 2020). The fulfillment 

may result from a number of things, including how 

effective the programme is considered to be (Xie and 

Li, 2020), the capability to balance studies with other 

assurances (Konstantinou and Miller, 2021), or the 

flexibility offered by blended learning in managing 

time efficiently (Li et al., 2020). In the end, having a 
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favourable opinion of the time spent on the degree 

programme helps to encourage a continuing desire to 

interact with and accept the blended learning model. 

Hypothesis 3 (H3): Satisfaction with the time 

investment for the degree program is positively affect 

undergraduate entrepreneur’s intent to utilize blended 

learning degree program. 

Promote blended learning degree for undergraduate 

entrepreneurs 

The way in which blended learning degree 

programmes are promoted is a significant factor in 

determining how people will choose to interact with 

this particular mode of instruction. Promotion spreads 

knowledge about the characteristics and advantages of 

blended learning (Posey and Pintz, 2017). People are 

made aware of this style due to the benefits, 

flexibility, and accessibility as well as how well it 

meets their requirements for education. An excellent 

promotion highlights how blended learning fits nicely 

with the intended audience's objectives and desires 

(Cheng et al., 2020), specifically entrepreneurs. 

Cheng went on to explain that it demonstrates how 

this strategy can support their goals by improving 

their abilities, providing useful knowledge, and 

working around their hectic schedules. Effective 

marketing techniques stimulate people's interest and 

curiosity (Wang, 2010). They display motivating 

stories of accomplishment (Nortvig et., 2018), 

testimonials (Marczok et al., 2015), or demonstrations 

(Alzer et al., 2023) of how blended learning might 

encourage people to think about and investigate this 

strategy by promoting development of skills, 

creativity, and entrepreneurial thinking. According to 

the Thorne (2003), by making a strong case for 

blended learning, promotion influences decisions. 

Throne went on to say that it shapes people's opinions, 

encouraging them to think about and plan to employ 

this approach for their education because it seems like 

a workable and promising solution. 

Hypothesis 4 (H4): Promote blended learning degree 

for undergraduate entrepreneurs is positively affect 

undergrad entrepreneur’s intent to utilize blended 

learning degree program. 

Satisfaction factors of blended learning 

The degree to which students are satisfied in a 

blended learning setting determines how likely they 

will continue with and participate in this type of 

instruction (Kuo et al., 2014). Their dedication is 

reinforced by positive experiences and a sense of 

satisfaction with the learning process, which 

encourages them to stick with blended learning as 

their favourite teaching approach (Gosh and Anwar, 

2022). Moreover, Siriwardena et al. (2023) 

highlighted how undergraduate student’s opinions are 

positively influenced and encouraged by their 

interactions with teachers, the resources in the 

modules, and the objectives of the courses. 

Hypothesis 5 (H5): Satisfaction factors of blended 

learning is positively affecting undergraduate 

entrepreneur's intent to utilize blended learning degree 

program 

MATERIALS AND METHODS 

The University of Colombo Institute for Agro-

Technology and Rural Sciences at Weligatta, 

Hambantota, Sri Lanka, was the location of the study. 

Every entrepreneur undergraduate who actively 

pursued a degree program at the institution using a 

blended learning technique participated in the survey. 

The entire population (204) was subject to data 

collecting. This method smoothly combines face-to-

face interactions with online learning to produce a 

complete blended learning system. Data from both 

primary (from a questionnaire) and secondary sources 

(such as student registration details) were gathered for 

this investigation. A pre-tested Google Form survey 

administered via the Learning Management System 

was used to collect primary data. More than 80% 

responded for the Google form. Furthermore, 

secondary data from already-existing sources were 

obtained about the blended learning system. The 

constructed survey was designed to explore many 

aspects of blended learning satisfaction, covering 

subjects like blended learning delivery methods, the 

decision to follow a degree through this approach, 

satisfaction with the time spent in the degree program, 

and the promotion of blended learning degrees for 

undergraduate entrepreneurs. Also, it includes the 

dimensions to measure undergraduate entrepreneur’s 

intention to use blended learning such as willingness, 

readiness, and inclination to engage with blended 

learning. From strongly agreed (+2) to strongly 

disagreed (-2) on a Likert scale, all the variables that 

were utilized for testing the hypotheses were 

evaluated. The statistical application SPSS was used 

to analyze the collected data (Statistics 26). The 

analysis included correlation analysis (selected 

variables on satisfaction and intention on blended 

learning) and frequency investigation, all of which 

were customized to the discovered associations 

between variables. 

RESULTS AND DISCUSSION 

Socio Economic Background of the Respondents 

A population with 50.49% males and 49.51% females 

was included in the study, indicating gender equality. 

The age group of 21 to 30 years old comprised the 

majority of responders, or 61.27% of the total sample.
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Table 1: Analysis of Mean, Standard Deviation, and Reliability for Dimensions in Undergraduate Entrepreneurs' Intention to 

Utilize Blended Learning Degree Programs 

Dimension Corresponding 

number of items 

Cronbach’s 

alpha 

values 

Mean St. 

Deviation 

Blended learning as a delivery mode 1 0.831 1.86 1.13 

Choice to follow the degree via blended learning 1 0.885 2.05 1.18 

Satisfaction with the time investment for the degree 

program 
1 0.910 1.39 1.19 

Promote blended learning degree for undergrad 

entrepreneurs 
1 0.902 1.91 1.14 

Satisfaction factors of blended learning 4 0.803 3.61 1.95 

Undergraduate entrepreneur’s intent to utilize blended 

learning degree programs (Dependent variable) 
3 0.812 2.08 2.12 

 

Table 2: Correlation Coefficients and Significance Levels: Independent Variables vs. Dependent Variable 

Attribute [1] [2] [3] [4] [5] [6] 

[1] Blended learning as a delivery mode  1      

[2] Choice to pursue the degree via 

blended learning 

 [0.732**] 1     

 (0.000) (0.000)     

[3] Satisfaction with the time 

investment for the degree program 

 [0.321**] [0.399**] 1    

 (0.000) (0.000) (0.000)    

[4] Promote blended learning degree for 

undergrad entrepreneurs 

 [0.561**] [0.624**] [0.399*] 1   

 (0.000) (0.000) (0.000)    

[5] Satisfaction factors of blended 

learning 

 [0.822**] [0.869**] [0.672**] [0.811**] 1  

 (0.000) (0.000) (0.000) (0.000)   

[6] Undergrad entrepreneurs' intent to 

utilize blended learning degree 

programs (Dependent variable) 

 [0.367**] [0.364**] [0.108] [0.317**] [0.363**] 1 

 (0.000) (0.000) (0.135) (0.000) (0.000)  

“[ ]” indicates the correlation value, “( )” indicates the significant level 

**. Correlation is significant at the 0.01 level (2-tailed) 

*. Correlation is significant at the 0.05 level (2-tailed) 

Independent variables – [1] to [5]; Dependent variable – [6] 

It is noteworthy that a large percentage of the student 

entrepreneurs were experts in the area of agricultural  

consulting when compared with other fields such as 

training and education in agriculture, food industry 

and agricultural processing, livestock and crops. Thus, 

indicating a general trend among the participants in 

this area of focus. 

Validating the instrument for assessing 

undergraduate entrepreneurs' intention to use 

blended learning degree programs 

Table 1 shows that every dimension used in the 

research has acceptable Cronbach's alpha values, all 

of which are over 0.800. Furthermore, these 

dimensions demonstrate stable levels of reliability that 

correspond with the mean and standard deviation 

values. The information taken together indicates that 

the items measure the target construct consistently 

and efficiently. 

 

Correlation analysis between variables 

To investigate the associations between four different 

independent variables and one dependent variable, as 

indicated in table 2, an accurate correlation analysis 

was conducted. The dependent variable, which 

measures undergraduate entrepreneur’s intention to 

enroll in blended learning degree programmes, shows 

a positive connection with all other independent 

factors, except for satisfaction with the amount of 

time spent on the programme. 

Undergraduate Entrepreneurs' Adoption Intent for 

Blended Learning 

Understanding the undergraduate entrepreneur's 

intention to employ a blended learning degree 

programme was the study's goal. A significant number 

of participants conveyed their contentment with the 

suggested pedagogical strategy.  
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According to figure 2, a significant proportion of 

participants (53.14%) expressed high levels of 

satisfaction on the willingness of the blended learning 

model. A majority of the respondents (54.85%) 

expressed strong satisfaction with the readiness of the 

blended learning programme. The overall positive 

readiness indicator among those surveyed suggests 

that the blended learning programme will be 

implemented successfully. A significant number of 

participants expressed their fulfilment with the 

suggested pedagogical strategy. In particular, 52.17% 

of the participants expressed great satisfaction with 

the concept of adopting a blended learning strategy. 

This clear inclination signal places the blended 

learning programme in a good position for its 

successful execution. 

 

Figure 2: Undergraduate entrepreneur’s intention to use 

blended learning 

The Impact of Blended Learning Satisfaction on 

Intention to Utilize Blended Learning 

When gathering all satisfaction dimensions, a 

statistically significant (p < 0.05) positive correlation 

(r = 0.363) is observed regarding the likelihood to use 

blended learning in their degree programme. Several 

variables, such as the ease of online material access, 

the degree of interaction with interactive resources, 

schedule flexibility, the standard of the instructional 

materials, or the general user experience in the 

blended learning environment, could be included in 

these satisfaction factors. According to the Lin and 

Wang (2012), learners generally view satisfaction 

features positively, which tends to support their 

commitment to staying with this strategy. For 

example, if students find the internet resources 

interesting, (Green et al., 2018), the flexibility 

adapting (Andrade and Alden-Rivers, 2019), and the 

overall experience performing (Ying and Yang, 

2016), they're more likely to anticipate continuing 

employing blended learning for their learning. People 

are primarily motivated to select and participate in 

blended learning on a regular basis by these satisfying 

experiences. Thus, undergraduate entrepreneur’s 

intention to use blended learning degree programs is 

significantly impacted by blended learning 

satisfaction variables (Hypothesis 5 is accepted). 

The Influence of Blended Learning Delivery Mode 

on the Intention to Support Blended Learning 

When looking at blended learning as a delivery 

method, there is a statistically significant (p value < 

0.05) positive association (r = 0.367) between it with 

the intention to enroll in a blended learning degree 

programme. Baragash and Al-Samarraie (2018) 

examined the effects of using different learning 

delivery techniques, including web-based learning, 

learning management system-based learning, and in-

person instruction. The results showed that these 

strategies had a favourable influence on students' 

academic achievement and educational perspectives 

in higher education. There is a positive correlation 

among the mode of delivery and intention meaning 

that learners are more likely to want to employ 

blended learning for their degree programmes when 

they believe the technique to be effective, available, 

and beneficial for providing educational information. 

(George-Walker and Keeffe, 2010). This could be 

recognized to the flexibility it approaches (Li et al., 

2020), the range of resources offered (Snowball, 

2014), or the individualized studying experiences 

(Zhang et al., 2020) contribute to a further positive 

perception and improved intention to continue 

employing this educational methodology. Taking all 

of this into consideration, it can be observed that 

using blended learning as a delivery method improves 

undergraduate entrepreneurs' intentions of attending 

blended learning degree programs (Hypothesis 1 is 

accepted). 

The Choice to Practice the Degree via Blended 

Learning on Intention to Utilize Blended Learning 

The intention to implement blended learning in higher 

education is significantly (p value < 0.05) positively 

correlated (r = 0.364) with the decision to pursue a 

degree programme through blended learning. This 

association emphasizes the importance of this 

purposeful selection on establishing a tendency 

towards accepting blended learning as a preferred 

educational style. This result emphasizes how crucial 

the decisions people make about their educational 

directions (Green et al., 2018). Students' intention to 

continue using blended learning techniques in higher 

education is favourably aligned when they actively 

decide to use a blended learning strategy as a 

satisfaction factor in their degree programme (Kuo et 

al., 2014). As a result, the decision to obtain the 

degree through blended learning has a beneficial 

impact on undergraduate entrepreneur’s desire to use 

the blended learning degree program (Hypothesis 2 is 

accepted).
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The Satisfaction with the Time Investment for the 

Degree Program on Intention to Utilize Blended 

Learning 

There was not statistically significant (p value > 0.05) 

correlation found between the amount of time spent 

on the degree programme and the intention to use 

blended learning. This implies that their inclination to 

participate in blended learning may not be 

immediately impacted by the program's typical length 

or time commitment. Factors like the accessibility of 

resources (Almulla, 2022), support structures (Chiu, 

2021), technological infrastructure (Ibrahim and Nat, 

2019) or personal commitments (Turner and 

Gianiodis, 2018) may have a greater influence on 

people's intentions regarding blended learning than 

the amount of time spent on a degree programme. 

Therefore, contentment with the time investment for 

the degree program had no beneficial effect on student 

entrepreneur’s willingness to use blended learning 

degree program (Hypothesis 3 is rejected). 

Impact of Promoting Blended Learning Degrees for 

Undergraduate Entrepreneurs on Their Intentions 

to Adopt Blended Learning 

Examining how undergraduate entrepreneurs promote 

blended learning degree programmes showed a strong 

(p value < 0.05) positive association (r = 0.317) with 

their intention to use such programmes. This implies 

that such entrepreneurs are more likely to think about 

and use blended learning as an educational technique 

when they come across advertising efforts that 

emphasize the relevance, advantages, and tailored 

benefits of blended learning. Thus, this association 

underlines how powerful the personal 

recommendations (Turner and Gianiodis, 2018) or 

suggestions for convincing and motivating aspiring 

college students to choose blended learning (Glazer, 

2023), and demonstrating the impact that personal 

encouragement has on influencing student’s 

educational decisions. Because of these factors, 

promoting blended learning degrees for undergraduate 

entrepreneurs has a good impact on their intention to 

use the blended learning degree program (Hypothesis 

4 is accepted). 

CONCLUSIONS 

Several dimensions such as blended learning as a 

delivery mode, choice to follow the degree via 

blended learning, satisfaction with the time 

investment for the degree program, promote blended 

learning degree for undergraduate entrepreneurs were 

assessed to comprehend the undergraduate 

entrepreneur’s intention to use blended learning. All 

the chosen components showed good internal 

consistency through reliability analysis, as indicated 

by Cronbach alpha values ranging from 0.803 to 

0.910. The intention to adopt blended learning for 

higher education was significantly positively 

correlated with factors including overall happiness, 

the blended learning delivery style, the decision to 

pursue a blended learning degree, and promoting 

blended learning among undergraduates. However, in 

terms of the intention to use blended learning, the 

component pertaining to satisfaction with the amount 

of time spent in the degree programme did not show 

statistical significance. Entrepreneur undergraduates 

are satisfied with the existing blended learning 

program in different disciplines while they are more 

concerned on the time consuming the program which 

could use some improvement. Additionally, 

satisfaction significantly contributes to the intention to 

utilize blended learning program at the institute. 
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