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ABSTRACT

A review of studies on mental health programmes targeting
young adults (18-24) in educational settings in Europe

As students’ mental health and wellbeing are receiving increasing attention within educational
institutions, this article presents a review of existing knowledge regarding the effectiveness of
mental health and wellbeing programmes targeting young adults within educational settings in
Europe. A literature search was conducted, and nine studies were found that matched the selection
criteria. Programmes were analysed in terms of their characteristics, participant characteristics and
study characteristics. All studies showed that such programmes have a small to moderate effect
on at least some aspects of the students' wellbeing that were targeted. Implications for both
practice and research include: involving end users in the programme development stage; taking
into account the drop-out rates of students participating in a programme; considering carefully
whether a group-based or individual-based programme is best; and focusing on the importance
of embedding a programme in the respective organization. More research is needed to verify the
findings and to further determine what makes a programme effective.
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SAMENVATTING

Een overzicht van onderzoek naar programma's voor
psychosociale problemen bij jongvolwassenen (18-24 jaar) in de
onderwijssetting in Europa

Binnen de onderwijscontext groeit de aandacht voor het welzijn van studenten. In dit artikel
worden resultaten gepresenteerd van een literatuurstudie naar wat bekend is over de effectiviteit
van Europese programma’s binnen de schoolcontext ten behoeve van het mentale welbevinden
voor 18-24 jarigen. Dit leverde negen studies op. Studies zijn geanalyseerd op kenmerken van

de interventie, kenmerken van deelnemende studenten en kenmerken van het uitgevoerde
onderzoek. Alle geincludeerde studies rapporteren een (klein tot matig) effect van het programma
op (aspecten van) het mentale welbevinden van de deelnemers. Implicaties voor praktijk en verder
onderzoek zijn onder meer gericht op het betrekken van de doelgroep bij de ontwikkeling van een

programma, bewuste keuzes te maken die uitval van deelnemende studenten aan een programma
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tegen kunnen gaan, het aanbieden van zowel groepsinterventies als individuele interventies en het
inbedden van een programma in de organisatiecontext. Meer onderzoek is nodig om uitkomsten te
verifiéren en om nader vast te stellen wat effectieve bestanddelen zijn van dergelijke programma'’s.

Trefwoorden
Mentale gezondheid, programma, jongvolwassene, student, onderwijscontext, Europa
INTRODUCTION

Good mental health is a key asset in ensuring the health and wellbeing of people, and it is critical
for positive youth development (WHO, 2013). Mental health is commonly defined as ‘a state

of wellbeing in which every individual realizes his or her own potential, can cope with normal
stresses of life, can work productively and fruitfully, and is able to make a contribution to her or
his community’ (WHO, 2001, p. 1). Studies suggest that improved mental wellbeing is associated
with an increase in positive outcomes relating to psychological health, life expectancy, educational
achievement, skills and employment rates, and social interaction and participation. It is also
associated with fewer negative outcomes, or a reduction in their levels, relating to health-risk
behaviours (e.g. smoking and alcohol abuse), the risk of mental health problems, suicide and rates
of anti-social behaviour and crime (Cane & Oland, 2015).

The mental health of students within educational settings is attracting growing attention.
Educational institutions are not only places for cognitive learning; they are also places where
young people have social experiences with their peers and older adults. Thus, these institutions

are places where processes of personality development and identity formation occur, social
competence is acquired and social problems potentially develop and are manifest (Heimgartner &
Sting, 2013; Patalay et al., 2017). Young people spend a significant proportion of their time within
educational settings, and existing structures within these institutions enable planned provisions and
programmes to be implemented effectively (Jané-Llopis & Braddick, 2008).

Young adults are vulnerable to symptoms relating to mood and behaviour regulation (Grant &
Potenza, 2010). A substantial number of students experience problems affecting their wellbeing.
For example, Dopmeijer (2018) assessed the general psychological wellbeing of students at a
Dutch university of applied sciences (n = 3134), and found that almost 39% of students suffered

from light to moderate feelings of fear and depressive symptoms, while over 14% of students
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experienced these feelings strongly and 25% faced the risk of developing burnout. Also, according
to De Boer (2017), 75% of Dutch students (n = 324) claim to experience emotional exhaustion.
Research suggests there is a relationship between self-reported depressive symptoms and school
dropout among students (Quiroga, Janosz, Bisset & Morin, 2013). It is critical that individuals
demonstrating mental health problems during this phase of life, such as depression or depressive
symptoms, seek appropriate help early (Vanheusden, 2008). However, individuals aged 18-24
years are less likely to make use of mental health services than those in other age groups. Denial,
underestimation of the problem and a negative attitude towards seeking help are factors that
constrain such help-seeking behaviour (Vanheusden, 2008), and thus receiving treatment.

The literature to date reveals that programmes for mental health and school-based social work
within schools are effective to some extent (e.g. Allen-Meares, Montgomery & Kim, 2013; Carta,
Fiandra, Rampazzo, Contu & Preti, 2015; Durlak, Weissberg, Dymnicki, Taylor & Schellinger,
2011; Kavanagh et al., 2009; Sklad, Diekstra, De Rittter, Ben & Gravesteijn, 2012; Weare &
Nind, 2011). This accounts for both preventative programmes (intended to keep mental health
problems from arising) and curative programmes (responsive, aimed at those starting to develop
or already experiencing problems). The literature also reveals substantial knowledge about what
is effective in programmes for youth in general. This includes general factors (factors independent
of the programme and target population, usually at an organizational level) and specific factors
(those relevant to the target audience and the programme) (e.g. Van Yperen, Veerman & Bijl,
2017).

Many mental health and wellbeing programmes have been implemented in the United States.
Interventional approaches there are often top-down, strict and prescriptive. By contrast, the
European approach to the development and execution of these types of programmes is more
bottom-up, flexible and non-prescriptive, and also emphasizes the need for end-user involvement
(Weare & Nind, 2011). Because of the different styles and approaches used in the United States
and Europe, and because of organizational differences in educational systems, programmes from
the United States are not applicable in Europe without adaptation, and the results of studies on the

effectiveness of programmes cannot be generalized to the European context.

European research on the effectiveness of mental health programmes implemented within
educational settings has focused mainly on programmes implemented for children and adolescents
(e.g. Bolin & Sorbring, 2017; Carta et al., 2015; Chilton, Pearson & Anderson, 2015; Kavanagh

et al., 2009; Kuyken et al., 2013; Rampazzo et al., 2016; Vierhaus, Maass, Fridrici & Lohaus,
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2010; Vostanis, Humphrey, Fitzgerald, Deighton & Wolpert, 2013). Students are usually 18

years or older and generally would be considered responsible for their own wellbeing rather than
would the educational institution. However, research shows that student wellbeing is crucial for
academic success and, therefore, it could be argued that educational institutions should take some
responsibility. Students facing mental or other health problems attain lower grades and have a
greater risk of dropping out (Van den Broek, Muskens & Winkels, 2013). As such, improving
student wellbeing is increasingly seen as an important task to ensure the emotional, social and
academic development of students (Noble, McGrath, Wyatt, Carbines & Robb, 2008).

To contribute to the further development of services promoting the mental health and wellbeing
of students in Europe, we present the results of a literature review, with the aim of answering the
following research question: what is known about the various programme characteristics and the
effectiveness of mental health and wellbeing programmes implemented in educational settings for

young adults (aged 18-24 years) in Europe?
METHOD

We conducted a literature review of studies that met the following criteria: (1) the studies were
carried out in Europe, (2) they focused on the effect of a mental health or wellbeing programme
implemented in an educational setting, (3) they focused on outcomes for young adults aged
18-24 years, (4) they were published in peer-reviewed journals and (5) they were published
between 2006 and May 2018. The literature search was conducted between 20 June 2017

and 1 June 2018. Two researchers searched the ERIC, MEDLINE, PSYCHinfo, PSYCHarticles

and SOCindex databases for systematic reviews and randomized controlled trials (RCTs). The
databases of the Cochrane Library and the Campbell Collaboration Library were also searched.
Reference lists of studies matching the selection criteria were then manually scanned by means of
snowball sampling. Databases were searched using combinations of keywords, including effect,
student wellbeing, school-based social work, student wellbeing programme, student welfare
activity, school-based social work support, school-based mental health service and mental health
intervention. This produced no systematic reviews and only three RCTs (two of which studied the
same programme but at different time periods), resulting in the decision to include other research
designs.

In total, 8,117 articles were identified through 58 searches. Further selective scanning of these

articles led to the identification of seven studies that matched the review's criteria. The manual
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search of reference lists yielded two more articles, resulting in nine studies in total being included in

the review. An overview of the search results is provided in Figure 1.

Records identified through
database searching
(n=8117)

Records excluded after
abstract screening (n=8061)

Full-text articles assessed
for eligibility (n=56)

Records excluded after full-
text reading (n=49)

Included articles (n=7)

Additional articles from the
reference lists (n=2)

Studies finally included in
the review (n=9)

Figure 1: Results of the literature search.

Analysis

The articles were first scanned to obtain an overview. To answer the first part of the research
question, the characteristics of youth programmes in the studies were analysed based on
distinctions in the literature, including a distinction between programme characteristics and user
characteristics. To answer the second part of the research question, the characteristics of the
actual studies were analysed (see Table 1). To determine the outcomes of this literature review, the

studies were then compared according to these categories.
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Table 1. Categories for analysis.

Characteristics of the programme User characteristics Effectiveness of programme
1) Country Average age Author(s) and year of
publication
2) Name Gender Research method
3) Method used Attendance/ Measures and instruments
dropout rates
4) Focus (General/specific) Findings
5) Aim: Preventative/curative Main conclusions

6) Group-based/ individual

7) Programme delivered by

8) Type of educational institution and courses
9) Length of programme

RESULTS

Characteristics of programmes and users

Table 2 presents the results of the analysis of the main characteristics of each programme and its users.

Different methods were used in the studies (n = 9). These included a university counselling service
(n = 4), mindfulness (n = 2; with one of these studies focusing on the short-term effects and one
on the long-term effects of the same programme), a peer-led group programme (n = 1), an art-
based programme (n = 1) and a modular programme using different techniques (e.g. meetings,

activities) (n = 1).

Most of the programmes targeted a general audience (n = 7). Two of the programmes targeted a
specific audience. Of these, one was aimed at students suffering from mild depression. The other
only included students who were not suffering from schizophrenia or any other psychotic disorder,
or alcohol or drug addiction, and who were not receiving psychopharmacological treatment. Most
of the programmes were intended for university students (n = 8), while one programme was aimed
at students attending vocational institutions. Two programmes were offered to students attending

specific courses; the other programmes did not make this distinction.
In total, five programmes had a curative aim. Four of these were university counselling programmes

(n =4) and one was a peer-led group programme (n = 1). Four studies looked at programmes that

had a preventative aim: a mindfulness programme (n = 2), a modular programme (n = 1), and an
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art-based programme (n = 1). Of the seven general programmes, two had a preventative aim and

five a curative aim. The two programmes targeting a specific audience both had a curative aim.

Four programmes were delivered by professional therapists (the four university counselling
services), one by trained peers (n = 1) and three by trained instructors (n = 3). The modular

programme was delivered by teachers.

Five programmes were group-based and four programmes were delivered on an individual basis.
Most of the programmes with a curative aim (n = 5) were offered to individuals, with only one of
them group-based. The group-based programmes all had a different duration, ranging from six
sessions over six weeks to ongoing. Three of these programmes recorded attendance numbers
(measured by the number of students who completed a course or the mean number of sessions
attended). The numbers showed that dropout occurred within all programmes. The programmes
for individual students showed a mean number of sessions which ranged from 4 to 7.49. Four
programmes recorded information on attendance in a different format, such as the average
number of sessions (in the case of an unplanned curtailment) and the percentage of students who

completed treatment. Here, too, dropout occurred.

The average age of students taking part in the different programmes ranged from 20.1 to 24.6.
With one exception, the programmes attracted a higher percentage of female students (ranging
from 62% to 79%). Two programmes mentioned a small number of students not classified as male
or female and/or transgender students.

Effectiveness of programmes

Table 3 presents the characteristics of the studies that were analysed to determine the effectiveness
of the programmes.

All of the studies reported a positive effect of the programme on at least some of the students
who attended and on at least some aspects of their wellbeing. However, the studies varied in the

methods used to determine this effect.
Three RCTs were found, two of which focused on the same mindfulness programme (one study

on the short-term effects and one study on the long-term effects). Five studies focused on

the effect of the programme, measured by means of a pre-test and a post-test. The effect of

12 Journal of Social Intervention: Theory and Practice — 2019 - Volume 28, Issue 6



RYNKE DOUWES, ELS EVENBOER, IRENE KREDIET, JANNEKE METSELAAR

“9|qRIDU|NA JSOW U} 1M
uoIssas paiy} 8y} a1ojaq Adesayy jo o paddoip
oym spuapnys :juepodwi sem Jnodoup jo aSeys —

‘panjonul sisuonnoed

03 Suipiodoe uoissaidap pue Ajaixue
10y pue ynodoup/s§uipua pauuejdun
pue pauue|d 10} pasayIp sazis 19943
‘swajqosd

Juajenad 150U yyM SJUSPNIS aSOU}

10} painseaw Juawanoidwi soyeals

‘aAnpadsiad sauonipoeld e woiy —

“Adesayy jo adAy pue (pauuejdun

Jo pauueld) Suipua jo adAy ‘s8unes Ajuanas
Adesayy-3sod pue -aid sisuonnoeid ‘snyejs
Juapnys ‘Ayoiuyya 1apuas ‘aSe se yans sajqeLeA
Bunoi ‘ssouonipeid 10) SULO) OM] Y/-3YOD
‘SIS0 pUE 4[3s O} sl pue

Buraq|am aan2algns [[esano ‘Suiuonduny Aep-o1
-Kep [esouas ‘sdiysuoneas [e1oos ‘sdiysuonejos
aso)p ‘ewney) ‘swajqoid [eaisAyd ‘Ajaixue

*(JUapN3s pUB IO[[2SUNOD B} USIM]A] "aInseaw WO-340D ‘uoissaidap 03 9je[a1 sWay| "swayl H€ Sulanod *(5)UapNIs 10J 98 = U RERIVEY
paaiSe 'a'1) Suipua pauueld e aAey pue 5iN0d ay) 03 Sunejas Juawanoidwi a|qelfas ainseaw §unodai-J[as a[es-INoj e :WO-210D 's31A195 Suljjasunod Buijjasunod
Suyjjesunod e 939|dwod oym asouyy oy Jayeals Buimoys sjuapnis Jo 90/ '9AIIIYD 'V-3HOD Juapn)s AYsiaAiun 1oy uapNIs o (8007) e 18
51199443 ‘9A1}23Yd SI Suljjasunod Juapnls - sem Suljjasunod Jey suonedlpu| — pue WO-340D Suisudwiod ‘wayshs 3YOD £ = u) 1s93-350d pue -a1g SSAUDAINIAYT Elililoe}
“sisAjeue
‘poddns *suolssas Juanbasqns uoissaiSal :poylew
19ad aA1123Y 10} SjUBUOdWIOD [e1}UASSS AU JO INjal Jo ooy Ay} *a)is auy uo Suipuadap
Auew sapnpur swweiSoud siy| ‘saydeosdde paouanyur Appanisod | awiy e 'UOISS3S 149 10 G Ay}
10 Aysionip e 01 siagal poddns usad, wiuey sy - Burag|[om [e1uUBW 4O S[9A9] JamoT - 10 pud 9y} 18 PaYaa[0d
“sjuapns Ajisioniun “poddns [euoissajoid JySnos ‘7T =U) € awi pue
Suowe yyeay [eyuaw anosdwi o) poddns Apeale aney 0} pue Jeak e IaAo 1o} (3yis ayj uo Suipuadap *sa)is Joafoid
J19ad oy [enuajod st asay) 15988ns synsay  —  SANINdYJIP Li[eaY [ejuaw padualiadxa 'UOISS3S 7 10 € “pul 8 Uo yyeay
"221042 Ym spuapnys apiaoid aney 0 Ajo3yi| Suipusyje sjuspms - 0 pua 3y} e Pajoa||0d [ejuUaW JUapNYS
0} $321AI95 [eUOIssajoid y}M UOIFRUIGLIOD "€ dWIL puB Z awi] Joj juedyiuSis-uou /€ = u) z awl] '(Uoissas uo swweigoid
ul anjen Jo aq Aew sowwesSoid paj-19ad - 'z awil pue | awi] usamiaq Suiuinial 1514 Y3 18 pa3d9||0d 40 pedwi pue
uapaq aq ySiw awwesSoid Japoys S)uapnys 10} painseaw Sulaqgjjom ‘g9 = u) | awi] :suiod Aypiqeydeooe (8L02)
‘Mo sem Juiod-piw 3y} puoAaq uonualey - [e3uUBW Ul 95Ul JURDYIUSIS — (SIMWIMS) SIMWIM JO UOISI9A 1ioys BJRp 9214} JO SIsA[euy 40 uonen[eA3 woukg
‘Buiaqjjam pue yyeay s,aidoad Sunok
Buna8iey 1oy suiyas Juepiodwi urewal sjooyds
[euonesoA ‘syuapms Jiayy Suowe 1nodoip “Apms siyy 1oy padojaasp a[eds
|OOY2S pUB INOIABYA] SH JO S[PAJ] YSiy UsAID  — ‘s1jows Ajrep Suiwodaq M9y way-omy e :uoissajoid ayy Suinfen ()
*553UPaPAULI0I [00Yds SUISRIIUI Ul AR WO SI93OLS [BUOISEIIO PalId}ap "Apns DSGH ay3 Joj padojanap
aq Aew Aay | ‘s8uipas [00yds [eUOITEIOA Ul awwesoud yeyy pajedipur sSuip —  9[edS LAY WaYI-931Y] B :SSAUPAYR[aI SR (€)
saonoead [00ydS SuNSIXa UIYHM PappaqId ‘Bunjows Ajrep ‘poddns
20237 0} [euUaj0d 9ABY SAIHAIIE [BUOITEINPS 104 punoy spays awwesSoid oN - a1ewsse|d uo Apnys DSgH Y3 4oy padojanap
pue [e120s jo uoneiSajul ay) ySnoiyy ‘uoissajoid 9[eas YT way-aay e :poddns Juapnis (7) “Bujows
PaASIYOR JUSIUOIIAUS [B120S Ul SjuawaAoidw| - 3y} Suinjea o ssoupaje|al 1ayoea} *skanins oapasesn Ajrep
‘sowwresSoid “poddns Juapnys 10y punoy 5029 ON  — DSgH Y3 10} padojanap a[eas 1axI] Wajl-om} (reL'G=u ooyPs e
paseq-s8unyas ySnoayy uonejndod dysu-ySiy '$59UP3JIBULOD B JO UOISIaA Ysiue( :SSaUPajdauu0d [00yds (1) 's|ooLs [euOIEI0A  Sulaq|jam Juapnys
ur ujows pue Sulagjjom pajejal-|ooyds |ooyas paseanur pamoys dnog :Suiaq|jem 0L) 1} P3]j013u0d uo swwesSoid  (9107) e 32
sSuipuly - UOIUIAISIUI Y] Ul SJUSPNIS  — ,S)uapn]s SuLINSeaW 10} Pasn $a[es-qns INo4 paziwopuei-uoN Jo 1oeduwy uasapuy
suoisnpuo) sSuipuiy ,SIUBWINI}SUI pUB S2INSBALY poyew Apmys jo snaog (syoyny

‘pPapn|aul salpnjs jO Sal}slivloeieyd Jo MIIAIRAQ "€ d|qeL

13

Journal of Social Intervention: Theory and Practice — 2019 - Volume 28, Issue 6



A REVIEW OF STUDIES ON MENTAL HEALTH PROGRAMMES TARGETING YOUNG ADULTS (18-24)

awwresSoid
painpnis asow e Suljiejus dajs puodas e
£q pamoj|o4 G UBD JX2}UOD 3|qLLIOJLIOD
210W puUB PaINIINIS SS3] B Ul SINNIULIP 959y}
Suissnasip e pawie days Isiy e se pasn aq ued
sjuapnys Suowe swajgoid uoWwWod ssaippe
03 sawwrelSoid dnous [euoneonpa-oydAsy
‘suonejndod
3Js1-YS1y 10§ S3DIAIDS D|qR|IBAR O SS00B
a1e|ioey 0} skem mau dojanap 01 paau y  —
‘spuapnIs Jo Suagam
pue Suiuonouny Jo [9A9) [[esan0 Suiroidul
10 pue ssansip [ea1ojoyaAsd ul suondnpas
Juedylusis Sugowoud Joy euajod a|qeIapISU0d
AABY $301AIS SUl|[9SUNOD [BUONR[AI-IAIHUSOD) —

*3W023N0 Sul|[asunod ay}

03 Buipua Jo adA} pue sUOISS3S 4O JaqINU By}
JO UONQLIUOD AJLIB|D O} PAPAAU UDIBISAI DIOW
ey

[ea18ojoydAsd siayy SulureSas ui senpiaipul
poddns sadinias Suljasunod AysieAlun -
“sjuapn}s Suowe sanss|

Yeay [eyuaw ypm pajeposse ewsns ysiy jo
95Ne29q SUONIPUOI pue Swa|qoid JUIALIP JO
98ues e ypm spuapnys 0} Ajppim eadde Aew
sawwesSoid yyreay pue sue Aiojedpiped
‘yyeay [eauaw uo siseydw a|qiSijgau

Ypm ‘dyads-uonipuod Jou sem 3ra(0id

n ay} Aq 10eloid ayy 03 pauajas
1pied may B AlUQO "papuaWILLIOdas
s1 sa21AIas Sulaqlam pue Suljlasunod
a4} YpM JuaWaTeBUD SAIDIYD AUOW  —
‘SI9qUINU |[ews 0} anp a1ed yum pajaidiajul oq
0} paau synsai inq ‘pafod ayy ui uonedioired
104 5199439 aAmisod pajedipul sSuipuly  —

‘saigajess uoissaiddns ioy

punoy sem uoRAINpPaJ JUBdYIUSIS ON
"a52aI0U]

uedyIuSIs © pamoys suonow
are|ngai o} [esresddeas jo asn
‘ssaujsip [ediSojoydAsd jo

[on3] [es2uag pue swoydwAs pajiodas
-J|25 104 pUNO} SUOIINPAI JUBIYILL
“a8ueyp juedyiusis A|fesiulp e jo
22Ua11N220 3y} Jo Ayjiqeqoid paonpas
UM P3JBIDOSSE 2I9M SUOISSIS IO\
*S99PUIE JO % 7 SUOLE PaLIN0
swojdwiAs ul uoieIoua}ap B|qeIRY
‘98ues Ayyreay e 0y

28ue [e21UID BY) WOy panow ‘afues
[e21UI2 BY} U1 $9105 Y}Im Sulj[asunod
ue8aqg oYM SJUPNIS JO %61 puE
SJUBPNJS |[B JO % £ ‘2I0WIBYMN
Juawanosdwi a|qelas pamoys

% €9 "sawweiSoid Suyjpsunod
Buimol|oy 521005 Ul Juawanosduw
Jueayiuis Ajjeansiyess ‘|aas) dnous 3y

“JuedYIUSIS 10U 919M UOISNDUI [BID0S
pue Suiaqjam ui syuawanoidw|
“AlpAnpadsal ‘sdiysuonejas

[B120S PUE UOIJEAIOL '32U3PYUOD
ul syuawanosdw papodal % |/
pue %98 '% |/ 'saireuuonsanb
1591-150d pue auljaseq pajajdwod
OUM SJUBPN]S UDAIS 3} JO

‘(uorssasddns pue [esiesddeas

10 Juswainseaw Surodas-Jjs wa-o0L

®) aaeUUONSAND uonenSay uonows ()
"WO-3¥0D () "swoydwis [eaiSojoyyedoyohsd
30 Ajuanas panieasad ayy Suunseaw Joj pasn
$9[BIS-GNS AUIU YHM (PISIARL) 06 ISIPPRYD
woydwAs (1) :spuawniysul Surpodai-yas a9y

‘wayshs WO-390D

“SIS Wdy-Z | © tuoisnpu|
[B120S '9[B35 SEMWIM Wk~ L :SUIaglIom

1593-350d pue -aid

s1591-350d pue -aid

‘(sjuswaunseaw-jsod

pue-aid pajojdwod JCRIIVEN
SJUBPNIS Gy LPIYM Buyjasunod
40 '€8 = U) 359} Ausioaune o (9102) ‘e 30
-3s0d pue -aid ssauaAday]  eaereddang
“90IAI9S
Suyjjesunod
“(0€ = u) Ayssonun e jo (9100)

SSOURAIPAYT  [e 12 Aeunyy

‘uoisnpul [er
‘(aareuuonsanb  so/pue Suiaqam

swweiSoud-jsod soy Suiseanul

£ = U ‘anreuuonsanb 4O swiR} ul

aul|aseq 104 ¢ = U) swwesosd (GL02)

10 ssaujngasn anoirewy

suoisnpuod

s3uipuiy

|SIUBWINASUI PUE SAINSBAVY

poyew  Apmsjosnoog  (spoyny

(Panunuod) € ajqeL

Theory and Practice — 2019 - Volume 28, Issue 6

Journal of Social Intervention

14



RYNKE DOUWES, ELS EVENBOER, IRENE KREDIET, JANNEKE METSELAAR

*21[BULIONSAND SSAUINYPUIVY 398 Al :DW44 ‘Suiaqjjom aAalqns :gAAS 'Sa13S [00U3S [BIIPA PAAIIA SSWWd “(UOISIOA JUBPN]S) AIOJUSAU| INOLING UIBISB SIGW ‘2IIBULOHSAND YI[EaH [24OUSD ZLOHD ‘o[eds

JUBWSSASSY [BGO|D YD ‘9[BIS LOISN|RU] 21205 SIS 9[eds SUIaq|[apA [BIUSW YSINqUIPT XoIMIBAA :SEAMWIAA ‘UOIEN[EAZ BUINOY Ul SALIOJINE [e21UID YOO ‘UaIP|IyD pase-|ooyds ul JoIABYSg YieaH :DSaH,

*51030) 2Y123ds-Uou [013u02 0} d|gissodul
‘pouad dn-mojjoy SuLnp umo sy} uo Sutures
ssaujnjpuiw pansind syuedipiued Aueyy
“SWSIUBYIIW [eSNED pue

$109}J2 9|SULIUISIP O} PaPadU YdI3sal AIOW
‘Ausianpe ypm padod syuapnys Aem ul iys

‘ainseaw
1eak-9 2y} Je Buraq|[oM Ul ddUBLIEA
34} JO %9G 10} PajUNOIL [9poul [N
*s31A3s Suidod

pasnaoj-wajqoid aiow pue Wa

ul sasealoul Jajeass Apuedyiusis
pauqiyxa dnoi§ uonuaniajuj

‘pouad Jeak-9 Suunp D4y

“901poeAd SsaujnypuI
Paseg-aLioy JO JUIXa pue SdUBPUIE

sseo Aq painseaw :dueldwod Juapnis -
'sSway 6€

'WO44 {(WQ@) ssaujnjpuiw [euor Isodsig -
‘(sway 6 'sS) poddns eos
Supjeas pue (swayl £1 ‘D4y) Suidod pasnooy
-22UBPIOAR ‘(SWaYl 1 ‘D4d) Suidod pasndoy
-wajqoud :39s838P B O SisA[eue Jope)

eak e 9dImy
SUOISSS 49}500q

pajeyjoey aney Aew awiwelSoud ssounpuiy — UJ S3583199P U}IM P3JRIDOSSE 2I9M 19348 Sulurewas Suidod 4o SUOISUBWIP € YIM ‘(dnoi8  ypm swwesSoud
“dn moj|oy seak-9 Je Suraqam D4d pPue WQ Yioq ui saseanu| ‘D4d ‘@sippayd Suido) Jo skepy way-zy :Suidody - |o13u0d pue dnoi§ ssaujnypul
paseauoul a1ealpul s)ynsas ‘anoead SsauNgpUIL Ul $95B2U0UI Y}IM PATRID0SSE W Ul 19[e35-gANS U1 JO UOISIOA Wd)i-p ‘SUIq|9A\ —  UONUDAISIUI JO) bl = U ®JOSPays  (8L07) 819
[ewIo} 0} 92uaIaYpe d1esapow 0 Jood aidseq —  SISBAIDUI SMOYS SISAeu. ajeLRAINY  — :saInseaw Yodal-J3s  YlM 887 = U [e10]) 1Dy Jeak-xis uo Apnis aqIA a@
*SSU1SIP [EJUBW
J0J Ajjeiadsa ‘swweiSoid ayy Jo
109)J2 9y} paseasoul awoy Je adnoeid ‘SWaY 6€ ‘DW44 1ssaujnjpui —
pue 92UBPUJIE SSB JO [9A3] JBYSIH — 131825 GMS
“Suaqlam pue ssasys Apnis O UOISIaA Wayl-t :Suldq|am aAialgns -
'ssauISIp [BJUSL UO 12343 dwweiSoid [e9S WA-€ 1 ‘SSWJ 1Ssauis Apnys -
JuedyIuSIS B 'SJUSPN]S S[BWa) JO4 — ‘Aoeayse
‘Jnouing Apms pue wspIuAd ‘uonsneyxa [euonowa
JU9PNJS U0 10943 JUBDYIUSIS ON —  :INOUING JUIPNIS JO SuoISUDWIP € Sulinseaw
“diysuonejal siy} AjLiep 0} papaau yoseasas ‘uoiye20] Ayisianiun pue (ASojoyaksd so 9[eds Wal-Gl ‘|gW :Inouing juapnis — ‘(dnoig ~awwesgoid
2I0W "ssaupsip Jo adA} papiodas ayy uo pue aupIpaLw) ssep Juapnis Jo Juapuadapul ‘anseaw |o13u00 pue dnos§ ssaujnypu
awuweiSoid ayj Jo Paye uo Jopuas jo pedw - Buagjjom Juspnis panoidul pue 9[e35 UN0Y ‘WAY-Z | ‘ZLOHD SSAISIP [BJUSW  —  UONQUSAISIUI JO) bl = U Jopaygaayl  (£L07) eI
"91B49POW SI 9SINOD JO PAPT — [eluaw poonpas swwesSold - awwesSoid sy} Jeye pue 91059q Hodal-49S —  YIM 88T = U [£10)) 1DY 0 Apnis 9qIA 2d
BRI SyD 03 Sulpiodoe ‘swoydwiAs
pliw Aq pazuspeseyd Apsow
‘ajdwres ul sasouSelp juanbauy Jsow
uasaidai s1apiosip poow ‘Kjaixuy  —
“S)UBPN)S 9[eLLSY LUOJS AL S}sanbai Jo
“JUBLLISSASSE Ayuofew ‘awwreiSoid woy payyauaq
9U023N0 SN0J0S I B JO JudIpaISul [B1RUSSSS UB Allenba syuapnys sfeway pue sy — ‘saidesayjoyhsd
S| UOIBLLIOJUI PARI-IDAIISFO JO UoneISau| — Jap Apueayiusis jou (Lad)
uawiean} $nip Suuinbal 3noyum Op 1dd pue 19D J0j S)9jy0 Juswieal] — siweukpoydAsd sa
uonuaajul 0} [om puodsal Ajfensn pue ‘sjuawaspn *(SSaU|I [eJUSW-Y)[eaY [BIUSW JO WNNUAUOD (19D) [eanoineyaq
Ayisuayul ayeIapOW JO aq 0} PUS) S} dUIS s,ueRIUIP Aq Pasiopud Sem Siy | ® uo Suluonouny [eos pue [euoednado
'ss913s pue AJ3IXUB SE YINS SI9PIOSIP AR ‘Juawyeas-aid yym pasedwiod ‘[eIn0IABY3] ‘2AIIUSOD ‘[euonows ,sjuaied ajes (lad 4oy g8 =u
0} pred 2q 0} SpaaU UORUSYE [EJIUIPD 2I0W —  SuIdq|[oM JO S[aAR] JYSIY pue ssansip 0} 001 -0 WOJy 3[BIS dUWINU) YD ‘MIIAISIUI pue 1g> 40y p9 =u
‘Lad pue 40 S[2A3] Jamo| papodal suapnys [ea1uip pue d1ydeiSowaporos ;s§uneI-19AIsqo YIm 'y = u :ajduwes (£102) e 32
19D jo Aynn pue Aypqisea; syySiysiy Apms - Jo Auofew quawyean Jo pualy — ‘WO-340D Jo uoisian uelfey| :Sunjel-J9s  [e30}) I593-150d pue -aid ayesisaau| 1]|9A02SIA
suoisnppuod |SjuaWINAsul pue saInseayy poyraw Apms jo snaogq (s)Moyny

(Panunuod) € ajqeL

15

Journal of Social Intervention: Theory and Practice — 2019 - Volume 28, Issue 6



A REVIEW OF STUDIES ON MENTAL HEALTH PROGRAMMES TARGETING YOUNG ADULTS (18-24)

one programme was studied by taking measures at the beginning, the middle and the end of
the programme. The variation in research designs and measurements make the outcomes of
the studies difficult to compare. It was therefore decided not to include statistical information
derived from the quantitative studies in the overview but to describe these outcomes in words,
the only numerical information being in the form of descriptive statistics such as means and

percentages.

All of the studies used self-reporting instruments to measure wellbeing. Two studies also used
measures for practitioners. These self-reporting instruments varied across the studies. The CORE
measure was used in all four studies on university counselling services. Three of these studies only
used the self-report measure of the CORE (CORE-OM), while one also used the practitioner forms
(CORE-A). Two studies used CORE-OM combined with other measures. The Warwick Edinburgh
Mental Wellbeing Scale (WEMWS) was used in two studies, one of which used a short version of
the scale. In addition to using the above self-reporting instruments, all of the studies used different
scales to operationalize various aspects of wellbeing. Most of these scales were validated, but some
were self-designed.

Apart from reporting on the programme'’s effect on the wellbeing of participants, the studies
identified several factors that were considered important in terms of a programme'’s effectiveness:
embedding a programme in the existing practices of the educational institution; integrating a
programme into other wellbeing services; facilitating access to the programme; the appeal and
length of a programme; and the impact of early dropout. One study also suggested that the

gender of the participants may impact a programme's effectiveness.

Summary of characteristics and effectiveness

All of the studies demonstrated a positive effect of the programme on at least some aspects of
mental health and wellbeing, with the effects small to moderate. The content of the programmes
varied, from ‘classic’ student counselling to an art-based programme and a mindfulness
programme. In relation to the gender of participants, while not all of the studies included this
information, the programmes seemed to attract more females than males. The programmes

were mostly delivered by trained professionals; however, some also involved teachers and peers.
The length of the programmes ranged from a few weeks/sessions to ongoing. Most of the
programmes targeted a general audience, and there were slightly more group-based programmes

than individual programmes. Dropout occurred in both preventative and curative programmes.
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All of the studies used quantitative measures to examine the effectiveness of the programme —
using RCTs, pre-tests and post-tests and a research design with measures at three time points.
Different measurements were used to operationalize the concept of mental health and wellbeing.
The studies highlighted the importance of embedding and integrating programmes within existing
structures.

DISCUSSION

The aim of this review was to examine the characteristics and the effectiveness of mental health and
wellbeing programmes targeting young adults (aged 18-24 years) implemented within European

educational settings. Nine studies matched the inclusion criteria. This section discusses our findings.

An analysis of the characteristics of the programmes and their users showed that the programmes
varied in: method, focus (general/specific) and aim (preventative/curative); whether they were
group-based or targeted at the individual; who delivered the programme; and the programme
length. The review cannot provide clear answers to the question of what choices should be made
in order for a programme to be most effective, as all programmes showed at least some degree
of effectiveness. One possible explanation for this is that the effectiveness of a programme is

not only dependent on programme characteristics but also on factors such as context and user
characteristics (Van Yperen et al., 2017). Another explanation might be that students select

a programme that suits their needs and interests best and this could, in turn, influence the
effectiveness of the programme as measured.

Most programmes in the review were led by a professional, with only one led by teachers and
one by trained peers. This might suggest that most programmes show little integration into the
educational context and educational processes, while implementation factors have been shown to
be important in relation to the effectiveness of a programme. Previous research has indicated that
programmes that encountered no obvious implementation difficulties were more effective than
those that did encounter difficulties (Weare & Nind, 2011). Although all the programmes included
in our review showed some degree of effectiveness, the studies did highlight the importance of
implementation factors, such as the need to embed a programme in the organization (Andersen
et al., 2016), the need to facilitate access to services for students in order to improve their
wellbeing (Strepparava et al., 2016) and the need for integration with other counselling and
wellbeing services to improve the way that students are referred to a programme (Margrove,
2015).
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The review does not show a clear correlation between the effectiveness of a programme and the
organization or body delivering it. As mentioned above, students are known to be reluctant to

use mental health services. Some of the literature shows that when help is sought, students prefer
to turn to a teacher or a peer rather than seeking professional help (Di-placito-De Rango, 2016).
However, other literature suggests that since teachers are seen as part of the competitive culture of
educational institutions, students do not feel free to talk about mental health and wellbeing issues
with them (Kirsh et al., 2014).

Another finding relating to programme characteristics was that most programmes with a curative
aim were offered on an individual basis. This might give a student the impression that a mental
health problem is an individual problem, when it might be more helpful to share problems and
experiences with others in a group-based intervention. In addition, this individual approach could
hinder the normalizing of openness about mental health and wellbeing issues that is considered

important in relation to the help-seeking behaviour of students (Netwerk Studentenwelzijn, 2018).

The relationship between programme duration and effectiveness is somewhat unclear based on
our review. Connell et al. (2008) found that the number of sessions combined with the type of
ending (planned or unplanned) may be important for the outcome, with those who dropped

out of student counselling after attending fewer than three sessions rated as making the least
progress. In line with this, De Vibe et al. (2013) found that higher levels of class attendance
(combined with practice at home) increased the effectiveness of the programme. However,
Murray et al. (2016) found that a higher number of sessions was associated with a reduced
probability of the occurrence of a clinically significant change. In line with this finding, Byrom
(2018) suggested that shorter programmes may have advantages, with this study finding

that retention beyond the mid-point was low and that the positive effect on mental wellbeing
measured in the first half of the programme was not evident in the second. All programmes in the
review that reported attendance numbers also reported dropout; however, the reasons for dropout
were not mentioned.

With respect to the second aim, namely to analyse the effectiveness of programmes, the studies
showed that the programmes had a small to moderate effect on the mental health and wellbeing
of the participants. However, the studies did not determine the factors that make a programme
effective. Moreover, various research designs and instruments were used to measure mental
health and wellbeing and to determine effectiveness. This made it difficult to compare the studies

and their results. Nevertheless, the programmes were studied in ‘real-world settings', which is
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important because such settings are often more complex than tightly controlled trial settings. It is
known that the latter can be problematic, including in primary and secondary education settings,
where programmes that have been well validated in tightly controlled efficacy trials have been
found to produce zero results in practice (Vostanis et al., 2013).

Implications

This review provides some insight into the characteristics of mental health and wellbeing
programmes and the effectiveness of such programmes. It also shows the need for more research
to clarify the relationship between the type of problems and the most appropriate type of
programme, as well as who should deliver it. More research is also needed to clarify how the

number of sessions and how a programme ends impacts on outcomes.

Future studies should not be exclusively effect-focused (i.e. centred solely on outcomes).
Effect-focused studies can produce 'black box' evaluation, whereby the mechanisms leading to
changes in outcomes remain unknown or poorly understood (Scriven, 1994). In the interests

of determining whether a programme works, as well as understanding why it works, the focus
should be both on the effects of a programme and on participant characteristics, programme
characteristics and implementation factors (Vostanis et al., 2013; Weare & Nind, 2011). In other
words, research designs should be selected that enable the identification of those factors that
determine programme effectiveness and that account for user characteristics and contextual
dynamics.

One implication for both research and practice is that greater attention needs to be paid to the
views of young people about their mental health and wellbeing in educational contexts when
designing and evaluating a programme. This is often lacking (Coombes, Appleton, Allan & Yerrell,
2013), despite the fact that it tallies with the bottom-up approach that is a typical feature of
European programmes (Weare & Nind, 2011). In the light of existing barriers to young people
seeking help when they have mental health and wellbeing issues, it is especially important that
their involvement is sought in the programme development and design stage to ensure that a
programme suits their needs. This might also contribute to a reduction in the number of students

dropping out of a programme.

Another implication for both research and practice is to determine in detail what the programme'’s

aims are and how the programme can be monitored to determine whether these aims are being
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met. This could enable the effective measurement and evaluation of the impact of programmes
designed to improve mental health (Bryant, Heard & Watson, 2015).

One final implication for practice is to take an integral approach to programme development.
Embedding a programme in an organization is crucial. The way access is organized, the way a
programme is integrated into the range of counselling and wellbeing services on offer and the
way that it is embedded in the educational system of the institution will influence whether a

programme attracts students and whether it functions as intended.
Strengths and limitations

One strength of this study is that, to the best of our knowledge, it is the first review of the existing
literature on mental health programmes for young adults (aged 18-24 years) within European
educational settings, including a review of their effectiveness. It serves as a valuable indicator of
the availability of such programmes for this group of people. A second strength of the study is
that it involved a comprehensive search of relevant databases to identify articles that matched

the selection criteria. A third strength is that it identified the practical implications for those
seeking to engage in further research on — and the development of — mental health and wellbeing

programmes targeting students.

One limitation of this study is that because we only included peer-reviewed articles, evaluations
of existing programmes that have not yet been published in peer-reviewed journals were
omitted. A second limitation is that due to the different research designs and measurements
used, it was difficult to compare the outcomes of the studies. Statistical information derived from
quantitative studies was thus not included in the analysis, and the outcomes were only explained
in words, the only numerical information being in the form of descriptives such as means and
percentages. Another limitation concerns the small number of studies found and their diverse
characteristics and areas of focus, which means the conclusions should be interpreted with
caution.

CONCLUSION

In conclusion, this review highlighted the fact that programmes targeting student wellbeing

appear to be beneficial to most participants. These programmes offer support to a vulnerable
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group of young people in a context in which they naturally spend much of their time. The review
offered preliminary insight into different participant characteristics, programme characteristics and
organizational and implementation factors that may have a significant influence on the effectiveness
of a programme. However, it also revealed that we still do not know a lot about these factors.

We strongly recommend educational institutions continue offering programmes that support the
wellbeing of students. We also strongly recommend that further studies are conducted on these

types of programmes in order to gain a greater understanding of what works for whom and why.
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