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This study aims to identify the factors that explain 
students’ attitudes towards entrepreneurship and 
their intentions to pursue entrepreneurship. The study 
used a quantitative methodology and collected data 
from 204 students through a questionnaire survey. 
The research hypotheses derive from established 
theoretical models, such as experiential learning 
theory, planned behaviour theory, social learning 
theory, and push-pull theory applied to 
entrepreneurship. The results show that career 
aspirations, exposure to entrepreneurial models, and 
the number of people students know as entrepreneurs 
play a significant role in explaining entrepreneurial 
attitudes and intentions. Other variables, such as 
academic performance, residential environment, and 
gender, also explain students’ entrepreneurial 
intentions. 
 

 
 

Introduction 

The complexity of the entrepreneurial process has brought together the 
cognitive and behavioural sciences to develop a multilateral view of 
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entrepreneurship. In contrast to economic studies that focus on the impact 
of entrepreneurship on the economic environment's development, 
research in the social and human sciences has focused on identifying 
entrepreneurial personality traits and discovering the reasons behind the 
decision to become an entrepreneur. These sciences have focused on 
studying and understanding the social environment from which 
entrepreneurs come. 

Howard and Boudreaux (2024) identified the following seven 
dimensions when discussing personality traits specific to entrepreneurs: 
innovation, risk-taking, achievement orientation, locus of control, 
proactivity, self-efficacy, and autonomy orientation. The authors point out 
that these personality traits can vary depending on the context and stage 
of the entrepreneurial process. Independence in the entrepreneurial act is 
a defining characteristic of the entrepreneur. Tolerance of uncertainty is 
also a characteristic of the entrepreneur, defined by the ambiguity and 
unpredictability of the actions taken in starting a business (Shane, Locke, 
and Collins 2003). Entrepreneurial motivation involves an individual’s 
strong desire to achieve personal and professional goals and to gain and 
exercise control and power (Gartner 1990). Drucker (1993) adds that the 
range of entrepreneurial motivations extends beyond the basic need for 
financial stability to higher needs, such as social recognition. 

This study aims to identify the factors that help to explain students' 
entrepreneurial attitudes and intentions. It examines the relationship 
between students' perceptions of their entrepreneurial skills, students' 
exposure to entrepreneurial role models, the number of people they know 
as entrepreneurs, students' perceptions of labour market integration 
opportunities, students' career aspirations, their involvement in learning 
activities, and their entrepreneurial attitudes and intentions. 

The motivation for this topic stems from the appreciation of the link 
between entrepreneurship education and the development of 
entrepreneurial skills, professional and entrepreneurial values (Kayed, Al-
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Madadha, and Abualbasal 2022), preferences for choosing 
entrepreneurship as a desirable career option (Rusu 2015), and 
entrepreneurial intentions (Hattab 2014). Although the attitudes of 
Romanians aged 18-64 towards entrepreneurship are favourable and 
increasing (the percentage of Romanians who consider entrepreneurs to 
have a high social status increased by 9.49%, from 75.07% in 2015 to 84.56 
in 2022), entrepreneurial intentions are low and decreasing (from 29.01% 
in 2015 to 6.38% in 2022) (Global Entrepreneurship Monitor 2015; 2022). 
 

Entrepreneurial activity 

Pintea (2007) defines entrepreneurial activity as creating a new 
organisation or renewing processes within an existing company to foster 
more innovation. Rusu (2015) characterises entrepreneurship with a high 
degree of nebulosity. However, the literature identifies specific 
characteristics of the entrepreneurial process, such as long-term vision, 
creativity, continuous transformation, innovation, and the ability to take 
calculated risks and identify opportunities in uncertain and chaotic 
contexts (Kuratko 2011, 9). In this sense, the entrepreneur becomes the 
critical figure in entrepreneurial activity, described by the capitalist 
current as a “destructive creator” who abolishes existing social models 
and reconfigures a new social order (Schumpeter 2013). 

The contemporary perspective of entrepreneurship emphasises the 
creation of social value, the search for workable solutions, and finding 
resources to tackle critical societal challenges within the global economy. 
Contemporary entrepreneurship not only satisfies human needs by 
producing goods and services but also extends its scope to contribute to 
ensuring and improving the quality of life of individuals, the socio-
political stability of society, employment, and the integration of different 
social groups into the labour market through the creation of new jobs, the 
promotion of social inclusion, and the development of public policies to 
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encourage business creation (Avila-Angulo 2021). Entrepreneurship is 
also interested in increasing the well-being of individuals (Schumpeter 
2013), reducing youth unemployment, promoting an entrepreneurial 
culture in the educational environment, and equipping individuals with 
skills and abilities specific to society based on information and knowledge 
(Sajdrova 2015). 

Entrepreneurial attitude and intention 

Entrepreneurial attitudes stem from beliefs, emotions, and internalised 
feelings within an individual. These factors shape whether one has a 
positive or negative perception of the value, credibility, and benefits 
associated with entrepreneurial endeavours (Abun et al. 2018, 103). The 
decision to become an entrepreneur is favourable when individuals 
believe that entrepreneurship is the best option for their career. When 
deciding to become an entrepreneur, individuals consider their 
preferences for certain aspects of entrepreneurial activity, the alternatives 
available, and the extent to which they are attracted to these alternatives 
(Praag and Ophem 1995, 515). 

Entrepreneurial intention refers to a person's cognitive and 
emotional inclination towards undertaking specific activities and 
behaviours related to initiating and managing a business. This concept is 
fundamental in anticipating and understanding an individual's future 
entrepreneurial behaviour influenced by diverse contextual, 
socioeconomic, and psychological factors (Barba-Sánchez, Mitre-Aranda, 
and Brío-González 2022). 

The most crucial document for entrepreneurial activity and success 
is the business plan. This document describes how the enterprise operates, 
highlighting its objectives, goals, strengths, and financial resources and 
how they can contribute to overcoming risks and developing 
opportunities (Rujoiu et al. 2010, 23). A business plan is a systematic and 
structured documentation of business ideas to guide and shape the future 



Bianca Mădălina Popa – Analysing Romanian Students' Orientations … 

58 
Social Change Review ▪ Winter 2024 ▪ Vol. 22: 54-81 

development of enterprises (Testa and Frascheri 2015). The business plan 
is essential to the entrepreneurial process and provides a strategic 
framework for initiating, maintaining, and evaluating the actions and 
strategies required to achieve objectives (Frese 2000). Santos and Silva 
(2012) claim that the business plan serves as a resource and risk 
management tool, and Delmar and Shane (2003) state that the business 
plan contributes to the speed and accuracy of decisions, the analysis of 
business feasibility, and to the improvement of internal and external 
communication.  

There are also critical voices in the literature (Gruber 2007) that 
question the relevance of a business plan in a business environment 
characterised by uncertainty and increased volatility. In this context, 
Sarasvathy (2001) outlines two approaches to business planning. The first 
approach emphasises strategic planning and anticipating the actions 
necessary to achieve set goals. Entrepreneurs can anticipate and manage 
future events through careful planning and analysis. This perspective sees 
the business plan as a comprehensive and forward-looking tool. This 
perspective applies to the effective management of the business. By 
contrast, the second approach introduces the concept of adaptability into 
the planning process, emphasising the value of flexibility in the face of 
changes in the business environment. Entrepreneurs adopting this 
perspective do not follow a rigid plan. They are also open to 
experimentation and adaptation. They adapt according to their 
encounters. 
 

Endogenous and exogenous factors explaining entrepreneurial attitudes 

and intentions 

The literature identifies two categories of factors that influence the 
formation of entrepreneurial attitudes and intentions of individuals: 
exogenous and endogenous (Rusu 2015). Olatunji (2015) lists social, 
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cultural, political, and economic environments as factors considered 
exogenous to the formation of entrepreneurship. Thus, entrepreneurship 
becomes a complex activity intertwined with the dynamics of the 
processes in these environments. Also included in this category are 
cultural norms oriented towards innovation or conformity (Grace and 
Smith 2016), the existing educational curriculum (Reyez-Cruz, Sanchez-
Trujillo, and Ramirez 2019), the degree of political stability that 
emphasises or reduces risk and uncertainty in entrepreneurial practice, 
policies implemented to promote entrepreneurship and access to finance 
(Sendra-Pons, Comeig, and Mas-Tur 2022). 

In the category of endogenous factors, Maireva and Magomana 
(2021) identify the professional values of individuals, previous exposure 
to entrepreneurial behaviour, the existence of professional and 
educational experience, the set of managerial, technical, and 
entrepreneurial skills internalised and developed, and the level of 
education of individuals. 
 

Entrepreneurial skills 

According to the literature, skills are constructs characterised by 
multidimensionality and dynamism. Lazear (2005) states that these 
constructs show their multidimensionality through four broad 
dimensions, including the cognitive dimension, which refers to 
knowledge and learning. Dynamism allows for learning, emphasising the 
importance of entrepreneurial education (Solek-Borowska and Chudy-
Laskowska 2018). 

Belief and conviction in entrepreneurial skills and knowledge 
increase students’ interest and desire to start their businesses (Krueger 
2017). Liñán’s (2008) study concludes that entrepreneurial skills determine 
students’ attitudes towards entrepreneurship. Creativity, leadership, 
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effective communication, ease of making interpersonal contact, and the 
ability to solve conflicts creatively are fundamental factors in explaining 
and stimulating entrepreneurial intention. Equally important are the spirit 
of innovation and the ability to solve problems and make quick and 
rational decisions. The author believes that students with entrepreneurial 
skills are more likely to feel confident about starting a business and, 
therefore, choose and prefer self-employment to employment. 

The competencies and skills necessary for entrepreneurial 
endeavours prove invaluable in fostering creative ideas and strategies; 
analysing and exploiting the market and the economic, social, political, 
and demographic environment; recognising and identifying viable 
entrepreneurial opportunities; developing services and tangible goods 
that meet market needs; and analysing competition. The success and 
sustainability of entrepreneurial ventures hinge on robust skills and 
competencies (Mitchelmore and Rowley 2013). 

Entrepreneurship education proves beneficial for developing and 
enhancing entrepreneurial skills through interactive sessions with 
entrepreneurs, exposure to the environment outside educational 
institutions, and practical activities proposed within the discipline. 
Students exposed to entrepreneurship education in pre-university and 
university settings have a more positive self-assessment of their 
entrepreneurial skills than those not exposed to entrepreneurship 
education. Improving students' skills can positively impact their 
entrepreneurial attitudes and intentions, which are known to be strong 
predictors of entrepreneurial behaviour (Liñán 2008). 
 

Exposure to entrepreneurial models 

Exposure to entrepreneurial models refers to an individual's direct 
involvement in entrepreneurial activities and cohabitation with 
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entrepreneurial individuals in primary and secondary groups (Zapkau et 
al. 2015). Exposure to entrepreneurial behaviours helps individuals build 
theoretical and practical knowledge about the entrepreneurial domain by 
participating in entrepreneurial activities or observing the entrepreneurial 
activities of a role model such as a parent (Zapkau, Schwens, and Kabst 
2015). 

Sun, Shi, and Zhang (2023) capture the importance of students' 
exposure to entrepreneurial behaviour as measured by their participation 
in entrepreneurial activities such as entrepreneurship clubs, 
entrepreneurship conferences, or entrepreneurial projects. In this sense, 
students form entrepreneurial attitudes, intentions, and behaviours 
through the secondary socialisation process. Antoncic et al. (2007) also 
show that, through education and training, potential entrepreneurs 
acquire new knowledge and skills in management and entrepreneurship. 

Students' participation in entrepreneurship education courses, their 
involvement in entrepreneurial activities, and their previous exposure to 
entrepreneurial behaviour influence the formation of an entrepreneurial 
mindset through increased tolerance of ambiguity, willingness to take 
entrepreneurial risks and achievement orientation. Engaging in 
entrepreneurial activities significantly boosts students' interest in starting 
their own business. More specifically, it influences entrepreneurial 
intentions, according to the cross-sectional research conducted by Sun, Shi 
and Zhang (2023). 

According to Fayolle and Gailly's (2015) experiment, students 
enrolled in entrepreneurship education courses are more inclined to 
develop a positive perspective on entrepreneurship and express their 
intentions to pursue it. 

An entrepreneurial role model from the primary group (e.g. parents 
or other family members) or an entrepreneurial role model from the 
secondary group (friends, colleagues, or various acquaintances) can also 
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expose individuals to entrepreneurial behaviour by studying their 
entrepreneurial behaviour (Zapkau, Schwens, and Kabst 2017). 

According to Li, Wang, and Chi (2022), students with higher social 
capital have more access to entrepreneurial information and resources due 
to their extensive social connections. This increased access enhances 
students' belief in their ability to succeed in entrepreneurship and boosts 
their desire and interest to start a business. The family environment plays 
a crucial role in shaping an individual's character and values, 
subsequently affecting their career choices (Kuratko 2011). 

The nuclear family transfers knowledge and experience to the child. 
Nuclear families can expose children to entrepreneurship by directly 
involving them or transferring social and economic capital to support 
businesses. During primary socialisation, children are more likely to adopt 
the behaviours and values exhibited by their parents (Mungai and 
Velamuri 2011). 

Pablo-Lerchundi, Morales-Alonso, and Vargas-Pérez (2017) show in 
their study that parents' occupation influences children's career choices, 
with results indicating that students whose parents have a personal 
business are more likely to intend to start their own business. The 
argument supporting this result is that these students develop more 
positive attitudes towards entrepreneurship, feel more supported by their 
parents, and have more skills and characteristics needed in 
entrepreneurial practice compared to students whose parents do not have 
an entrepreneurial status. 
 

Students' career aspirations 

Araya-Pizarro (2021) highlights the impact of students' career aspirations 
on their entrepreneurial intentions. According to the research, students 
who aspire to professional activities described by autonomy in work, 
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freedom to make their own decisions in the work process, opportunity to 
be innovative, desire to influence others, and high income are more open 
and expansive in starting their own business. Rodríguez and Prieto-Pinto 
(2009) assess the professional values related to entrepreneurship in the 
study, where respondents present a set of professional expectations 
related to entrepreneurial activity: they expect it to be beneficial to society, 
to offer autonomy in the execution of tasks, to provide job security and 
financial stability, to ensure work-life balance, to involve complex tasks 
and regular interactions with new people, and to offer opportunities for 
career advancement. 

In Romanian society, students perceive accessing employment 
opportunities to be challenging. Meanwhile, students often have higher 
professional expectations, preferences, and aspirations than the current 
labour market can fulfil. In this context, entrepreneurship becomes a 
desirable career alternative as it can satisfy students' high expectations and 
aspirations through the opportunities offered (Gavriluță 2020). 
 

Participation in practical learning activities 

Yi (2018) suggests that internships effectively train students' skills, 
provide practical expertise, foster an entrepreneurial attitude, and boost 
confidence in professional abilities. The quality of the internship, 
perceived as an opportunity for professional training and an 
understanding of professional work, develops a favourable attitude 
towards entrepreneurship. In this sense, students perceive entrepreneurial 
activity as a desirable and feasible practice that is easy to create. Kolb 
(2014) states that individuals internalise behavioural patterns through 
active participation or observation without participation. 

Furthermore, engaging students in hands-on activities improves 
their academic performance, fosters their entrepreneurial intentions, and 
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hones their entrepreneurial skills such as creativity, financial 
management, tolerance of ambiguity, and organisation (Colombelli et al. 
2022). 
 

Relevant theories of entrepreneurial orientation 

According to the Theory of Planned Behaviour, entrepreneurial intentions 
and behaviours are influenced by three key factors: the individual's 
attitude towards entrepreneurship, social norms, and the individual's 
perception of control over the behaviour (Ajzen 1991). Attitude is an 
individual's subjective evaluation of entrepreneurship. Social norms refer 
to how individuals perceive what is desirable for entrepreneurship. 
Behavioural control perceptions refer to the extent to which the individual 
feels capable of becoming an entrepreneur (Bagozzi, Baumgartner, and Yi 
1992). Entrepreneurship research has shown an interest in explaining 
students' entrepreneurial intentions about the Theory of Planned 
Behaviour. A positive attitude towards entrepreneurship can increase the 
likelihood of an individual developing an entrepreneurial career and 
taking entrepreneurial risks (Valdéz 2021). Family, friends, or colleagues 
contribute to understanding the social norms surrounding 
entrepreneurship and the intention to start a business (Kuratko 2011). Liu 
et al. (2019) demonstrate that perceived self-efficacy, specifically an 
individual's confidence in the skills and abilities needed to start a business, 
is associated with both entrepreneurial orientations. 

Experiential learning theory, developed by Kolb (2014), emphasises 
the continuous cycle of learning, starting with direct experience, reflection, 
formation of abstract concepts, and testing in action. The literature 
captures the importance of students' exposure to entrepreneurial 
behaviour in the formation of entrepreneurial attitudes, intentions, and 
behaviours through their involvement in entrepreneurial activities, where 



Bianca Mădălina Popa – Analysing Romanian Students' Orientations … 

65 
Social Change Review ▪ Winter 2024 ▪ Vol. 22: 54-81 

students interact with entrepreneurs, develop their entrepreneurial skills 
and knowledge, and learn through direct experience and exposure (Sun, 
Shi, and Zhang 2023) or hands-on learning activities (Colombelli et al. 
2022). 

The social learning theory proposed by Bandura and Walters (1977) 
focuses on behavioural modelling and self-efficacy. The main idea behind 
this theory is that potential entrepreneurs can learn by observing 
successful role models.  

The theory of push and pull factors applied to entrepreneurship 
considers how certain factors prevent or encourage business creation. 
While push factors compel the creation of a business due to unsatisfactory 
experiences experienced by individuals, pull factors stimulate the desire 
to create a business by satisfying the needs for personal development, 
social recognition, independence, autonomy, and financial stability 
(Olatunji 2015). Thus, regarding pull factors, the literature identifies 
several career aspirations that satisfy students' higher needs (Maslow 
1943). First, they aspire to professional activities that offer flexibility and 
autonomy in work, allow for employee responsibility and have complex 
tasks (Iacovou, Shirland, and Thompson 2004), provide opportunities for 
career advancement (Lim and Soon 2006), but also stable income, job 
security and adequate conditions (Selvakumar et al. 2015), or prefer 
professional activities with defined goals and long-term vision (Demel, 
Mariel, and Meyerhoff 2019). 
 

Methodology, data collection and indicators 

According to the planned behaviour theory, push-pull theory, social 
learning theory, and experiential learning theory, we expect that self-
efficacy, exposure to entrepreneurial models, number of people known to 
the students as entrepreneurs, career aspirations, involvement in practical 
learning activities, and perception of opportunities for integration into the 
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labour market will significantly influence entrepreneurial attitudes and 
intentions. Therefore, this study aimed to test the following hypotheses:  

(H1) The higher the students' exposure to entrepreneurial models, 
the higher the number of people known to the students as entrepreneurs, 
the higher the professional aspirations, the higher the involvement in 
practical learning activities, the higher the perception of the possessed 
entrepreneurial skills, and the more negative the perception of 
opportunities for integration into the labour market, the higher the 
willingness to assume an attitude favourable to entrepreneurship. 

(H2) The likelihood of having entrepreneurial intention increases 
with the degree of exposure to entrepreneurial models, the expansion of 
the knowledge network with entrepreneurial status, the increase in 
professional aspirations, the involvement in practical learning activities, 
the positive perception of the possessed entrepreneurial skills and the 
negative perception of the opportunities for integration into the labour 
market. 

The data collection method used in this study is a questionnaire 
survey. Data were collected using the CAWI technique. Data were 
collected for 14 days, between 24.04.2023 and 08.05.2023. The 
questionnaire was self-administered to the participants.  

The sample consists of 204 students enrolled in the academic year 
2022-2023, in the last year of study (III, IV, V or VI) at the Bachelor's level 
at “Lucian Blaga” University in Sibiu. The sampling strategy is non-
probabilistic and purposive. 

The data were analysed using SPSS version 26. Factor analysis, 
multiple regression, and logistic regression were used to analyse the data 
and test the hypotheses. 

The dependent variable in Model I is “entrepreneurial attitude”, 
measured by the question “Do you agree or disagree with the following 
statement? I am much more likely to start my own business than to work 
for an employer”, based on the following item: “students are much more 
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likely to start their own business than to work for an employer”. A 5-point 
Likert scale was used to measure this indicator, where 1 means that 
students strongly disagree with the statement and 5 means that they 
strongly agree. 

The dependent variable in Model II is “entrepreneurial intention” 
and it is measured by the indicator “students have a business plan” using 
a dichotomous scale (1=they have a business plan; 2=they do not have a 
business plan). The responses were binary recoded (1=they have a 
business plan; 0=they do not have a business plan). Despite the complexity 
and dynamism of entrepreneurial activity, characterised by rapid change, 
innovation, and risk-taking (Kuratko 2011, 9), our research identifies the 
business plan as a crucial indicator of entrepreneurial intention. The 
existence of a business plan is the first step in starting a business and a tool 
that reflects the entrepreneur’s ability to anticipate potential risks and 
strategies for managing them, but also to evaluate the development 
opportunities associated with their initiative. Furthermore, Olatunji (2015) 
states that changes in political, social, economic, and cultural 
environments are related to the proper functioning of the business and 
often require adjustments to the plan. The existence of a business plan is 
an indicator of entrepreneurial intention because it provides a clear 
framework for the direction and objectives of the business. A business 
plan is an entrepreneurial intention indicator, serving as a negotiating tool 
to facilitate access to finance and reassure potential business partners 
(Frese 2000; Delmar and Shane 2003; Santos and Silva 2012; Testa and 
Frascheri 2015). 

The independent variable, “perception of entrepreneurial skills 
possessed”, is measured by the following indicators: “students adapt 
quickly to new situations”, “students make quick and rational decisions”, 
“students work efficiently in uncertain conditions”, “students take 
calculated risks”, “students work efficiently in conditions of freedom of 
action”. A 5-point Likert scale was used to measure these indicators, 
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where 1 means that the students agree with the statements to a minimal 
extent and 5 means that they agree to a considerable extent. A factor score 
(KMO=0.76; the explained variance is 53%) measures the perception of 
entrepreneurial skills. 

The independent variable “exposure to entrepreneurial models“ is 
measured by the indicators “students participated in entrepreneurship 
training courses“, “students participated in entrepreneurial projects to 
start a business“ and “students participated in conferences on 
entrepreneurship“. These indicators are measured on a dichotomous scale 
(1=have participated in activities; 2=have not participated in activities). 
The responses to the analyses were binary recoded (1=participating in 
activities; 0=not participating in activities). After the factor analysis, the 
KMO coefficient=0.64, indicating that the fit is moderate. In this case, the 
explained variance is 59%.  

The independent variable, “the number of people students know as 
entrepreneurs”, is measured by the indicators “students have an 
entrepreneur family member”, “students have an entrepreneur friend”, 
“students have a fellow entrepreneur”, and “students have a teacher 
entrepreneur”. The index is summative and varies between 0 and 4, where 
0 means they do not know any entrepreneurs and 4 means they know 4 
people with entrepreneur status 

The independent variable, “perception of opportunities for 
integration into the labour market”, is measured by the indicators “the 
labour market offers students professional activities in which they have 
the opportunity to choose their working hours”, “the labour market offers 
students professional activities in which they have the opportunity to 
work from home”, “the labour market offers students professional 
activities in which they have access to professional training courses” and 
“the labour market offers students professional activities in which they 
have the opportunity to advance in their positions”. Students expressed 
their perceptions of the ease or difficulty of finding opportunities in 
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existing professional activities on the labour market. A 5-point Likert scale 
was used to measure the indicators, where 1 means it is straightforward 
for students to find several opportunities to integrate into the labour 
market, and 5 means challenging. The perceptions of opportunities for 
integration into the labour market are measured using a factor score 
(KMO=0.73; explained variance being 60%). 

The independent variable “students' professional aspirations” is 
measured by the indicators “students want a professional job where they 
lead a team”, “students want a professional job where they take the 
initiative in difficult situations”, “students want a professional job where 
they can put their professional ideas into practice” and “students want a 
professional job where they can create their own professional rules”. A 5-
point Likert scale is used, where 1 means that students very little want a 
professional activity that offers opportunities specific to high aspirations 
and 5 means to a considerable extent. After the factor analysis, the KMO 
coefficient=0.75, indicating that the fit is significant. The explained 
variance is 62%. 

Finally, the independent variable “participation in practical learning 
activities” is measured by “students performed an internship”, using a 
dichotomous scale (1=they performed an internship; 2=they did not 
perform an internship). The responses were binary recoded (1=they did 
an internship; 0=they did not do an internship). 
 

Results 

More than half of the study participants are female (67.6%). Additionally, 
40.5% of the participants are enrolled in STEM fields (science, technology, 
engineering, and mathematics). As for the distribution of students based 
on their current academic year, it is notable that the majority (64.8%) are 
enrolled in their third year (see Table 1). 



Bianca Mădălina Popa – Analysing Romanian Students' Orientations … 

70 
Social Change Review ▪ Winter 2024 ▪ Vol. 22: 54-81 

 

Table 1: Descriptive statistics regarding the investigated subjects 

Gender                                          % Field of stud                             % Year of study                            % 
Female                                      67.6 
Male                                           32.4 
 
 
 
Total                                            100 

STEM                                        40.5 
Non-STEM                           59.5 
 
 
 
Total                                           100 

III                                                64.8 
IV                                                29.9 
V                                                     1.5 
VI                                                   3.9 
 
Total                                           100 

 

Table 2 illustrates that 16.7% of students strongly agree with the 
statement “I am much more willing to start my own business than to work 
for an employer”, while 28.4% of students agree with the same statement. 
Concerning entrepreneurial intention, 26.5% of students have a business 
plan. 
 

Table 2: Descriptive statistics on students' entrepreneurial attitude and 

intention 

Students are much more likely to start their 
own business than to work for an employer 

% 

Students may or may not have a business 
plan 

  % 
Strongly disagree                                                        4.4 
Disagree                                                                          16.2 
Neither agree nor disagree                                 34.3 
Agree                                                                               28.4 
Strongly agree                                                             16.7 
 
Total                                                                                  100 

They have a business plan                                   26.5 
They do not have a business plan                   73.5 
 
 
 
 
Total                                                                                   100 

 
Table 3 presents the results of two models of analysis. The first 

model presents the results of multiple regression that explain students' 
entrepreneurial attitudes. All tolerance values exceed 0.7, and the VIFs are 
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below 2, suggesting that collinearity issues are absent in this model. 
Among the independent variables utilised, the number of people students 
know as entrepreneurs (Sig.=0.001), exposure to entrepreneurial models 
(Sig.=0.038), and career aspirations (Sig.=0.000) significantly contribute to 
explaining entrepreneurial attitudes. Notably, all three relationships 
exhibit a positive association, with the most influential factor being the 
number of entrepreneurs known to the students (β=0.213). This implies 
that students with high career aspirations, who are exposed to 
entrepreneurial models and know more entrepreneurs are significantly 
more inclined towards favourable attitudes regarding entrepreneurship.  

Additionally, an interesting predictor pertains to the student’s field 
of study. The data suggest that students in STEM fields have a stronger 
inclination towards entrepreneurship. However, this association lacks 
statistical significance (Sig.=0.31). 

The second model presents the results of the logistic regression 
explaining entrepreneurial intention. The findings indicate that six of the 
independent variables used in the model are significant in explaining 
entrepreneurial intention. As in the previous model, the number of 
entrepreneurs that students know (Sig.=0.003), career aspirations 
(Sig.=000) and exposure to entrepreneurial models (Sig.=000) significantly 
contribute to explaining entrepreneurial intention. All three relationships 
show a positive correlation, indicating that students who know more 
entrepreneurs, have high career aspirations, and are exposed to 
entrepreneurial models are more inclined to have a business plan. 

Sociodemographic variables are among the next three factors that 
help to explain entrepreneurial intention. First, the results indicate that 
participants from urban environments are more inclined to develop a 
business plan (Sig.=0.049). Entrepreneurs tend to thrive in urban 
environments due to the abundance of resources and opportunities 
available. The urban environment offers more support systems for 
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entrepreneurs with easier access to infrastructure, support services, 
networking and mentoring opportunities than rural environments. 

The data indicate that female participants were more inclined to 
have created a business plan than their male counterparts. Although there 
was no statistically significant correlation between participants' gender 
and their perceived chances of integration into the labour market, female 
students may face various challenges when trying to integrate into the 
labour market. These challenges may include discrimination and 
stereotypes regarding their abilities or opportunities in certain fields. In 
this case, changing attitudes and social norms related to gender roles may 
explain these aspects. Developing a business plan is a step towards 
professional independence and can boost women's confidence in their 
abilities. Modern societies have developed perceptions of gender roles in 
professional life. Society encourages women to pursue careers in various 
fields, including entrepreneurship. This can lead to the development of 
business plans, as women feel they have the necessary social and political 
support. 

Entrepreneurial intention is significantly influenced by academic 
performance as a sociodemographic variable. This relationship is 
negative, meaning students with lower academic performance are more 
likely to develop business plans. The explanation could be that students 
with lower academic performance are active in the labour market and 
experience a conflict regarding the roles of students and employees. 
According to a t-test (Sig.=0.05), among the participants in the study, the 
academic performance of students with work experience is 0.2 hundredths 
higher than that of students without work experience. However, the 
relationship is at the limit of statistical significance. Another explanation 
could be that students with lower academic performance need assistance 
integrating into the labour market. According to a bivariate correlation 
between academic performance and chances of integration into the labour 
market, there is a proportional relationship. Thus, students with lower 
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academic performance have a less favourable perception of their chances 
of integration into the labour market, but the relationship is not 
statistically significant (Sig.=0.65).  

 

Table 3: Multiple regression and logistic regression model 

   Model I (multiple regression) 
Attitude 

Model II (logistic regression) 
Intention 

   B β Sig. B Wald Exp(B) 
 (Constant) 2,864  ,000 2,469 ,635 11,807 

H1 Entrepreneurial 
skills -,066 -,056 ,443 ,299 ,937 1,349 

H2 
Exposure to 
entrepreneurial 
models 

,180* ,138 ,038 1,955*** 28,673 7,061 

H3 Number of known 
entrepreneurs ,187*** ,213 ,002 ,688** 8,769 1,990 

H4 
Opportunities 
offered by the 
labour market 

-,107 -,089 ,167 ,166 ,391 1,181 

H5 Career aspirations ,450*** ,086 ,000 1,425*** 12,434 4,156 

H6 Internship (1=they 
did an internship) -,078 -,149 ,601 ,686 1,828 1,986 

 Academic 
performance -,015 -,012 ,855 -,857*** 5,556 ,424 

 

Professional 
experience (1=they 
have professional 
experience) 

,166 ,075 ,264 -,186 ,120 ,831 

 Provenance 
(1=urban) ,073 ,033 ,601 1,021* 3,883 2,776 

 STEM field 
(1=STEM) ,165 ,073 ,310 -,269 ,214 ,764 

 Gender (1=female) ,157 ,068 ,321 1,368* 4,359 3,929 
 

 
Adj R: 25.5% 

N=204 
Cox & Snell R Square 0.429 
Nagelkerke R Square 0.626 

Omnibus test 
χ2=114.316; df=11; p=0.000 

Hosmer and Lemeshow Test 
χ2=9.092; df=8; p=0.335 

N=204 
Notes:   
a) ***p<0.001, **p<0.01, *p<0.05, *p<0.1.  
b) The dependent variable in the first model is the entrepreneurial attitude. 
c) The dependent variable in the second model is entrepreneurial intention. 
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Gavriluță (2020) also explains this result. According to this result, 
the students perceive the employment opportunities and the 
opportunities offered by the jobs as difficult to access in Romanian society. 
A final explanation for the negative relationship between academic 
performance and entrepreneurial intention lies in the competitiveness and 
instability of the labour market, but also in the reluctance of employers to 
hire students with low academic performance, regardless of their specific 
skills. 

An interesting finding is the negative, insignificant relationship 
between the field of study and entrepreneurial intention. In this sense, 
students enrolled in STEM are less likely to develop a business plan. 
Students' entrepreneurial attitudes and intentions vary significantly 
depending on the academic field. Non-economic students prefer technical 
courses, while students in economics receive an "entrepreneurial 
education" through business, marketing, and management courses. 
 

Discussion and conclusion 

This study aims to identify the factors that explain students' 
entrepreneurial attitudes and intentions. According to the results of the 
multiple regression and logistic regression, it was found that several 
factors contribute to understanding these aspects. 

One factor that contributes to explaining entrepreneurial attitudes 
and intentions is the number of entrepreneurs known to the student. This 
relationship is consistent with research by Mungai and Velamuri (2011), 
who argue that entrepreneurial role models, such as entrepreneurial 
parents, can transmit entrepreneurial knowledge and experience across 
generations. Their theoretical underpinnings are based on experiential 
learning theory (Kolb 2014) and social learning theory (Bandura and 
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Walters 1997), which argue that people learn by observing the behaviour 
of others in their social environment. 

Career aspirations also have a significant impact on explaining 
entrepreneurial attitudes and intentions. The result is consistent with the 
idea put forward by Gavriluță (2020) that entrepreneurship becomes a 
desirable career alternative for students with high labour market 
expectations and high professional aspirations. High professional 
aspirations can be considered a pull factor for entrepreneurship, as this 
field can satisfy the need for personal development, social recognition, 
independence, autonomy, and financial stability (Olatunji 2015). 

In addition, the analysis shows that exposure to entrepreneurial 
models is a key factor in understanding the adoption of this type of 
entrepreneurial mindset and intention. Exposing students to 
entrepreneurial models and involving them in entrepreneurial activities, 
such as entrepreneurship clubs, conferences or projects shape their 
entrepreneurial intentions and attitudes. 

Sociodemographic variables play a significant role in understanding 
entrepreneurial intention. They provide crucial insights into individual 
and contextual characteristics that influence entrepreneurial orientation. 
The study's analysis revealed that certain categories of students are more 
likely to develop business plans than others, depending on certain 
demographic characteristics. This research suggests that urban students 
are more inclined to have a business plan. One explanation for this 
correlation is the development of the entrepreneurial ecosystem in urban 
environments. In addition, although entrepreneurship is traditionally 
viewed as a male-dominated field, the results show that women are more 
inclined towards entrepreneurship. As a result, they may be more willing 
to take risks and pursue their entrepreneurial vision. It has also been 
observed that students with lower academic performance are more 
inclined to explore entrepreneurship. One possible explanation for their 
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preference for certain careers is their desire for independence and the 
potential for personal and professional growth. 

The study's limitations are evident due to several issues, such as the 
small sample size and the method of subject selection. The findings cannot 
be generalised to a larger student population due to the small sample size. 
In addition, the sample was not representative of the student population 
as a whole but rather of a specific group of final-year students. However, 
it is important to note that our results are limited to final-year students 
because of the purposive approach to subject selection. Therefore, these 
findings cannot be extrapolated to other categories or education levels. 
Although this approach was chosen to focus on a particular group of 
interests, it is essential to recognise its implications for the applicability 
and generalisability of our research. 

In interpreting the study's results, the factor related to the number 
of entrepreneurs known by the students becomes the most significant in 
explaining the willingness to adopt a favourable attitude towards 
entrepreneurship when the impact of the other variables is controlled. 
Exposure to entrepreneurial models is the most influential factor in 
explaining the likelihood of having an entrepreneurial intention. 
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