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Abstract 

 
The study focused on environmental security in relation to international and national 
aims of Education for Sustainable Development (ESD) to explore if ESD can be 
understood as being part of a globally implemented securitization process with national 
empirical studies in Sweden. The perception of environmental threats was first set with 
regard to international environmental agreements and, mainly, UNESCO’s policy aims 
of ESD. Expressions, statements and undertakings related to environmental threats 
were examined through a content analysis of education reform policies. Results 
demonstrated that the implementation of ESD varied depending on the usage of 
educational programs and individual understanding of ESD at different societal levels. 
Individual initiatives among teachers played a significant role in this process. It was also 
shown that securitization took place both horizontally and vertically and that 
securitization could be re-activated at the existing societal level although the previous 
one had ignored the impact of environmental threats to society. 
 
Keywords: Education for all, education for sustainable development, education reform, 
environmental threats, securitization.  
 

Introduction 
 

Daily reports from various research institutes and media express concern about 
the climate’s negative effects on nature, human well-being and prosperity in global 
settings (London School of Economics and Political Science [LSE], 2023; International 
Research Institute for Climate and Society [IRI], 2023; Stockholm Environment Institute 
[SEI], 2023). In Sweden, heavy rains during the summer of 2023 led to flooding in 
several places where municipalities and authorities had not foreseen the consequences 
of climate-induced threats. Two incidents called for infrastructural breakdown and 
safety measures for children not being able to get to school (DN, 2023; Sala, 2023). 
According to Sweden’s national strategy for sustainable development, all political 
decisions must be designed to meet social and environmental aspects in the longer term 
(Swedish Government, 2004). National authorities are consequently responsible for 
producing risk and vulnerability analyses for climate adaptation, whereas the regional 
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level is responsible for coordinating responses to climate change at a municipality level 
(The Swedish Civil Contingencies Agency, 2021). 

This study entails examining how security outlooks among different stakeholders 
at the international, national and local levels affect the ways environmental threats are 
perceived and handled in the international and Swedish settings, in order to reach the 
aims of sustainability in accordance with Agenda 2030 for Sustainable Development. A 
security outlook constitutes the overall scientific positioning where the utilization of 
securitization theory is intended to provide for a deeper understanding for how 
environmental threats are perceived, addressed and handled in international and 
national settings. Reasons for this outlook are motivated by the latest outcome of the 
COP 28 (IISD, 2023) where negotiations between resource-rich and resource-poor 
countries initially failed and ended in a weak resolution on how to make governments 
decrease future fossil emissions. Also, Sweden, as a developed country, has not given 
sufficient attention to environmental threats as major hazards to society. Rather, 
national threat images are primarily aimed at terrorism at different levels of society and 
in educational settings (SOU, 2021:15; Swedish Government, 2023; SOU, 2023:28; 
Holmberg & Alvinius, 2021). Linking  knowledge of environmental threats to 
educational planning and content of education for sustainable development (ESD) in 
relation to severe environmental threats to society is, thus, a neglected area within a 
Swedish context, while this aspect is often mentioned in international settings 
(UNESCO, 2023a, 2023b, 2023c; Swedish Environmental Protection Agency, 2023; 
Mochizuki, 2012). In this study, ESD refers to the international outlook of UNESCO 
where the education sector clarifies responses to “the urgent and dramatic challenges 
the planet faces” (UNESCO, 2023a). 

The aim of this study is to explore the perception among different actors of 
increased environmental threats to Swedish society based on an international outlook 
as a possible securitization process. Scrutinizing international and national strategies 
for addressing the impact of severe environmental threats to society along with 
adopting and implementing the sustainable development goals of Agenda 2030, 
therefore, constitutes essential features. A further aim is to examine the education 
reform and the implementation of ESD in relation to the securitization theory in order 
to evaluate its impact on addressing and responding to environmental threats through 
education by studying three national curricula and content of ESD material. These three 
reforms represent a period where environmental issues and climate change have been 
acknowledged as prioritized areas within the International Community and to a varying 
degree at the national level (see for instance The Kyoto Protocol (UN, 1997); Agenda 
2030 (UN, 2015).  

The examination builds on establishing matters for international environmental 
security concern and how these international aims that include measures for 
responding to environmental threats are followed up and carried out at the national 
and local levels in Sweden – including education reform – through discourse acts. These 
discourses conduct the means for settling on how to respond to environmental threats 
by making use of Eriksson’s (2004) and Stepka’s (2022) awareness of framing. Further, 
the Swedish Government has highlighted the necessity to reach consensus between 
actors at the national, regional and local levels on implementing the Agenda 2030 
(Swedish Government, 2022). The perception of threats by different stakeholders may, 
however, differ. The rationale, thus, presupposes that environmental issues are framed 
to become legitimized as high prioritized areas in the political process. Framing, 
thereby, contributes to assessing if securitization has taken place concerning 
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environmental issues and if the deployment of ESD can be considered as securitization. 
Environmental threats and issues related to ESD will first be set in relation to 
international environmental agreements, UNESCO’s policy aims of ESD, before 
exploring national threats, policy aims and content of ESD in the Swedish education 
reforms.  

By making use of Buzan’s et al. (1998) securitization theory, the tasks of the 
research comprise:  

(a) to identify and examine perceived environmental threats as plausible 
securitization processes; 

(b) to explore how environmental threats at the international, national and local 
levels are considered and integrated into the educational sphere and 

(c) to define and examine the security procedures of actors involved in the 
planning and carrying out of ESD at the international, national and local 
levels.  

 
Literature Review 

 
A Security Perspective on Environmental Threats and ESD 
Four areas of security perspective are highlighted. They consist of ESD, disaster 

reduction, securitization and framing. These areas show the interactive process 
between the objective and subjective forms of perception among actors who make use 
of ESD as a means for responding to environmental hazards as tangible threats yet 
shaped in an intersubjective process.  

Research on ESD mainly focuses on issues concerning development and 
globalization (Wals & Kleft, 2010) where ESD is often related to environmental 
education (EE) (Bonnett, 1999) and development education (Scott & Gough, 2003; 
Nevin, 2008). Scientific literature is also characterized by examining the objectives of 
ESD with regard to teacher training (McKeown et al., 2006), learning opportunities 
(Nambiar, 2014; West, 2015; Kramming, 2017) and the realization of ESD policies 
(Taylor, 2014).  Boeve-de et al. (2022) state that teachers are often unsure of how to 
implement ESD in Sweden, including unclear definitions of the subject and lack of 
practices. Increased self-efficacy among teachers is expressed as a necessity for 
bringing ESD into their educational practice. Similar ideas appear in an international 
context as Watchana et al. (2020) and Anyolo et al. (2018) found that both teachers and 
school administrators experienced a lack of knowledge of ESD, thus affecting its 
implementation. Gericke and Thorbjörnsson (2022) discuss different types of enablers 
and obstructive factors for implementing transformative ESD at the school level. Like 
all educational activities, ESD is mainly based on didactically designed learning 
situations aimed at achieving specified curriculum goals. However, in the teaching 
situation, tasks are performed which in essential parts may deviate from both the 
official and the intended purpose of the curricula (Remillard & Heck, 2014 in 
Fredriksson et al., 2020).  

Ardoin (2006) suggests that change in environmental behaviors is best achieved 
through place-based education since emotional attachment may encourage students to 
protect the local community. This, as pointed out by Wanchana et al. (2020), takes place 
under the condition that teachers’ competence in the area is developed. Teachers also 
need to gain knowledge about the local society regarding geography and ecological 
characteristics. Increased knowledge could be achieved through professional 
development activities as described by Brandisauskiene et al. (2020) by developing 
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learning networks among schools in the local area. Along these lines, Gopalakrishnan et 
al. (2019) showed in their study the benefits of making use of social media among pre-
service teachers to increase an understanding of ESD with regard to their subject 
discipline. The study included 60 respondents who belonged to either Arts/Humanities 
or Science education using/not using social media. The results showed that personal 
pedagogical knowledge was an important factor along with making use of social media 
in contributing to address issues related to ESD at a higher rate among those in 
Arts/Humanities that in Science Education. ESD and sustainability as important factors 
at any education level in order to form active professionals were further stressed by 
Creel and Paz (2018). Merrit et al. (2018) further elaborated on barriers and support 
related to the development of ESD at the school level, for instance, curriculum design, 
administrative and institutional barriers and lack of awareness and/or knowledge of 
ESD in primary and secondary schooling. 

Salīte et al. (2016) argue for an action research approach in order to grasp the 
inner content of sustainability in education among different occupational groups as part 
of a larger collective meaning at a university level through discussions and by making 
use of a transdisciplinary framework. Action research may contribute to development 
of the content of ESD at the local level through continuous processes among involved 
stakeholders. 

Another area connects ESD to disaster risk reduction (DDR) (Shaw & Oikawa, 
2014; Oikawa, 2016). The subject of ESD, within the concept of sustainable 
development, can thus be described as wide and embracing of a variety of approaches. 
The increased interest among scholars to comprehend the meaning of environmental 
threats and environmental awareness in contemporary security and conventional 
politics suggests that this is an area in need of further research (Barnett, 2001; Al-
Rodham, 2007; Liebenguth, 2022). Disaster risk reduction also includes climate 
induced barriers to learning. Different types of threats to schools are mainly linked to 
geography. “Impacts in exposed areas include disrupted water and energy services, 
climate migration, and violent conflicts over increasingly scarce resources” (Newsome 
et al., 2023, p. 498). Kitagawa (2023) critically examines how teacher education 
programs fail in addressing issues of DDR in connection to ESD. To some extent, this 
depends on whether society is in need of quick interventions in the event of climate 
induced threats and also if DDR is mentioned in the national curriculum. DDR and ESD 
are mainly related to the subject of geography. 

Environmental awareness and environmental threats can be understood as 
settling on threat images through an intersubjective process among decision-makers 
and citizens in line with Buzan et al. (1998) and Williams (2003). Eriksson (2004) 
argues that the perception of environmental threats is often presented as threats to 
survival. However, they are rarely viewed as a prioritized security concern within the 
security policy framework even though global environmental depletion has been 
important to respond to, according to public opinion. This is exemplified by different 
risks posed to societies where threats are becoming increasingly apparent to people 
(Hakala et al., 2019). Different interpretations of threat images could thus be 
understood by how different actors, such as policy makers or citizens, interpret the 
image of a threat and if the issue has been politically framed. Framing builds on the 
notion of processes that are contextually set and constructed to form certain ways of 
understanding and respond to certain issues (van Hulst & Yanow, 2014). Stepka (2022) 
presents framing, in accordance with Entman (2007), as a practice which overlooks 
certain facts to promote a specific construction of social reality. Framing, thus, functions 
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as a process where security threats, in this case climate change and climate calamities, 
are constructed and shaped through a motivated agenda among actors who argue for 
and against the consequences of potential climate threats (Stecula & Merkley, 2019). 
Sometimes these political practices ignore objective facts (Jerit & Zhao, 2020). 

Securitization theory builds on a constructivist approach and has become one of 
the main theories within security policies and analysis since it was first introduced by 
Buzan et al. in 1998 as a security framework building on a constructivist approach to 
security and how security is defined within political and societal settings (Corry, 2012; 
Alker; 2006; Williams, 2003; Balzacq, 2015). Securitization theory was developed as a 
response to the analytical drawbacks of the realist and the liberal models for explaining 
threats from an objective situation where an actual entity was threatened (Baldwin, 
1997; Balzacq, 2011). What securitization theory brings to the fore is the usage of 
language in relation to settling on if an issue can be understood as part of the security 
framework for action (Buzan et al. 1998; Balzacq 2011; Williams, 2003; Eriksson, 1999, 
2000).  

Several new scientific developments of securitization theory have been executed 
(Baysal, 2020). Criticism has mainly concerned the different types of actors that Buzan 
et al. (1998) have brought forward as necessary for the examination of threats, security 
and securitization and how they contribute to the research process as analytical tools 
(Baldwin, 1997; Balzacq, 2005; Balzacq, 2011; Patomäki, 2015; Trombetta, 2011). 
Within the education sphere, security issues and, especially, securitization theory have 
still not received substantial coverage regarding how insecurities may have an impact 
on the realization of education and education reform (Dwyer, 2018; Goleman et al., 
2010). Educational issues linked to societal factors that negatively affect children’s 
schooling are usually associated with scientific fields such as sociology (Giavrimis & 
Papanis, 2008; Ghongkedze, 2018), economics (Kontio & Sailer, 2017; Levin, 2017), 
politics (Viennet & Pont, 2017) and educational decisions that are implemented within 
the school organization (Jarl et al., 2021; Nilholm et al., 2013). 

Bringing together constructivist theory and concepts scientifically recognized 
within the scientific fields of International Relations and Education, thus, contributes to 
examining different types of perceived environmental threats and crises and their 
impact on civil society. A sociological approach to securitization will therefore facilitate 
the exploration of different categories of perceived environmental vulnerabilities and 
threats and their possible bearing on educational change and reform in Sweden during 
the past decades with special focus on security policy agendas, education reforms, 
climate induced barriers to learning and the implementation of ESD. Educational 
change and reform policies could therefore be understood as strategies for handling 
acute and approaching escalating threats. Reform processes are linked to forthcoming 
insecurities to society where changes consist of elements of uncertainty, struggle and 
opposing information difficult to grasp its full content (Fullan, 2001). 

 
Conceptual Framework: Securitizing Environmental Threats Through 

Framing 
The conceptual framework combines two positions into the examination of ESD. 

Securitization theory constitutes the overarching theory, while adding the concept of 
framing contributes to exploring how context shapes the political and the societal 
environment affecting the perception of environmental threats. 

The idea of securitization draws on linguistic usage within an extended security 
perspective (Buzan et al., 1998). Linguistic usage concerns communicating what 
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security entails – the identifiable feature of securitization (Buzan et al., 1998). Utterance 
may involve both speech acts and written texts. In this study, an utterance equals 
statements and content in the text.  

To establish if a matter is an issue for advancing into the territory of securitization, 
including security response, three specific steps should be fulfilled. First, it is necessary 
to define what constitutes existential threats. Second, it is essential to define the 
emergency action and determine how to respond to the threat (initiating the 
securitization move). Third, it is crucial to assess the consequences if the threat is not 
managed correctly (Buzan et al., 1998). However, scientific criticism regarding content 
and what the context consists of has been overlooked to determine whether 
securitization of an issue has taken place (Eriksson, 2004; Stępka, 2022). Part of this 
criticism is linked to the necessity of including framing into the study of securitization 
to generate a more distinct analysis model for what constitutes a threat and how 
different actors perceive a specific issue to constitute a threat. Thus, both Eriksson 
(2004) and Stepka (2022) argue for the necessity to bring in framing to the analysis for 
a thorough understanding of context and content and their relevance in a securitization 
process, including tailoring policies that are embraced by ministries and public 
agencies (Eder et al., 1995). Framing in combination with securitization theory would 
thus adhere to strengthening and deepening the inherent meaning of a speech act by 
giving increased legitimacy to the person or organization that makes statements.  In 
other words, it is about generating a deeper understanding of what Buzan et al. (1998) 
express as “the external, contextual and social – to hold a position from which the act is 
made” (p. 32). 

Four entities are part of the framework in a securitization process (Buzan et al., 
1998). A fifth entity has been added to examine the implementation securitization 
(Dwyer, 2018). The referent objects are entities that are understood by stakeholders to 
be existentially threatened and that have a legitimate claim to continued existence. 
Securitizing actors are actors who securitize issues by arguing for that something – a 
referent object – is existentially threatened. The functional actors influence the content 
of a security sector. Without being the referent object or the security actor, this is a 
supplementary actor who actively influences decisions related to a security issue 
(Buzan et al., 1998). Buzan et al. further mention the role of the audience. The audience 
generally consists of citizens. The audience approves or dismisses the securitization 
move, thereby giving legitimacy to the securitization process, or rejects it. This process 
is described as intersubjective. However, a securitization move can take place without 
an audience if the decision to bring about a security response to a perceived threat must 
be made without delay. A new term is here introduced into the securitization process – 
“extended securitization actor” (Dwyer, 2018). The extended securitization actors are 
actors who carry out and implement decisions made by the securitization actors. They 
play a significant role in the implementation of the securitization process as they 
support or dismiss what the securitization actor has decided for to be securitized. 
Support or dismissal builds on the extended actors’ perception and understanding of a 
certain threat put forward by the securitization actors. This new term adds to 
determining the level of a threat and if securitization has taken place among various 
categories of (policy) actors who are set to implement policies and reforms articulated 
by the securitization actors. The extended securitization actor’s perceptions and 
following actions, thus, come to legitimize or de-legitimize the securitization process. 
However, they should not be viewed or labeled as the audience of a securitization 
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process since they work on mandate of the securitization actor and has the capacity to 
securitize. 

Stepka (2022) refers to Huysmans (2006) by claiming that like securitization, 
framing is based on intersubjective practice where sense making shapes the nature of 
the threat as well as settling on the actions necessary for addressing the threat. By 
adding framing to the procedurals of securitization, it becomes plausible to examine the 
perception of threats from diverse and multiple angles, which may be conflicting to each 
other (Stępka, 2022). In a similar way to the function of the “extended securitization 
actor”, framing has to do with the implementation of securitization. As Eriksson (2004) 
explains, under specific circumstances an issue may be framed through transformation 
and redefined or moved into another political area. However, this presupposes that 
actors who act intersubjectively also could act in a different way and that actors are 
aware of the consequences of action and non-action in practice (Lukes, 1974). 
Intersubjectivity in a security context can, therefore, be said to include matters of 
highlighting and issue, transforming it, acting or non-acting to a threat depending on 
the course of action and choices made by actors. Actors’ possibility to make non-
decisions and justify them is generally not brought up in the context of securitization, 
nor within ideas of framing but may become important when different policy decisions 
are made at different levels of society on one and the same issue. 

The intersubjective model for securitization along with framing could, therefore, 
be recognized as ways of shaping the perception of threats where power and agenda 
positioning alternately define where the threshold lies for initiating securitization of 
environmental threats. In this process, the education sector becomes an integral part of 
a sociological approach to an environment-based security outlook by incorporating 
ESD, education change and reform into the securitization framework for action 
(Balzacq, 2011). 

 
Methodological Approach: Content Analysis and Sociological Securitization 
 
A mixture of methodological approaches was adopted where analysis of text and 

expressions could be placed within the areas of content analysis and discourse analysis 
(Descombe, 2021). A conventional approach to content analysis is based on describing 
a phenomenon (Hsieh & Shannon, 2005), here this refers to securitization. By 
identifying and examining discourses in close connection with a phenomenon 
(securitization), we can gain a better understanding of how the phenomenon is 
perceived in a certain context (Nelson & Hardy, 2002). The starting point for selection 
of and deciding on relevance of the content and discourses was based on Balzacq’s 
(2011) notion of sociological securitization by examining the perception of 
environmental threats among different stakeholders. Discourse analysis draws on a 
subjective view where social reality is produced. Discourses are shared and social, 
emanating out of interactions between social groups and the complex societal 
structures in which the discourse is embedded. If we are to understand discourses, we 
also need to analyze its context (Sherzer 1987, van Dijk, 1997 in Nelson & Hardy, 2002). 
Here, this applies to the intersubjective process of settling on how environmental 
threats at different levels of society are framed in relation to societal structures. Data 
processing was, therefore, carried out according to content (measurement based on 
occurrence and position) and discourse acts (the meaning of the text as well as social 
structures and processes). This approach enabled interpreting current events, different 
types of documents and statements where the aim was to establish their meaning and 
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connotations (Vedung, 2018; Bacchi, 2015 in Stępka, 2022). Hence, interpretation was 
based on examining linguistic usage and expressions within the political arena, 
contextual settings and agenda positioning concerning the perception of environmental 
threats and the application of ESD at different societal levels. 
 
Table 1 
Data Selection of Linguistic Usage: Securitization/Framing  
 

Securitization/ 
framing 

International level National level Local level 

    
 
Stakeholders  
and material 

 
Reports from 
international 
organizations, NGOs. 
Scientific journals. 

 
Reports from 
international 
organizations.  
Reports, legislation 
and information from 
the Swedish 
Government and 
Parliament. National 
Agencies. NGOs.  
Magazines.  
Scientific journals.  
National curricula and 
syllabuses. 

 
International 
organizations. 
Governmental 
reports.  
National Agencies. 
NGOs. 
Scientific journals. 

 
The data was selected and analyzed through the following operational procedure 

based on five phases:  
(1) the data was selected to display different types of environmental threats 

towards the global, national and local level of society, including ESD. Data not 
meeting the requirements of the aims of the study was disregarded;  

(2) the data was carefully scrutinized by examining the argumentation of 
stakeholders, policy content and context (Beckman, 2007; Descombe, 2021) 
in relation to perceived environmental threats, including the securitization 
move (Balzacq, 2011), in order to find shared codes;  

(3) codes were arranged into themes based on comprehending the external and 
internal meaning of the selected texts (Descombe, 2021);  

(4) the themes were then organized under three main headings – international 
level, national level and local level – corresponding to the previously 
mentioned three societal levels;   

(5) the findings were then theorized and contextualized to meet the 
requirements of sociological securitization (Descombe, 2021; Balzacq, 2011) 
by describing ideas in the data, including validating them. Concerning this 
final phase, interpretation provided a background for defining possible 
securitization moves, securitization processes and framing.  

The utilization of these five phases made it possible to identify and define how 
environmental threats were addressed as part of an intersubjective process among 
local actors in relation to ESD. From a securitization perspective, this means being able 
to identify stakeholders’ views on what constitutes urgency and climate threats in 
statements at three societal levels. Table 2 shows in the horizontal row the three 
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societal levels included in the analysis of environmental threats and ESD. These three 
levels present the study. At each of the three societal levels, the stakeholders and 
themes arriving at in the content and discourse analysis of the data are presented in the 
vertical row. They are examined against the conceptual framework of securitization and 
framing also shown in Table 2. 
 
Table 2 
Environmental Threats, Stakeholders and ESD 
 

Securitization/ 
framing 

International level National level Local level 

    
 
Stakeholders  

 
UN, UNEP, UNESCO, 
UNICEF, INGOs. 

 
Swedish Government 
and Parliament, 
Agencies. 
 

 
NGOs, 
Teachers. 

 
Themes 

 
Globalization, Legitimacy,  
Dependency/Autonomy, 
Disaster reduction, 
Curriculum design, 
Inclusion and the Right to 
Education. 

 
Globalization,  
Development 
strategies, 
Long-term goals, 
Education and 
curricula. 

 
Globalization, 
Health issues, 
Autonomy, 
Democracy. 
 
 

 
Data Selection, Validity, Reliability and Ethics 
The selection of data targeted different angles communicated and scrutinized by 

academics, civil society, international agencies, professional experts and NGOs in 
covering the perception of environmental threats and education reform among 
different stakeholders. Reliability was linked to interpretation of stakeholders’ usage of 
security in relation to the contextual setting. It also built on how security was addressed 
in primary and secondary sources depending on who transmitted statements. This part 
was signified by the role a specific stakeholder obtained and was presented by at a given 
time within a security framework (Buzan et al., 1998). Validity included accounting for 
securitization processes by identifying and defining perceived environmental threats 
and their impact on education reform through framing (cf. Entman, 1993 in Stępka, 
2022). It also comprised defining where the threshold laid for when the securitization 
actor made the securitization move by comprehending where the threshold laid for 
perceiving an environmental threat as an urgent and viable threat in relation to the 
intensity and effects of the crisis by making predictions concerning the severity of 
environmental and/or material damage.  

Ethical concerns included the handling of documents and statements. The four 
main ethical principles applicable to the Swedish research have been considered: (1) 
Voluntarily consent to participate in research; (2) informed consent; (3) protection of 
privacy and confidentiality must be incorporated into the research; and (4) maintaining 
the right to withdraw from research participation (Bryman, 2016, pp. 170-171). The 
selection of documents and content in relation to the areas studied meant these 
guidelines had no specific bearing on the object of investigation or the approach to the 
study.  
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International Level: Environmental Threats in Global Settings and the Call 
for an International Curriculum of ESD  

Matters related to sustainable development currently include the implementation 
of Agenda 21, strategies for disaster reduction, protection of global climate and the 
preservation of biological diversity (UN, 2023a) along with accomplishing the Right to 
Education in an inclusive environment (UN, 2023b; UNESCO, 2020). Although the UN 
Assembly only has the power to make non-binding recommendations to states, it has 
been successful in promoting actions within several areas UN’s significance in the 
international community (IC) has changed over the past decades (see for instance 
Luard, 1994; Holsti, 1992). This change is partly linked to the complex subject matter 
on state sovereignty and unwillingness to respond to the urgings of the UN complicates 
matters of implementation (Weiss & Thakur, 2010). The conditions for implementing 
international agreements related to environmental security are, therefore, both 
connected to the political authority, mandate and finances of the UN and its sister 
organizations to pursue their interest, as well as individual states’ perception of 
environmental threats. As Ivanova (2010) argues, the perception of environmental 
threats at the national level is consequently restricted to whether autonomous states 
follow signed agreements or settle on contractionary policies. This applies even though 
various new actors – such as inter-governmental organizations, NGOs and 
environmentalist advocacy groups have gained access and come to influence and shape 
the global environmental agenda (Biermann & Pattberg, 2012). State’s autonomy 
therefore has had a negative impact on recognizing the environment as an essential 
matter for securitization. Even though several international agreements have been 
signed, environmental issues are still less noticed at the national level. 

 
Looking back, the international community has exerted massive efforts to address 
environmental issues, but except for a few cases, the overall situation is 
deteriorating. Biodiversity loss, climate change, water crises, chemical pollution, 
and land degradation have not been effectively resolved (UNEP, 2014, p. 15). 
 
This indicates that there is a challenge for the UN to pursue and communicate 

environmental security as a highly prioritized security area within the International 
Community. Consequently, the UN as a securitization actor, had to explicitly define the 
urgent need to protect the environment to its member states. The new agenda for global 
action – “Summit to adopt the Post – 2015 Development Agenda” includes discourses 
of this enhanced security approach as seen in Goal 13.   

Goal 13. Take urgent action to combat climate change and its impacts. 
13.1 Strengthen resilience and adaptive capacity to climate related hazards and 
natural disasters in all countries  
13.2 Integrate climate change measures into national policies, strategies and 
planning  
13.3 Improve education, awareness raising and human and institutional capacity 
on climate change mitigation, adaptation, impact reduction and early warning 
(The Global Goals, 2023).  
 
By making use of the expressions “urgent action” and “combat climate change” in 

relation to stating environmental threats and incentives for improving policies, the UN 
accentuates the prerequisites for the securitization move. Also, education has an 
important role in increasing environmental awareness. However, framing of 
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environmental security does not contribute to a higher degree of authority since the UN 
fail to make states comply with life-determining directives. This standpoint is shown 
even more clearly in the latest report from UNEP which highlights the discrepancy 
between states’ planned fossil fuel production concerning states’ increasing climate 
carelessness (SEI, Climate Analytics, E3G, IISD & UNEP, 2023; UN, 2023d). 

 
Disaster Reduction and Environmental Security  
UNESCO functions both as a securitization actor (own security initiatives) and as 

a global extended securitization actor along with its sister-organizations within the UN 
where the development of ESD has become a vital part of their objectives. The speech 
act below presents the main international aims of ESD with regard to biological and 
environmental security, including ESD (see UNESCO, 2022a; 2022b). The development 
of ESD below shows an intersubjective approach to meeting future environmental 
hazards. 

We can no longer turn a blind eye to urgent sustainable development challenges 
such as climate change, the food crisis, disappearing biodiversity and the depletion 
of natural resources. A way to rise to these challenges is through Education for 
Sustainable Development (UNESCO, 2010, p. 1). 
 
Further, UNESCO along with UNICEF (2012) mentions that children are those most 

affected in times of crises. Disruption of infrastructure and school systems may lead to 
limited access to schooling and in the worst-case scenario prolonged disruption of 
education (p. 3). A recent report from UNICEF estimates that 43 million children are 
displaced due to the effects of climate change, which also affects access to education in 
crisis-stricken areas (UNICEF, 2023). The following equation serves as an assessment 
tool for settling on the securitization move signifying that the quota of “disaster risk” 
and “capacity of societal systems” can be understood as parameters for under what 
circumstances environmental threats can be perceived as issues in need of 
securitization.  
 

Disaster Risk = Natural Hazard x Vulnerability 
------------------------------ 

Capacity of Societal System 
 

(UNESCO/UNEP, 2011, p. 63 in UNESCO & UNICEF, 2012, p. 20). 
 

Even though the calculation formula primarily assesses the scientific intensity and 
societal bearing of an environmental threat, an additional measurable or contextual 
term could have added to the assessment for framing – the reaching point of the issue 
on the agenda and how framing contributes to accentuate the impact of threats among 
policy-actors. This is against the background of the UN organizations’ difficulties in 
getting individual states to implement the global 2030 goals, including ESD. Similar 
lines of thought were put forward by the IC based on elevating ESD at the national level. 
UNESCO began, as a result, to advocate the incorporation of disaster reduction as part 
of national educational policies and curriculum design (UNESCO & UNICEF, 2012; 
UNESCO, 2010; UNDRR, 2023a; UNDRR, 2023b). This part included guiding states, 
specifically, in linking ESD to specific strategies in education. It was a necessary request 
since most countries did not have a special ESD policy or strategy (Wals & Kleft, 2010), 
suggesting that the national level did not perceive environmental threats as urgent 
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matters to consider. Also, Bowers (2010) addressed the difficulties involved in reform 
and teaching on these matters since the complexity and depth surrounding these issues 
were generally ignored, thus failing the call for ecological intelligence (Nagamma & Taj, 
2021). Overall, the examination of the international level shows that securitization 
processes occur against the emergence of potential environmental threats. 
Nevertheless, the structure of the international system as anarchic also affects both the 
legitimacy of UN bodies and the management of securitization processes. Furthermore, 
the analysis shows that even if framing takes place, it does not affect the very possibility 
of giving a securitization process a higher level of legitimacy than if the analysis was 
based on securitization theory solely. 

 
National Level: Securitizing the Environment in Swedish National Policies 

and Education 
ESD is emphasized as a decisive factor in achieving sustainable development and 

should be included at all educational levels from preschool up to university level (SOU 
2004:104; Swedish Government, 2004). Sweden was at the forefront in 2003 by 
employing measures for global development into governmental decisions (Swedish 
Government, 2016). This approach entails to prioritize Agenda 2030 by incorporating 
global sustainability targets into action plans (Government Office, 2023). Two agencies 
were given the overall responsibility to guide authorities in this process – the 
Environmental Protection Agency (Naturvårdsverket) and the Swedish Civil 
Contingencies Agency (MSB). Additionally, the Swedish Civil Contingencies Agency was 
given mandate to include the Sendai Framework for Disaster Risk Reduction 2015–
2030 into realizing the goals of Agenda 2030 (Swedish Government, 2016). The 
Government’s mandate includes for National Agencies to investigate and incorporate 
the realization of Agenda 2030 within their organization. These results also function as 
guiding principles for authorities at different societal levels. However, the 
implementation of the Agenda cannot be understood as part of securitization processes 
as they do not express any kind of urgency. On the other hand, the mission directed to 
the Swedish Civil Contingencies Agency fulfils the criteria of a securitization move 
where the agency functions as an extended securitization actor.  

This narrowed governmental view of the acute global environmental threat was, 
however, noticed by other actors. In a supporting report to the environmental council 
committee, two experts explicitly expressed that it was socio-economically motivated 
to make adjustments that were beneficiary for society to meet climate change and 
potential hazards (Alfredsson & Karlsson, 2016).  

 
The major risks of the climate issue, its complexity, and its geographical and 
temporal extent, in combination with large uncertainties in the entire chain of 
causality presents decision-making with large challenges. At the same time, 
knowledge has developed strongly, and a consensus has emerged about the needs 
of to act [.] The risks with climate change are well documented, and the effects 
potentially very large (Alfredsson and Karlsson, 2016, p. 19). 
 
A reason for diminishing the impact of environmental threats to society can be 

found in the governmental report which included different plans for long-term climate 
goals until 2045. Emphasis was put on the justice principle 31 in the UN climate 
convention implicating that rich countries were expected to contribute to climate action 
in less developed countries (SOU, 2016:47). This approach reflects the current Swedish 
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climate debate and policies claiming that natural hazards are not territorially acute 
(near and long-term). Severe environmental threats are rather understood as damaging 
to exposed and deprived territories (far away and urgent). This means that the 
perceived impact of environmental threats on Swedish society is generally based on the 
perception that Sweden is not exposed to environmental hazards or urgencies that 
would create major disasters. This non-acute outlook is also present in the forthcoming 
2024 Budget Bill proposition where the expenditure for “Climate, environment and 
nature” is suggested to decrease until 2026 (Budget proposition for 2024 [Prop.] 
2023/24:1, see Table 2.2, p. 8). However, criticism was raised immediately among 
environmental actors, i.e., functional actors, claiming that the environmental issue was 
not taken seriously and that increased adjustments would take too long (Miljö & 
Utveckling, 2023). At the same time, the government describes the conditions for 
reaching Agenda 2030 and future goals accordingly: 

 
Although several initiatives have been carried out, the government assesses that 
decided measures at the national and international levels are not enough to reach 
most of the goals. Assessment is based on the in-depth evaluation of reaching 
established environmental goals reported in 2023. The Swedish Environmental 
Protection Agency considers that it will be difficult to reach the targets set for 2045 
and that the milestones for 2030 and 2040 are endangered (Prop. 2023/24:1, 
p. 15). 
 
Thus, halfway through the implementation of Agenda 2030, policy statements 

show a more restrained approach where policies highlight long-term awareness. 
Recent governmental reports on climate change and its consequences propose an actor-
based strategy to reduce climate impact to achieve climate-sustainable consumption 
from a socio-economic point of view. Education is pointed out as an important factor in 
reducing “global footprints”. Still, UNESCO as a leading actor in this process is not 
included, nor is the aspect of urgency (see SOU, 2022:15).  

Additionally, a governmental report on “Organizing for Sustainability” (SOU, 
2023:14) addresses a long-term transformation process. This transition should 
accordingly build on durable legitimacy directed by the government to support the 
practical implementation of Agenda 2030.  These actions are necessary to meet the 
demands of regions, municipalities, the private sector and NGOs which are far ahead of 
the state administration and, therefore, there is a request for a stronger commitment 
from the national level. Educating politicians and administrators is highlighted. 

 
For Sweden to succeed in changing to a sustainable society, we need to take a 
greater grip on the national control and organization of the work with sustainable 
development in accordance with the agenda. To continue working in the same way 
as before will not be enough. Time is short (SOU, 2023:14, p. 10). 
 
A differentiated view of perceiving the climate threat to Swedish society as acute 

is discerned. The regional and municipal levels perceive climate threats as escalating 
and acute, whereas the national level is lacking clear views on and directives for how 
these threats should be handled. Even though the issue of the environment is high on 
the policy agenda (framing), the contextual setting for possible securitization shows 
disparities between the actors involved in decision-making processes and experts. This 
indicates that the governmental level had partly not taken action to meet the requested 
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requirement of the lower decision-making levels; however, it also shows that the 
governing models for responding to climate hazards is already built into the system. 
Still, it illustrates that there is a discrepancy in how the state level handles its role as a 
potential securitization actor and the experience of their achievements at the lower 
societal levels. Thus, it is not possible to determine whether this procedure is based on 
unwillingness from the state level to make decisions concerning these matters (Lukes, 
1974 op. cit.) or if procedures are based on earlier established intersubjective 
negotiations between different levels of society.  

 
The Utilization of ESD in Comprehensive Education in Sweden  
In a historical perspective, ESD can be seen as a further development of previous 

environmental education, initiated in the 1960s, which was strictly labelled 
“Environmental Education” (EE) (Myndigheten för skolutveckling, 2004a; Cars & West, 
2014; Öhman, 2011). An environmental outlook was thus realized in reform policies 
and can be studied in the Swedish National Curriculum, 1969 (see LGR69, 1969). 
Environmental protection was mentioned as one of modern society’s most important 
issues where incorrect use of natural capital raised legitimate fears for the future 
(LGR69, 1969). Three national education reforms – Lpo94 (1994); LGR11 (2011) and 
LGR22 (2022) – have been singled out for further examination.  

The increased internationalization and ratification of treatises concerning climate 
change (UN, 1992a, 1992b, UNEP, 1995) coincided with the introduction of curriculum 
Lpo94. In Lpo94, the subject matter of the environment seems rather clear and 
transparent on issues related to the environmental protection (2006). Two subjects 
have been singled out – geography and civics – as examples where the environment is 
prioritized. The first speech act is taken from the syllabus (SKOLFS, 1994:3). The second 
speech act refers to social studies within the syllabus of 2000 also released under 
Lpo94. Both speech acts below show securitization characteristics in terms of language 
use. 

Geography will provide knowledge about the geographical discoveries, diverse 
natural and cultural geographic environments in the world and the basic living 
conditions in these in a historical perspective. This will lead to basic insights into 
matters of human survival. […] An ecological approach will characterize the 
analysis of the relationship between man and his surroundings (SKOLFS, 1994:3, 
p. 31). 
 
A certain modification to the content of the text was made in a later update of the 

geography syllabus where the term “sustainable development” was used (see SKOLFS, 
2008:68). A joint outlook on environmental education and development was also 
shared between the four social science subjects – geography, religion, history and civics. 

 
Local and global environmental and survival issues  
Social studies share the responsibility for work on environmental issues with 
other subjects in education. In addition to understanding the complicated 
interaction between the earth, water and air, it is important that insights on how 
changes in the landscape and in society are formed and take place as a result of 
struggle and compromises between different interests in conflict with each other. 
Such knowledge also provides preparation for a constructive approach to not only 
local, but also global change and survival issues (SKOLFS, 2008:68, p. 73).  
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Even though several international climate agreements and ESD were settled on 
(IISD, 2009; UN, 2000a; 2000b; UN, 2007), the Swedish National Commission for 
UNESCO (2009) noted that in the referral to the upcoming reform of LGR11 ESD was 
not mentioned in the Governmental Report on Sustainable Teacher Education (SOU 
2008:109): 

How can a report on the future teacher education, […] in such a situation, lack 
insightful thinking about education for sustainable development? The text of the 
report on the area reflects misconceptions and prejudices about what education 
for sustainable development is about (Swedish National Commission for UNESCO, 
2009, p. 1)  
 
Thus, the management of ESD in education does not meet criteria that would 

indicate securitization. However, it fulfils the national policy aims of incorporating ESD 
in education. A closer look at the syllabi in LGR11 further showed that ESD mainly built 
on international policy discourses of ESD rather than addressing tangible and factual 
threats in a Swedish context (LGR11, 2011).  In the latest reform LGR22, it is possible 
to trace a certain specification of what can be perceived as urgent environmental 
threats to society. Global challenges and preparedness to promote sustainability are 
included into the central aims of geography. Within physics, there is a short passage 
about required knowledge of greenhouse models and the effects of climate change in 
grades 7–9.  In chemistry, knowledge of fossil and renewable fuels and their impact on 
the climate are taught in grades 4–6; in grades 7–9 awareness of the greenhouse effect 
is mentioned (LGR22, 2022). Whether these clarifications draw on increased 
perceptions of environmental threats towards society or if they are related to the 
reform itself where clearer objectives and knowledge requirements were advocated for 
cannot be concluded. 

From a securitization perspective, the concept of ESD in Swedish education seems 
to be two-fold. On the one hand, it lacks defining climate change and sustainability as 
prioritized areas in need of securitization in a Swedish context. On the other, it builds 
on the notions of ESD expressed at the international level as urgent in Agenda 2030. 
Thus, ESD in LGR11and LGR22 (op cit.) and reform policies are related to the global 
aims of UN and UNESCO and the need to securitize the environment. However, when it 
comes to the national policy level, environmental threats are evaluated as distant, both 
in time and in space. In comparison with Lpo94 and its securitization-based outlook on 
environmental threats, the content of LGR11 and LGR22 politicizes environmental 
issues. The view held by Swedish National Commission for UNESCO (op. cit.) confirms 
this outlook. 

 
Local Level: Independent Schools and Independent Actors’ Role in 

Comprehensive Education for Developing Ideas of ESD in Local Settings 
From a reform perspective, knowledge about ESD is shaped through teachers’ own 

initiatives in the field (cf. Cars & West, 2014). These security initiatives, and sometimes 
securitization moves, are consequently initiated by making use of allocated material. 
Reasons for adopting different NGOs environmental education programs seem to build 
on lack of clarity in governmental policies and discourses on how to address the impact 
of environmental threats and make it part of education. This lack of clarity was 
considered to have contributed to why teachers turned to own solutions in the planning 
of ESD (see Myndigheten för skolutveckling, 2004a; 2004b; Green Flag, 2023). In the 
following section, teaching materials within ESD from four different autonomous actors 
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will, therefore, be critically reviewed. The first actor represents the Swedish Outdoor 
Association (Friluftsfrämjandet); the second is the EU-based Green Flag linked to the 
Keep Sweden Tidy Foundation; the third is the international NGO World Wide Fund for 
Nature (WWF) and the fourth is the global actor UNDP with support from the Swedish 
International Cooperation Agency (SIDA). In a securitization process, the first two 
would represent the functional actors. The Green Flag and UNDP working on mandate 
from the EU and UN/SIDA respectively would be considered extended securitization 
actors. 

As an NGO, the independent In All Weather Schools (I Ur och Skur) is part of the 
Swedish Outdoor Association (Friluftsfrämjandet) with its own program on 
environmental awareness and protection. An earlier study, concerning securitization 
and ESD, showed that the organization advocated environmental knowledge linked to 
urgency (Dwyer, 2018).  At present, the orientation towards environmental security 
has altered. Instead, a more holistic and salutogenic approach where the environment 
is related to positive attributes for increasing well-being is advocated 
(Friluftsfrämjandet, 2023). Schools connected to the NGOs claim that learning results 
will increase if sustainability is interconnected to societal planning, infrastructure and 
natural surroundings. Also, children with special needs will benefit (Skabersjöskolan, 
2023). Hence, a shift in discourses downplay ecological threats for a more health-based 
approach to meet the demands of Agenda 2030. Moreover, there is no evaluation or 
evidence included in the material showing that learning increases or that results benefit 
from this kind of education. Another type of environmental education is the EU-Green 
Flag school program (EU, 2023; ECO-schools, 2023). The Keep Sweden Tidy Foundation 
promotes Green Flag environmental awareness campaigns and environmental 
education by stressing that ESD is an essential part of the Swedish curriculum (HSR, 
2014 as cited in Dwyer, 2018; HSR, 2022; 2023) for promoting democracy where 
cooperation between teachers and students is essential for continuity (HSR, 2023). The 
emphasis is, thus, placed on developing long-term goals using inclusive measures 
without incorporating matters related to acute threats.  

The NGO, WWF, has also developed programs that address ESD. Like the already 
mentioned programs it is based on a democratic approach. What separates them, from 
a securitization perspective, is that WWF uses a language that appeals to the emotions. 
Word choices, such as major threat, climate anxiety and man-made disaster, reflect that 
climate issue is of urgent concern (see WWF, 2020). Furthermore, the emotional tone 
also shapes didactics by asking teachers: “How do you convey hope and courage to your 
students” (WWF, 2020)? The individual teacher, thus, has a responsibility to respond to 
students’ climate anxiety and urgent ecological concerns. WWF also discusses power 
relations among different actors by pointing out that politicians often deny scientific 
facts and question the climate crisis (2020), claims which were also raised in the 
governmental report (SOU, 2023:14 op. cit). 

UNDP teacher’s guide on climate actions also stresses the impact of global threats 
where climate change mainly takes place at an international level. Tasks for students to 
work with are mainly directed towards the global level. Some assignments are, 
however, directed towards the local level for the students to study (UNDP & SIDA, 
2022). There is a site developed by the Swedish UNDP. It is characterized by an 
interactive model where the expressions surrounding climate threats are more distinct 
in comparison with the teacher’s guide. Expressions related to urgency include, for 
instance: SOS, existential threats, difficulties – we can change the trend (UNDP & SIDA, 
2023).  An interactive model facilitates for the securitization actor of the international 
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level to actor to convey the message of urgency, while teachers and students who 
primarily make up the audience legitimize the material through the use of it. On the 
other hand, there is a risk that critical examination will not be carried out. This means 
that the teacher needs to be aware of different discourses in the material but also, if 
necessary, make it comply with the aims of the national curriculum. 
 

Discussion 
 

The securitization of environmental threats and ESD in a Swedish context 
addressed the content of environmental threats in policies and in education where the 
different roles of actors in relation to environmental threats as urgent or non-urgent 
were scrutinized. Examination was also related to context and policymaking with the 
intention of establishing the attributes of framing in environmental security processes 
at the global, national and local levels. Further, discourses linked to climate safety and 
ESD advocated the need to respond to environmental threats’ space, scope and impact 
on society’s functions. This could be seen at all social levels even when securitization 
was not present.  Environmental issues and ESD were analyzed based on its position on 
the agenda, the so-called framing. Four main reasons were found whether 
environmental threats would make it to the top of a national agenda: (a) International 
treaties are non-governing; (b) states’ own interests and  possibilities of responding to 
national and global  environmental threats; (c) differing governance systems at the 
national level are responsible for how environmental threats and environmental 
catastrophes are to be dealt with in the event of a crisis; (d) implementation strategies 
at the local level regarding ESD. These four parts will be presented below. 

Although the international level is deeply engaged in addressing environmental 
urgencies, the role of the UN and its mandate to act on these threats were argued as 
restricted due to the institutional set up of the UN where states as independent actors 
in the international system do not always follow ratified declarations even when 
environmental issues are of great concern.  Consequently, it can be difficult to allocate 
sufficient resources and to make member states follow the decisions taken on how to 
respond to perceived environmental threats in line with UN agreements.  

At the national level, statements in the most recent governmental reports showed 
that international claims for environmental urgency responses were lessened to make 
room for a more holistic view of the sustainable 2030-goals and ESD in comparison with 
the former government. From a securitization perspective, there are different 
interpretations regarding how the referent objects, the state and the environment, 
should be protected, i.e., climate concerns seem to have become synonymous with 
development in comparison with the situation taking place only a few years ago. From 
this angle, environmental urgency becomes part of aid policy as the perception of acute 
climate threats becomes transferred to states that are designated as aid countries. This 
implicates that environmental issues are securitized by the Swedish state but not within 
the Swedish borders. A view that is not shared by the lower levels of society, who call 
for reinforcing policies and governance related to meeting future environmental 
threats to Swedish society. This indicates that a reformulation of the severity that 
environmental threats pose to society is reduced where the threat is perceived as less 
acute. However, this re-evaluation cannot be equated with de-securitization as the 
threat is still present and genuine. Also at the national level, it is shown how governance 
models have an impact on how environmental threats are to be controlled. Framing, 
thus, takes place primarily at the regional and local level, where the management of 
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responses to environmental threats is also handled. In this case, the lower levels of 
society demand a clearer handling and management of crisis situations at the national 
level. A vertical securitization process emanating from national to regional and local 
level, in line with Buzan et al. (1998), can therefore not be established. 

In the reform polices of LGR11 (2011) and LGR22 (2022), it was possible to detect 
that the climate issue had been brought up to date but did not reach the point of creating 
urgency unlike Lpo94. However, it cannot be ruled out that ESD would involve any form 
of securitization depending on who interprets the syllabi at the school level, i.e., 
securitization or non-securitization may intentionally or unintentionally arise as a 
result of the didactic preferences held by the teacher (Remillard & Heck, 2014 in 
Fredriksson et al., 2020, p. 5 op. cit.). Teacher’s ability to influence the content of ESD 
partly depends on their own previous education in the field, curriculum design, subject-
specific education and the opportunity to network with other actors (Wanchana et al., 
2020; Brandisuskane et al., 2020; Gopalakrishnan et al., 2019; Cred & Paz, 2018; Merrit 
et al., 2018). To increase Swedish teachers’ possibilities to network and improve ESD-
knowledge transdisciplinary education processes show positive results (Salīte et al., 
2016). 

Comparing the content of the two first ESD programs from independent actors to 
a previous study showed that the substance had altered from a security perspective 
towards embracing holistic parts of Agenda 2030. There was no mentioning that 
climate change or urgencies would produce climate induced barriers to learning. At the 
local level, the securitization process of the international level became re-activated 
again through the utilization of programs and teachers’ interpretation of the material 
and contextual setting. This indicates that teachers could act as extended securitization 
actors carrying out the implementation of the international aims of ESD when these 
programs could be linked to severe threats to the environment. Hence, Kitagawa’s 
(2023) claim that teacher education has a responsibility to train teachers in climate 
induced threats would add to the probability of ESD becoming part of a securitization 
process. 
 

Conclusion 
 

Securitization of ESD in a Swedish context takes place both vertically (between 
different societal levels) and horizontally (at school level). Absence of securitization of 
environmental issues and ESD in this case partly indicates that politicization of the 
climate issue has taken place through, for example, streamlining the impact of 
environmental threats to society, but also by departing from what experts have 
presented to the government. Moreover, there are different control models for the state, 
regional and local level regarding responsibility issues, how climate emergencies 
should be responded to also affect the development of ESD in the context of 
securitization. By combining securitization theory (Buzan et al., 1998) with ideas of 
framing (Eriksson, 2004 and Stepka, 2022), it was possible to establish that these two 
theories not only contributed to recognizing how securitization was initiated in the 
event of an urgent climate threat and in the planning and application of ESD. The 
theories also confirmed that increased research is necessary to explore how 
governance models at different levels of society add to the understanding of how the 
various units of the securitization process are distributed between actors. This means 
that an actor can take on several roles in a specific context while responding to 
urgencies. Lastly, the use of the new term “extended securitization actor” deepened the 
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analysis concerning how governance models affect the initiation and development of 
the securitization move, which does not always lead to a fully developed securitization 
process. Further studies are, therefore, required to examine how governance models 
affect the development of perceived environmental threats to society. For instance, 
there is a need for studies where teachers’ involvement as securitization actors in the 
development and teaching of ESD is further scrutinized.  This would also involve 
viewing the securitization process not only as a top-down process that starts from 
either the international level or the national level and is brought down to the local 
community level (Dwyer, 2018; Buzan et al., 1998), thereby leading to additional types 
of securitization processes emanating from the local level where certain occupational 
groups would come into focus. 
 

References 
 

Alfredsson, E., & Karlsson, M. (2016). Klimatpolitik under osäkerhet. Kostnader och 
nyttor. Bevis och beslut [Climate Policy under uncertainty. Costs and benefits. 
Evidence and decisions]. TRITA-INFRA-FMS, Royal Institute of Technology, 1(01), 
1–63. https://doi.org/10.13140/RG.2.2.34207.46244 

Alker, H. R. (2006). On securitization politics as contexted texts and talk. Journal of 
International Relations and Development, 9, 70–80.  https://doi.org/10.1057/ 
palgrave.jird.1800071  

Al-Rodham, R. F. (2007). The role of education in global security. Slatkine.   
Anyolo, E. O., Kärkkäinen, S., & Keinonen, T. (2028). Implementing education for 

sustainable development in Namibia: School teachers’ perceptions and teaching 
practices. Journal of Teacher Education for sustainability, 20(1), 64–81. 
https://doi.org/10.2478/jtes-2018-0004 

Ardoin, M. (2006). Toward an interdisciplinary understanding of place: Lessons for 
environmental education.  The Canadian Journal of Environmental Education, 
11(1), 12–126. 

Baldwin, D. A. (1997). The concept of security. Review of International Studies, 23(1), 5–
26. http://www.jstor.org/stable/20097464  

Balzacq, T. (2005). The three faces of securitization: Political agency, audience and 
context. European Journal of International Relations, 11(2), 171–201. 
https://doi.org/10.1177/1354066105052960 

Balzacq, T. (2011). A theory of securitization: Origins, core assumptions and variants. 
In T. Balzacq, T. (Ed.), Securitization theory. How security problems emerge and 
dissolve (pp. 1–30). Routledge.  

Balzacq, T. (2015). The ‘essence’ of securitization: Theory, ideal type, and a sociological 
science of security. International Relations, 29(1), 103–113. https://doi.org/ 
10.1177/0047117814526606b 

Barnett, J. (2001). The meaning of environmental security: Ecological politics and policy 
in the new security era. Zed.  

Baysal, B. (2020). 20 Years of securitization: Strengths, limitations and a new dual 
framework. Uluslararasi Iliskiler, 17(67), 3–20. https://doi.org/10.33458/ 
uidergisi.777338   

Beckman, L. (2007). Grundbok i idéanalys. Det kritiska studiet av politiska texter och 
idéer. [Basic idea analysis: The critical study of political texts and ideas]. Santérus 
förlag.  

http://dx.doi.org/10.13140/RG.2.2.34207.46244
https://doi.org/10.2478/jtes-2018-0004
https://cjee.lakeheadu.ca/article/view/508
https://cjee.lakeheadu.ca/article/view/508
http://www.jstor.org/stable/20097464
https://doi.org/10.1177/1354066105052960
https://doi.org/10.1177/0047117814526606b
https://doi.org/10.1177/0047117814526606b


Helen Dwyer    187 
 

 

Biermann, F., & Pattberg, P. (Eds.). (2012). Global environmental governance 
reconsidered. The MIT Press.  

Boeve-de, P., Olsson, D., Berglund, T., & Gericke, N. (2022). Teachers’ ESD self-efficacy 
and practices:  A longitudinal study on the impact of teacher professional 
development. Environmental Education Research, 28(6), 867–885. 
https://doi.org/10.1080/13504622.2022.2042206 

Bonnett, M. (1999). Education for sustainable development: A coherent philosophy for 
environmental education? Cambridge Journal of Education, 29(3), 313–324. 

Bowers, C. A. (2010) Educational reforms that foster ecological intelligence. Teacher 
Education Quarterly, 4, 9–31. https://files.eric.ed.gov/fulltext/EJ904897.pdf 

Brandisauskiene, A., Cesnaviciene, J., Miciuliene, R., & Kaminskiene, L. (2020). What 
factors matter for the sustainable professional development of teachers? Analysis 
from four countries. Journal of Teacher Education for Sustainability, 22(2), 153–
170. https://doi.org/10.2478/jtes-2020-0022 

Bryman, A. (2016). Samhällsvetenskapliga metoder  [Social research methods]. Liber. 
Buzan, B., Waever, O., & de Wilde, J. (1998). Security. A new framework for analysis. 

Lynne Rienner Publishers. 
Cars, M., & West, E. (2014). Education for sustainable society: Attainments and good 

practices in Sweden during the United Nations decade for sustainable 
development. Environment, Development and Sustainability, 17(1), 1–21. 
https://doi.org/10.1007/s10668-014-9537-6 

Creel, T., & Paz, V. (2018). Teaching sustainability in an accounting classroom. Discourse 
and Communication for Sustainable Education, 9(1), 79–85. 
https://doi.org/10.2478/dcse-2018-0006 

Corry, O. (2012). Securitization and ‘riskification’: Second-order security and the 
politics of climate change. Millennium: Journal of International Studies, 40(2), 235–
258. https://doi.org/10.1177/0305829811419444.   

Descombe, M.  (2021). Forskningshandboken. För småskaliga forskningsprojekt inom 
samhällsvetenskaperna [The good research guide – for small scale social research 
projects]. Studentlitteratur.  

DN. (2023, August 8). Persontåg spårade ur – trafikverket överraskades av regnet 
[Passenger train derailed – the Swedish Transport Administration was surprised by 
the rain]. https://www.dn.se/sverige/persontag-har-sparat-ur-efter-under 
minerad-tagbana/ 

Dwyer, H. (2018). Children at risk. Securitization theory and special education reforms. 
Stockholm University. 

Eco-Schools. (2023). Eco-Schools. History. https://www.ecoschools.global/our-
history/ 

Eder, K., Triandafyllidou, A., Donati, P., Diani, M., Statham P., Szerszynski, B., Mullally, G., 
Strydom, P., Drom, D., Le Saout, D., Poferl, A., Brand, K-W., Ruzza, C., & Ibarra, P. 
(1995). Framing and communicating environmental issues. Final Report to the 
Commission of the European Communities EC Environmental research programme: 
Research area III.  Commission of the European Community. 

Entman, R. M. (2007). Framing bias: Media in the distribution of power. Journal of 
Communication, 57(1), 63–173. https://doi.org/10.1111/j.1460-2466.2006. 
00336.x  

Eriksson, J. (1999). Observers or advocates? On the political role of security analysts. 
Cooperation and conflict, 34(3), 311–330. http://www.jstor.org/stable/45084383 

https://files.eric.ed.gov/fulltext/EJ904897.pdf
https://doi.org/10.2478/dcse-2018-0006
http://dx.doi.org/10.1177/0305829811419444
https://www.dn.se/sverige/persontag-har-sparat-ur-efter-underminerad-tagbana/
https://www.dn.se/sverige/persontag-har-sparat-ur-efter-underminerad-tagbana/
https://www.ecoschools.global/our-history/
https://www.ecoschools.global/our-history/


188   Education for Sustainable Development – Securitization in International, National...  
 
Eriksson, J. (2000). Agendas, threats and politics: Securitization in Sweden. Aberdeen 

Studies. No. 7. Department of Politics and International Relations, Aberdeen 
University. 

Eriksson, J. (2004). Kampen om hotbilden. Rutin och drama i svensk säkerhetspolitik 
[Struggle of the threat. Routines and drama in Swedish security policies]. Santérus 
förlag.  

EU. (2023). Green EU Flag – EU-wide initiative to promote green schools and 
environmental awareness. https://inherit.eu/green-flag-one-of-the-practices-
developed-and-initiated-by-the-foundation-of-environmental-education-fee/ 

Fredriksson, U., Kasunagi, K. N., Gougoulakis, P., Matsuda, Y., & Kitamura, Y. (2020). A 
comparative study of curriculums for education for sustainable Development 
(ESD) in Sweden and Japan. Sustainability, 12, 1–16. https://doi.org/10.3390/ 
su12031123 

Frilufsfrämjandet. (2023). Vad säger forskningen om undervisning utomhus? [What does 
the research say about teaching outdoors?]. https://www.friluftsframjandet.se/ 
detta-gor-vi/forskolor-och-skolor/pedagogiken/vad-sager-forskningen-om-
undervisning-utomhus/ 

Fullan, M.  (2001). The new meaning of educational change. Teachers College Press.  
Gericke, N., & Torbjörnsson, T. (2022). Supporting local school reform toward 

education for sustainable development: The need for creating and continuously 
negotiating a shared vision and building trust. The Journal of Environmental 
Education, 53(4), 231–249. https://doi.org/10.1080/00958964.2022.2102565 

Ghonkedze, M. N. (2018). Why they are labeled “at risk” children. Forum on Public Policy 
Online, 1, 1–8. https://files.eric.ed.gov/fulltext/EJ1194343.pdf 

Giavrimis, P., & Papanis, E. (2008). Sociological dimensions of school failure: The views 
of educators and students of educational schools. Journal of International Social 
Research, 1(5), 326–354. https://doi.org/10.30560/ch.v1n2p31   

Goleman, D., Barlow, Z., & Bennett, L. (2010) Forging new norms in New Orleans. From 
emotional to ecological intelligence. Teacher Education Quarterly, 4, 87–98. 
https://files.eric.ed.gov/fulltext/EJ904902.pdf 

Gopalakrishnan, A. C., Bhaskaran, S., & Ambujakshi, S. (2019). Relationship between 
pro-activity and personal knowledge in ESD among pre-service teachers: Sub-
sampling on social media usage and subject discipline. Journal of Teacher 
Education for Sustainability, 21(2), 73–90. https://doi.org/10.2478/jtes-2019-
0018 

Government Office. (2023). Agenda 2030 för hållbar utveckling [Agenda 2030 for 
sustainable development]. https://www.regeringen.se/regeringens-politik/ 
globala-malen-och-agenda-2030/ 

Green flag. (2023). En hållbar framtid börjar nu! [A sustainable future starts now]!  
https://hsr.se/gronflagg 

Hakala, E., Lähde, V., Majava, A., Toivanen, T., & Vadén, T. (2019). Northern warning 
lights: Ambiguities of environmental security in Finland and Sweden. 
Sustainability, 11(8), 1–15. https://doi.org/10.3390/su11082228 

Hsieh, H.-F., & Shannon, E. S. (2005). Three approaches to qualitative content analysis. 
Qualitative Health Research, 15(9), 1277–1288.  

https://doi.org/ 10.1177/1049732305276687  
Holmberg, A., & Alvinius, A. (2021). The many gendered faces of teachers’ views on 

schools and security. European Journal of Women’s Studies, 28(1), 71–85.  
https://doi.org/10.1177/1350506820918346 

https://inherit.eu/green-flag-one-of-the-practices-developed-and-initiated-by-the-foundation-of-environmental-education-fee/
https://inherit.eu/green-flag-one-of-the-practices-developed-and-initiated-by-the-foundation-of-environmental-education-fee/
http://dx.doi.org/10.3390/su12031123
http://dx.doi.org/10.3390/su12031123
https://www.friluftsframjandet.se/detta-gor-vi/forskolor-och-skolor/pedagogiken/vad-sager-forskningen-om-undervisning-utomhus/
https://www.friluftsframjandet.se/detta-gor-vi/forskolor-och-skolor/pedagogiken/vad-sager-forskningen-om-undervisning-utomhus/
https://www.friluftsframjandet.se/detta-gor-vi/forskolor-och-skolor/pedagogiken/vad-sager-forskningen-om-undervisning-utomhus/
https://files.eric.ed.gov/fulltext/EJ1194343.pdf
https://files.eric.ed.gov/fulltext/EJ904902.pdf
https://www.regeringen.se/regeringens-politik/globala-malen-och-agenda-2030/
https://www.regeringen.se/regeringens-politik/globala-malen-och-agenda-2030/
https://hsr.se/gronflagg
https://doi.org/10.3390/su11082228
https://www.researchgate.net/journal/1049-7323_Qualitative_Health_Research
https://www.researchgate.net/journal/1049-7323_Qualitative_Health_Research


Helen Dwyer    189 
 

 

Holsti, K. J. (1992). International politics. A framework for analysis (6th ed.). Prentice-
Hall Inc. 

HSR. (2022). Grön flagg handbok [Green flag handbook]. 
https://hsr.se/sites/default/files/2022-05/gron_flagg_handbok_2022_skola.pdf 

HSR. (2023). Tack för att du räddar världen på skoltid! [Thanks for saving the world 
during school time]! May 4, 2023. https://hsr.se/hallbarhet-pa-schemat 

IISD. (2009). A brief analysis of the Copenhagen Climate Change Conference. The Earth 
Negotiations Bulletin analysis of COP 15/CMP 5, 12(459), 1–8. https://www.iisd. 
org/system/files/publications/enb_copenhagen_commentary.pdf 

IISD. (2023). COP 28 Heralds “Beginning of the end” of fossil fuels. 
https://sdg.iisd.org/news/cop-28-heralds-beginning-of-the-end-of-fossil-fuels/ 

International Research Institute for Climate and Society. (2023). Research to improve 
understanding of past, present and future climate, and its use for societal benefit.  
https://iri.columbia.edu/about-us/what-is-iri/ 

Ivanova, M. (2010). UNEP in global environmental governance: Design, leadership, 
location. Global Environmental Politics, 10(1), 30–59. https://doi.org/10.1162/ 
glep.2010.10.1.30 

Jarl, M., Andersson, K., & Blossing, U. (2021). Organizational characteristics of successful 
and failing schools: A theoretical framework for explaining variation in student 
achievement. School Effectiveness and School Improvement. An International 
Journal of Research, Policy and Practice, 32(3), 448–464.  https://doi.org/10.1080/ 
09243453.2021.1903941 

Jerit, J., & Zhao, Y. (2020). Political misinformation. Annual Review of Political Science, 
23, 77–94. https://www.annualreviews.org/doi/pdf/10.1146/annurev-polisci-
050718- 032814 

Kitagawa, K. (2023). Learning and teaching of climate change, sustainability and 
disaster risk reduction in teacher education in England and Japan. Journal of 
Teacher Education for Sustainability, 25(2), 5–20. https://doi.org/10.2478/jtes-
2023-0013 

Kontio, K., & Sailer, M. (2017.) The state, markets and education. In P. Siljander, K. 
Kontio, & E. Pikkarainen (Eds.), Schools in transition. Present, and future in 
educational practice (pp. 115–136). Sense Publishers. 

Kramming, K. (2017). Miljökollaps eller hållbar framtid? Hur gymnasieungdomar 
uttrycker sig om miljöfrågor [Environmental collapse or sustainable futures]? 
[Doctoral dissertation, Uppsala University]. Digital Scientific Archive. 
https://uu.diva-portal.org/smash/get/diva2:1080748/FULLTEXT01.pdf  

Levin, H. M. (2017). The economic payoff to investing in educational justice. In P. 
Siljander, K. Kontio & E. Pikkarainen (Eds.), Schools in transition. Present, and 
future in educational practice (pp. 161–188). Sense Publishers. 

LGR69. (1969). The National Curriculum – 69. Skolöverstyrelsen.  
LGR11. (2011). Curriculum for the compulsory school, pre-schools and the leisure time 

centra.  Ordförrådet AB.  
LGR22. (2022). Curriculum for primary school, pre-school and after-school classes. 

Nordstedts juridik. 
Liebenguth, J. (2022). Environmental security as a source of non-state legitimacy: An 

analysis of corporate governance. Earth System Governance, 11(1), 1–10. 
https://doi.org/10.1016/j.esg.2022.100133 

Lpo 94. (2006). The National Curriculum – 94. Fritzes. 

https://hsr.se/sites/default/files/2022-05/gron_flagg_handbok_2022_skola.pdf
https://hsr.se/hallbarhet-pa-schemat
https://sdg.iisd.org/news/cop-28-heralds-beginning-of-the-end-of-fossil-fuels/
https://iri.columbia.edu/about-us/what-is-iri/
https://doi.org/10.1080/09243453.2021.1903941
https://doi.org/10.1080/09243453.2021.1903941
https://www.annualreviews.org/doi/pdf/10.1146/annurev-polisci-050718-032814
https://www.annualreviews.org/doi/pdf/10.1146/annurev-polisci-050718-032814
https://doi.org/10.2478/jtes-2023-0013
https://doi.org/10.2478/jtes-2023-0013
https://uu.diva-portal.org/smash/get/diva2:1080748/FULLTEXT01.pdf
https://www.sciencedirect.com/journal/earth-system-governance
https://www.sciencedirect.com/journal/earth-system-governance/vol/11/suppl/C
https://doi.org/10.1016/j.esg.2022.100133


190   Education for Sustainable Development – Securitization in International, National...  
 
London School of Economics and Political Science. (2023). Grantham Research Institute 

on climate change and the environment. https://www.lse.ac.uk/grant 
haminstitute/ 

Luard, E. (1994). The United Nations. How it works and what it does. The Macmillan Press 
Ltd. 

Lukes, S. (1974). Power, a radical view. Macmillan Press Ltd. 
McKeown, R., Hopkins, C. A., Rizzi, R., & Chrystalbridge, M. (2006). ESD toolkit. UNESCO 

https://unesdoc.unesco.org/ark:/48223/pf0000152453 
Merrit, E. G., Archambault, L., & Hale, A. E. (2018). Sustainability education in 

elementary classrooms: Reported practices of alumni from a pre-service teacher 
course. Discourse and Communication for Sustainable Development, 9(1), 18–35. 
https://doi.org/10.2478/dcse-2018-0002 

Miljö & Utveckling. (2023, September 23). Regeringen om budgeten: Kommer missa ”de 
flesta” klimatmålen [The government on the budget: Will miss "most" climate 
targets]. https://miljo-utveckling.se/regeringen-om-budgeten-kommer-missa-
de-flesta-klimatmalen/ 

Mochizuki, Y. (2012). Beyond ESD – EFA Dialogue. International Journal of 
Environmental and Rural Development, 3, 1–6. http://iserd.net/ijerd32/32001.pdf  

Myndigheten för skolutveckling. (2004a). Hållbar utveckling i praktiken [National 
Agency for School Development. Sustainable development in practice]. Liber. 
https://www.skolverket.se/download/18.6bfaca41169863e6a65686f/1553959
881837/pdf1850.pdf 

Myndigheten för skolutveckling. (2004b). Lärande om hållbar utveckling [National 
Agency for School Development. Learning about sustainable development]. Liber. 
https://www.skolverket.se/download/18.6bfaca41169863e6a6541a3/1553957
348547/pdf1979.pdf 

Nagamma, K. T., & Taj, H. (2021) Effect of ecological intelligence on environmental 
behaviour of secondary level students. International Journal of Creative Research 
Thoughts (IJCRT), 9(11), 116–123. https://www.ijcrt.org/papers/IJCRT211 
1015.pdf 

Nambiar, P. (2014). Developing learning opportunities for sustainability. Journal of 
Education for Sustainable Development, 8(2), 87–88. https://doi.org/ 
10.1177/0973408214550120 

Nelson, P., & Hardy, C. (2002). Discourse analysis. Investigating processes of social 
construction. Sage. 

Nevin, E. (2008). Education for sustainable development. Policy & Practice: Education 
for Sustainable Development. A Development Education Review, 6, 49–62. 
https://www.developmenteducationreview.com/sites/default/files/article-
pdfs/nevin%20focus%204.pdf 

Newsome, D., Newsome, K. B., & Miller, S. A. (2023). Teaching, learning, and climate 
change: Anticipated impacts and mitigation strategies for educators. Behavior and 
Social Issues, 12, 1–23. https://doi.org/10.1007/s42822-023-00129-2 

Nilholm, C., Almqvist, L., & Lindqvist, G. (2013). What is the problem? Explanations of 
school difficulties by eight occupational groups. International Journal of Special 
Education, 28(1), 161–171. 

Patomäki, H. (2015). Absenting the absence of future dangers and structural 
transformation in securitization theory. International Relations, 29(1), 128–135.  
https://doi.org/10.1177/0047117814526606e 

https://www.lse.ac.uk/granthaminstitute/
https://www.lse.ac.uk/granthaminstitute/
https://unesdoc.unesco.org/ark:/48223/pf0000152453
http://dx.doi.org/10.2478/dcse-2018-0002
https://miljo-utveckling.se/regeringen-om-budgeten-kommer-missa-de-flesta-klimatmalen/
https://miljo-utveckling.se/regeringen-om-budgeten-kommer-missa-de-flesta-klimatmalen/
https://www.skolverket.se/download/18.6bfaca41169863e6a65686f/1553959881837/pdf1850.pdf
https://www.skolverket.se/download/18.6bfaca41169863e6a65686f/1553959881837/pdf1850.pdf
https://www.skolverket.se/download/18.6bfaca41169863e6a6541a3/1553957348547/pdf1979.pdf
https://www.skolverket.se/download/18.6bfaca41169863e6a6541a3/1553957348547/pdf1979.pdf
https://www.ijcrt.org/papers/IJCRT2111015.pdf
https://www.ijcrt.org/papers/IJCRT2111015.pdf
https://doi.org/10.1177/0973408214550120
https://doi.org/10.1177/0973408214550120
https://www.developmenteducationreview.com/sites/default/files/article-pdfs/nevin%20focus%204.pdf
https://www.developmenteducationreview.com/sites/default/files/article-pdfs/nevin%20focus%204.pdf
https://doi.org/10.1007/s42822-023-00129-2
http://dx.doi.org/10.1177/0047117814526606e


Helen Dwyer    191 
 

 

Prop. (2023/24). Budgetpropositionen för 2024 [Budget proposition for 2024]. Swedish 
Government. https://www.regeringen.se/rattsliga-
dokument/proposition/2023/09/prop.-2023241 

Oikawa, Y.  (2016). International cooperation: ESD and DRR in Japan. In K. Shiwaku, A. 
Sakurai & R. Shaw (Eds.), Disaster resilience of education systems. Experiences from 
Japan (pp. 143–180). Springer. 

Sala. (2023). Samtliga skolbussar inställda 4/9 [All school buses canceled 4/9].  
https://www.sala.se/message/33761/?type=trafic&ret=http%3a%2f%2fwww.s
ala.se%2finfo%2f12507%3fcat%3d4102 

Salīte, I., Drelinga, E., Iliško, D., Oļehnoviča, E., & Zariņa, S. (2016). Sustainability from 
the transdisciplinary perspective: An action research strategy for continuing 
education program development. Journal of Teacher Education for Sustainability, 
18(2), 135–152.  https://doi.org/10.1515/jtes-2016-0020 

Scott, W., & Gough, S. (2003). Sustainable development and learning. Framing the issues. 
Routledge Falmer. 

Stockholm Environment Institute. (2023). Stockholm Environment Institute – bridging 
science, policy and practice. April 4, 2023. https://www.sei.org/ 

SEI, Climate Analytics, E3G, IISD & UNEP. (2023). The Production Gap: Phasing down or 
phasing up? Top fossil fuel producers plan even more extraction despite climate 
promises. Stockholm Environment Institute, Climate Analytics, E3G, International 
Institute for Sustainable Development and United Nations Environment 
Programme. https://doi.org/10.51414/sei2023.050 

Shaw, R., & Oikawa, Y. (Eds.). (2014). Education for sustainable development and disaster 
risk reduction. Springer. 

Skabersjöskolan. (2023). Frisk i naturen [Healthy in nature].  
https://www.skabersjoskolan.se/skabersjoskolan/dokument/Argument-
baserat-pa-fakta.pdf 

SKOLFS. (1994). SKOLFS 1994:3. Förordning om kursplaner för grundskolan. 
Utbildningsdepartementet [Regulation on the curriculum for primary schools: 
Ministry of Education].  

SKOLFS. (2008). SKOLFS 2008:68 (Skolverkets föreskrifter) Kursplaner och 
betygskriterier Förordning (SKOLFS 2000:135) om kursplaner för Grundskolan 
Skolverkets föreskrifter (2000:141) om betygskriterier för grundskolans ämnen 
[Regulations for the National Agency for Education. Syllabuses and criteria for 
grading in comprehensive schooling]. Skolverket. 

SOU. (2004). 2004:104 Att lära för hållbar utveckling [Learning for sustainable 
development] The Swedish Government. https://www.regeringen.se/ 
contentassets/09ac8f7b0f9d402395ff95af1f6eb7cf/att-lara-for-hallbar-
utveckling-sou-2004104/ 

SOU. (2008). 2008:109. En hållbar lärarutbildning [Governmental report. A sustainable 
teacher education]. Utbilningsdepartementet. Fritzes. https://www.regeringen. 
se/rattsliga-dokument/statens-offentliga-utredningar/2008/12/sou-2008109/ 

SOU. (2016). 2016:47. En klimat – och luftvårdsstrategi för Sverige [Governmental 
report. A climate and air protection strategy for Sweden]. The Swedish Government. 
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-
utredningar/2016/06/en-klimat--och-luftvardsstrategi-for-sverige/ 

SOU. (2021). 2021:15. Föreningsfrihet och terrororganisationer [Governmental report. 
Freedom of association and terrorist organizations]. Elanders Sverige AB. 

SOU. (2022). 2022:15 Sveriges globala klimatavtryck [Governmental report. Sweden's 

https://www.regeringen.se/rattsliga-dokument/proposition/2023/09/prop.-2023241
https://www.regeringen.se/rattsliga-dokument/proposition/2023/09/prop.-2023241
https://link.springer.com/book/10.1007/978-4-431-55982-5#author-1-0
https://link.springer.com/book/10.1007/978-4-431-55982-5#author-1-1
https://link.springer.com/book/10.1007/978-4-431-55982-5#author-1-2
https://www.sala.se/message/33761/?type=trafic&ret=http%3a%2f%2fwww.sala.se%2finfo%2f12507%3fcat%3d4102
https://www.sala.se/message/33761/?type=trafic&ret=http%3a%2f%2fwww.sala.se%2finfo%2f12507%3fcat%3d4102
https://www.sei.org/
https://doi.org/10.51414/sei2023.050
https://www.skabersjoskolan.se/skabersjoskolan/dokument/Argument-baserat-pa-fakta.pdf
https://www.skabersjoskolan.se/skabersjoskolan/dokument/Argument-baserat-pa-fakta.pdf
https://www.regeringen.se/contentassets/09ac8f7b0f9d402395ff95af1f6eb7cf/att-lara-for-hallbar-utveckling-sou-2004104/
https://www.regeringen.se/contentassets/09ac8f7b0f9d402395ff95af1f6eb7cf/att-lara-for-hallbar-utveckling-sou-2004104/
https://www.regeringen.se/contentassets/09ac8f7b0f9d402395ff95af1f6eb7cf/att-lara-for-hallbar-utveckling-sou-2004104/
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2008/12/sou-2008109/
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2008/12/sou-2008109/
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2016/06/en-klimat--och-luftvardsstrategi-for-sverige/
https://www.regeringen.se/rattsliga-dokument/statens-offentliga-utredningar/2016/06/en-klimat--och-luftvardsstrategi-for-sverige/


192   Education for Sustainable Development – Securitization in International, National...  
 

global climate footprint]. Elanders Sverige AB. https://www.regeringen.se/ 
contentassets/4a8366fdf6d84c2f929ab6e4a216e23f/sveriges-globala-
klimatavtryck-sou-202215.pdf 

SOU. (2023). 2023:14 Organisera för hållbar utveckling [Organize for sustainable 
development]. Elanders Sverige AB  https://www.regeringen.se/contentassets/ 
97c1b48f259e4e8990d9ee2c1b0ada53/organisera-for-hallbar-utveckling.pdf 

SOU. (2023). 2023:28 Samhället mot skolattacker [Society against school attacks]. The 
Swedish Government. https://www.regeringen.se/contentassets/ebfc939832b 
b48818c58776b4a8bbdea/samhallet-mot-skolattacker-sou-202328.pdf 

Stecula, D. A., & Merkley, E. (2019). Framing climate change: Economics, ideology, and 
uncertainty in American news media content from 1988 to 2014. Frontiers in 
communication, 4(6), 1–15. https://doi.org/10.3389/fcomm.2019.00006 

Stępka, M. (2022). Identifying security logics in the EU policy discourse: The "Migration 
Crisis" and the EU. IMISCOE Research Series. Springer. https://link.springer.com/ 
book/10.1007/978-3-030-93035-6 

Swedish Environmental Protection Agency. (2023). Effekter I Sverige [Effects in 
Sweden]. August 22, 2023. https://www.naturvardsverket.se/amnesomraden/ 
klimatforandringar/klimatet-i-framtiden/effekter-i-sverige/ 

Swedish Government. (2004). En svensk strategi för hållbar utveckling – ekonomisk, 
social och miljömässig. Skr. 2003/04:129. Revised 2004 [A Swedish strategy for 
sustainable development – economic, social, and environmental]. The Ministry of the 
Environment. 
https://www.regeringen.se/contentassets/63e668addc0d42e18d9c7de7fdc6f2d
b/en-svensk-strategi-for-hallbar-utveckling 

Swedish Government. (2016). Uppdrag till statliga myndigheter att bidra med underlag 
för Sveriges genomförande av Agenda 2030 [Mission to government authorities to 
provide support for Sweden's implementation of Agenda 2030]. September 4, 2023. 
http://www.regeringen.se/regeringsuppdrag/2016/04/uppdrag-till-statliga-
myndigheter-att-bidra-med-underlag-for-sveriges-genomforande-av-agenda-
2030/ 

Swedish Government. (2022). Regeringens skrivelse. Sveriges genomförande av Agenda 
2030 Skr. 2021/22:247 [Sweden's implementation of Agenda 2030]. The Ministry of 
the Environment. https://www.regeringen.se/contentassets/9dfa88d8317f44 
1189ba368ef4d506ae/sveriges-genomforande-av-agenda-2030-skr.-
202122247.pdf 

Swedish Government. (2023). Ekonomiska sanktioner mot terrorism Prop. 2022/23:137 
[Financial sanctions against terrorism]. Ministry of Foreign Affairs. 
https://www.regeringen.se/rattsliga-dokument/proposition/2023/07/prop.-
202223137 

Swedish National Commission for UNESCO. (2009). Yttrande över Ds 2009:25 Skollag 
för kunskap, valfrihet och trygghet [Comments over School Act for knowledge, choice 
and security]. Swedish National Commission for UNESCO. http://u4614432. 
fsdata.se/wp-content/uploads/2013/09/yttrande_sou_2008109.pdf 

Taylor, J. (2014). Shaping the GAP: Ideas for the UNESCO Post-2014 ESD Agenda. 
Journal of Education for Sustainable Development, 8(2), 133–141.  
https://doi.org/10.1177/0973408214548369 

The Swedish Civil Contingencies Agency. (2021). Långsamma kontinuerliga risker från 
klimatförändringar i Sverige 2050 [Slow continuous risks from climate change in 

https://www.regeringen.se/contentassets/4a8366fdf6d84c2f929ab6e4a216e23f/sveriges-globala-klimatavtryck-sou-202215.pdf
https://www.regeringen.se/contentassets/4a8366fdf6d84c2f929ab6e4a216e23f/sveriges-globala-klimatavtryck-sou-202215.pdf
https://www.regeringen.se/contentassets/4a8366fdf6d84c2f929ab6e4a216e23f/sveriges-globala-klimatavtryck-sou-202215.pdf
https://www.regeringen.se/contentassets/97c1b48f259e4e8990d9ee2c1b0ada53/organisera-for-hallbar-utveckling.pdf
https://www.regeringen.se/contentassets/97c1b48f259e4e8990d9ee2c1b0ada53/organisera-for-hallbar-utveckling.pdf
https://www.regeringen.se/contentassets/ebfc939832bb48818c58776b4a8bbdea/samhallet-mot-skolattacker-sou-202328.pdf
https://www.regeringen.se/contentassets/ebfc939832bb48818c58776b4a8bbdea/samhallet-mot-skolattacker-sou-202328.pdf
https://link.springer.com/book/10.1007/978-3-030-93035-6
https://link.springer.com/book/10.1007/978-3-030-93035-6
https://www.naturvardsverket.se/amnesomraden/klimatforandringar/klimatet-i-framtiden/effekter-i-sverige/
https://www.naturvardsverket.se/amnesomraden/klimatforandringar/klimatet-i-framtiden/effekter-i-sverige/
https://www.regeringen.se/contentassets/63e668addc0d42e18d9c7de7fdc6f2db/en-svensk-strategi-for-hallbar-utveckling
https://www.regeringen.se/contentassets/63e668addc0d42e18d9c7de7fdc6f2db/en-svensk-strategi-for-hallbar-utveckling
http://www.regeringen.se/regeringsuppdrag/2016/04/uppdrag-till-statliga-myndigheter-att-bidra-med-underlag-for-sveriges-genomforande-av-agenda-2030/
http://www.regeringen.se/regeringsuppdrag/2016/04/uppdrag-till-statliga-myndigheter-att-bidra-med-underlag-for-sveriges-genomforande-av-agenda-2030/
http://www.regeringen.se/regeringsuppdrag/2016/04/uppdrag-till-statliga-myndigheter-att-bidra-med-underlag-for-sveriges-genomforande-av-agenda-2030/
https://www.regeringen.se/contentassets/9dfa88d8317f441189ba368ef4d506ae/sveriges-genomforande-av-agenda-2030-skr.-202122247.pdf
https://www.regeringen.se/contentassets/9dfa88d8317f441189ba368ef4d506ae/sveriges-genomforande-av-agenda-2030-skr.-202122247.pdf
https://www.regeringen.se/contentassets/9dfa88d8317f441189ba368ef4d506ae/sveriges-genomforande-av-agenda-2030-skr.-202122247.pdf
https://www.regeringen.se/rattsliga-dokument/proposition/2023/07/prop.-202223137
https://www.regeringen.se/rattsliga-dokument/proposition/2023/07/prop.-202223137
http://u4614432.fsdata.se/wp-content/uploads/2013/09/yttrande_sou_2008109.pdf
http://u4614432.fsdata.se/wp-content/uploads/2013/09/yttrande_sou_2008109.pdf
https://doi.org/10.1177/0973408214548369


Helen Dwyer    193 
 

 

Sweden in 2050]. The Swedish Civil Contingencies Agency. https://rib.msb.se/ 
filer/pdf/29634.pdf 

The Global Goals. (2023). Goal 13. https://www.globalgoals.org/goals/13-climate-
action/ 

Trombetta, M. (2011). Rethinking the securitization of the environment: Old beliefs, 
new insights. In T. Balzacq (Ed.), Securitization theory how security problems 
emerge and dissolve (pp. 135–149).  Routledge. 

UN. (1992a). “Earth Summit”. United Nations conference on environment and 
development, Rio de Janeiro, Brazil, 3–14 June 1992.  https://www.un.org/en/ 
conferences/environment/rio1992 

UN. (1992b). The United Nations Framework Convention on Climate Change.  
https://unfccc.int/resource/docs/convkp/conveng.pdf 

UN. (1997). The Kyoto protocol. http://unfccc.int/kyoto_protocol/items/1678.php 
UN. (2000a). Millennium development goals (MDGs) From MDGs to SDGs: What are the 

sustainable development goals?  https://www.local2030.org/library/251/From-
MDGs-to-SDGs-What-are-the-Sustainable-Development-Goals.pdf 

UN. (2000b). United Nations millennium declaration.  https://www.un.org/en/ 
development/desa/population/migration/generalassembly/docs/globalcompac
t/A_RES_55_2.pdf 

UN. (2007). Bali Climate Change Conference – December 2007. https://unfccc.int/ 
conference/bali-climate-change-conference-december-2007 

UN. (2015). Sustainable development goals (SDGs) of Agenda 2030. What are the 
sustainable development goals? UN. https://www.local2030.org/library/ 
251/From-MDGs-to-SDGs-What-are-the-Sustainable-Development-Goals.pdf 

UN. (2023a). UN cites ‘alarming surge’ in climate change over the past decade as COP28 
pushes for global emissions cuts. https://news.un.org/en/story/2023/12/ 
1144372?_gl=1*1zusq6*_ga*MTUzMjQ1OTQ3MC4xNjk3NzkyOTQ1*_ga_TK9BQL
5X7Z*MTcwMTg0ODA1OC42LjEuMTcwMTg0ODEyNy4wLjAuMA.. 

UN. (2023b). Why inclusive education is important for all students. 
https://www.un.org/en/transforming-education-summit/why-inclusive-
education-important-all-students 

UN. (2023c). Functions and powers of the General Assembly. https://www.un.org/ 
en/ga/about/background.shtml 

UN. (2023d). Secretary-General's message on UNEP production Gap report launch. 
https://www.un.org/sg/en/content/sg/statement/2023-11-08/secretary-
generals-message-unep-production-gap-report-launch 

UN. (2024). Sustainable development goals. https://www.un.org/ sustainable 
development/sustainable-development-goals/ 

UNDP & SIDA. (2022). Blir världen bättre? [Is the world getting better?]. UNDP. 
https://www.globalamalen.se/wp-content/uploads/2022/10/BVB_L%C3%A4 
rarhandledning_2022.pdf 

UNDP & SIDA. (2023). Blir världen bättre? [Is the world getting better?]  
https://blirvarldenbattre.se/#climateaction 

UNDRR. (2023a). Training workshop: Understanding the Sendai Framework in coherence 
with SDGs at national level: Development of disaster risk reduction strategies. 
National governments and national stakeholders. November 15, 2023. 
https://www.undrr.org/about-undrr/where-we-
work/incheon/schoolsafetyUNDRR 

  

https://rib.msb.se/filer/pdf/29634.pdf
https://rib.msb.se/filer/pdf/29634.pdf
https://www.globalgoals.org/goals/13-climate-action/
https://www.globalgoals.org/goals/13-climate-action/
https://www.un.org/en/conferences/environment/rio1992
https://www.un.org/en/conferences/environment/rio1992
https://unfccc.int/resource/docs/convkp/conveng.pdf
http://unfccc.int/kyoto_protocol/items/1678.php
https://www.local2030.org/library/251/From-MDGs-to-SDGs-What-are-the-Sustainable-Development-Goals.pdf
https://www.local2030.org/library/251/From-MDGs-to-SDGs-What-are-the-Sustainable-Development-Goals.pdf
https://www.un.org/en/development/desa/population/migration/generalassembly/docs/globalcompact/A_RES_55_2.pdf
https://www.un.org/en/development/desa/population/migration/generalassembly/docs/globalcompact/A_RES_55_2.pdf
https://www.un.org/en/development/desa/population/migration/generalassembly/docs/globalcompact/A_RES_55_2.pdf
https://unfccc.int/conference/bali-climate-change-conference-december-2007
https://unfccc.int/conference/bali-climate-change-conference-december-2007
https://www.local2030.org/library/251/From-MDGs-to-SDGs-What-are-the-Sustainable-Development-Goals.pdf
https://www.local2030.org/library/251/From-MDGs-to-SDGs-What-are-the-Sustainable-Development-Goals.pdf
https://news.un.org/en/story/2023/12/1144372?_gl=1*1zusq6*_ga*MTUzMjQ1OTQ3MC4xNjk3NzkyOTQ1*_ga_TK9BQL5X7Z*MTcwMTg0ODA1OC42LjEuMTcwMTg0ODEyNy4wLjAuMA
https://news.un.org/en/story/2023/12/1144372?_gl=1*1zusq6*_ga*MTUzMjQ1OTQ3MC4xNjk3NzkyOTQ1*_ga_TK9BQL5X7Z*MTcwMTg0ODA1OC42LjEuMTcwMTg0ODEyNy4wLjAuMA
https://news.un.org/en/story/2023/12/1144372?_gl=1*1zusq6*_ga*MTUzMjQ1OTQ3MC4xNjk3NzkyOTQ1*_ga_TK9BQL5X7Z*MTcwMTg0ODA1OC42LjEuMTcwMTg0ODEyNy4wLjAuMA
https://www.un.org/en/transforming-education-summit/why-inclusive-education-important-all-students
https://www.un.org/en/transforming-education-summit/why-inclusive-education-important-all-students
https://www.un.org/en/ga/about/background.shtml
https://www.un.org/en/ga/about/background.shtml
https://www.un.org/sg/en/content/sg/statement/2023-11-08/secretary-generals-message-unep-production-gap-report-launch
https://www.un.org/sg/en/content/sg/statement/2023-11-08/secretary-generals-message-unep-production-gap-report-launch
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.globalamalen.se/wp-content/uploads/2022/10/BVB_L%C3%A4rarhandledning_2022.pdf
https://www.globalamalen.se/wp-content/uploads/2022/10/BVB_L%C3%A4rarhandledning_2022.pdf
https://blirvarldenbattre.se/#climateaction
https://www.undrr.org/about-undrr/where-we-work/incheon/schoolsafetyUNDRR
https://www.undrr.org/about-undrr/where-we-work/incheon/schoolsafetyUNDRR


194   Education for Sustainable Development – Securitization in International, National...  
 
UNDRR. (2023b). Training Workshop: Urban risk reduction and making cities resilient: 

Development of local disaster risk reduction strategies. Local and national 
government. https://www.undrr.org/resource/making-cities-resilient-develo 
ping-local-disaster-risk-reduction-and-resilience-strategies 

UNEP. (1995). Climate change. A report by the Intergovernmental panel on climate 
change (IPCC). UNEP. https://wedocs.unep.org/bitstream/handle/20.500. 
11822/8763/Climate_change_1995_the_science_of_climate_change.pdf?sequence
=3&amp%3BisAllowed= 

UNEP. (2014). Our planet. The first United Nations Environment Assembly. Nairobi: 
UNEP. https://www.unep.org/resources/report/our-planet-first-united-nations-
environment-assembly 

UNESCO. (2010). Building a more sustainable world through education. United Nations 
Decade of Education for Sustainable Development (DESD, 2005–2014) and the Inter-
Agency Committee for the DESD. UNESCO. http://www.basiced.org/wp-
content/uploads/Publication_Library/UNESCO-
Building_a_More_Sustainable_World_through_Education-2010.pdf 

UNESCO. (2020). Education for Sustainable Development: A roadmap. UNESCO. 
https://unesdoc.unesco.org/ark:/48223/pf0000374802 

UNESCO. (2022a). SDG Actions Platform. https://sdgs.un.org/partnerships 
UNESCO. (2022b). Inclusive and resilient societies. Equality, sustainability and efficiency. 

https://unesdoc.unesco.org/ark:/48223/pf0000384351 
UNESCO. (2023a). Education for sustainable development.  https://www.unesco.org/ 

en/education-sustainable-development 
UNESCO. (2023b). Climate change and the right to education. https://www.unesco.org/ 

en/articles/climate-change-and-right-education 
UNESCO. (2023c). What you need to know about education for sustainable 

development. https://www.unesco.org/en/education-sustainable-development/ 
need-know 

UNESCO & UNICEF. (2012). Disaster risk reduction in school curricula: Case studies from 
thirty countries. https://reliefweb.int/report/world/disaster-risk-reduction-
school-curricula-case-studies-thirty-countries 

UNICEF. (2023). Children displaced in a changing climate. Preparing for a future already 
underway. UNICEF.  https://www.unicef.org/media/145951/file/Climate% 
20displacement%20report%20(English).pdf 

van Hulst, M., & Yanow, D. (2014). From policy “frames” to “framing”: Theorizing a more 
dynamic, political approach. The American Review of Public Administration, 46(1), 
92–112. https://doi.org/10.1177/0275074014533142 

Vedung, E. (2018). Fyra typer av statsvetenskaplig idéanalys [Four types of idea 
analysis in political science]. Statsvetenskaplig tidskrift, 120(2), 197–235. 
https://www.researchgate.net/publication/343139844_Fyra_typer_av_statsvete
nskaplig idéanalys.    

Viennet, R., & Pont, B. (2017). Education policy implementation: A literature review and 
proposed framework. OECD Education Working Paper No. 162. 
https://one.oecd.org/document/EDU/WKP(2017)11/En/pdf 

Wals, A. E. J., & Kleft, G. (2010). Education for Sustainable Development: Research 
overview. Sida Decentralised Evaluations (Sida Review).  

Wanchana, Y., Inprom, P., Rawang, W., & Ayudhya, A. J. N. (2020). Environmental 
education competency: Enhancing the work of teachers. Journal of Teacher 

https://www.undrr.org/resource/making-cities-resilient-developing-local-disaster-risk-reduction-and-resilience-strategies
https://www.undrr.org/resource/making-cities-resilient-developing-local-disaster-risk-reduction-and-resilience-strategies
https://wedocs.unep.org/bitstream/handle/20.500.11822/8763/Climate_change_1995_the_science_of_climate_change.pdf?sequence=3&amp%3BisAllowed=
https://wedocs.unep.org/bitstream/handle/20.500.11822/8763/Climate_change_1995_the_science_of_climate_change.pdf?sequence=3&amp%3BisAllowed=
https://wedocs.unep.org/bitstream/handle/20.500.11822/8763/Climate_change_1995_the_science_of_climate_change.pdf?sequence=3&amp%3BisAllowed=
https://www.unep.org/resources/report/our-planet-first-united-nations-environment-assembly
https://www.unep.org/resources/report/our-planet-first-united-nations-environment-assembly
http://www.basiced.org/wp-content/uploads/Publication_Library/UNESCO-Building_a_More_Sustainable_World_through_Education-2010.pdf
http://www.basiced.org/wp-content/uploads/Publication_Library/UNESCO-Building_a_More_Sustainable_World_through_Education-2010.pdf
http://www.basiced.org/wp-content/uploads/Publication_Library/UNESCO-Building_a_More_Sustainable_World_through_Education-2010.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000374802
https://sdgs.un.org/partnerships
https://unesdoc.unesco.org/ark:/48223/pf0000384351
https://www.unesco.org/en/education-sustainable-development
https://www.unesco.org/en/education-sustainable-development
https://www.unesco.org/en/articles/climate-change-and-right-education
https://www.unesco.org/en/articles/climate-change-and-right-education
https://www.unesco.org/en/education-sustainable-development/need-know
https://www.unesco.org/en/education-sustainable-development/need-know
https://reliefweb.int/report/world/disaster-risk-reduction-school-curricula-case-studies-thirty-countries
https://reliefweb.int/report/world/disaster-risk-reduction-school-curricula-case-studies-thirty-countries
https://www.unicef.org/media/145951/file/Climate%20displacement%20report%20(English).pdf
https://www.unicef.org/media/145951/file/Climate%20displacement%20report%20(English).pdf
https://journals.sagepub.com/home/ARP
https://journals.sagepub.com/toc/arpb/46/1
https://doi.org/10.1177/0275074014533142
https://www.researchgate.net/publication/343139844_Fyra_typer_av_statsvetenskaplig%20id%C3%A9analys.
https://www.researchgate.net/publication/343139844_Fyra_typer_av_statsvetenskaplig%20id%C3%A9analys.
https://one.oecd.org/document/EDU/WKP(2017)11/En/pdf


Helen Dwyer    195 
 

 

Education for Sustainability, 22(2), 140–152. https://doi.org/10.2478/jtes-2020-
0021 

Weiss, T. G., & Thakur, R. (2010). Global governance and the UN: An unfinished journey. 
Indiana University Press. 

West, S. (2015). Understanding participant and practitioner outcomes of 
environmental education. Environmental Education Research, 21(1), 45–60.  
https://doi.org/10.1080/13504622.2013.879695 

Williams, M. C. (2003). Words, images, enemies: Securitization and international 
politics. International Studies Quarterly, 47, 511–531. https://doi.org/ 
10.1046/j.00208833.2003.00277.x. 

WWF. (2020). Learning sustainable ways. https://www.wwf.se/dokument/learning-
sustainable-ways/  

Öhman, J. (2011). Theme: New Swedish environmental and sustainability education 
research. Utbildning & Demokrati, 20(1), 3–12. https://journals.oru.se/uod/issue/ 
view/117 

 
Correspondence concerning this paper should be addressed to Helen Dwyer, 

independent researcher, Värmdö municipality, Sweden.  
Email: helen.dwyer6311@gmail.com 
 
 

https://doi.org/10.2478/jtes-2020-0021
https://doi.org/10.2478/jtes-2020-0021
https://doi.org/10.1080/13504622.2013.879695
http://dx.doi.org/10.1046/j.0020-8833.2003.00277.x
http://dx.doi.org/10.1046/j.0020-8833.2003.00277.x
http://dx.doi.org/10.1046/j.0020-8833.2003.00277.x
https://www.wwf.se/dokument/learning-sustainable-ways/
https://www.wwf.se/dokument/learning-sustainable-ways/
https://journals.oru.se/uod/issue/view/117
https://journals.oru.se/uod/issue/view/117

	krajums_14.10.2024
	10_Dwyer
	International Level: Environmental Threats in Global Settings and the Call for an International Curriculum of ESD
	Disaster Reduction and Environmental Security
	National Level: Securitizing the Environment in Swedish National Policies and Education
	Even though several international climate agreements and ESD were settled on (IISD, 2009; UN, 2000a; 2000b; UN, 2007), the Swedish National Commission for UNESCO (2009) noted that in the referral to the upcoming reform of LGR11 ESD was not mentioned i...

	Local Level: Independent Schools and Independent Actors’ Role in Comprehensive Education for Developing Ideas of ESD in Local Settings
	Liebenguth, J. (2022). Environmental security as a source of non-state legitimacy: An analysis of corporate governance. Earth System Governance, 11(1), 1–10. https://doi.org/10.1016/j.esg.2022.100133
	Salīte, I., Drelinga, E., Iliško, D., Oļehnoviča, E., & Zariņa, S. (2016). Sustainability from the transdisciplinary perspective: An action research strategy for continuing education program development. Journal of Teacher Education for Sustainability...
	Scott, W., & Gough, S. (2003). Sustainable development and learning. Framing the issues. Routledge Falmer.
	Stockholm Environment Institute. (2023). Stockholm Environment Institute – bridging science, policy and practice. April 4, 2023. https://www.sei.org/
	UN. (2023c). Functions and powers of the General Assembly. https://www.un.org/ en/ga/about/background.shtml
	UN. (2023d). Secretary-General's message on UNEP production Gap report launch. https://www.un.org/sg/en/content/sg/statement/2023-11-08/secretary-generals-message-unep-production-gap-report-launch



