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Abstract 

 
The purpose of this conceptual paper is to explore sustainability in mitigating 
managerial challenges faced by women principals in rural primary schools. The main 
research question guiding this study is: “What strategies can be employed to enhance 
sustainability in mitigating the managerial challenges experienced by women principals 
in primary schools, particularly in rural areas?” This qualitative study draws upon a 
comprehensive review of scholarly books and articles, serving as the foundational 
framework for the research. Data collection is conducted through qualitative methods 
aligned with the interpretive paradigm allowing for a deep exploration of the 
experiences and perspectives of women principals. Findings from this study highlight a 
multitude of challenges faced by women principals in rural primary schools including 
limited resources, societal expectations, and gender biases. Despite these challenges, 
many women principals demonstrate resilience and innovative approaches in their 
leadership roles. The significance of this study lies in its contribution to the 
understanding of gender dynamics in educational leadership within rural settings, 
shedding light on unique challenges faced by women in these roles. Policymakers, 
school leaders, and aspirant deputy principals can benefit from the insights gleaned 
from this study. These recommendations include the need for tailored support 
mechanisms for women principals in rural areas, professional development 
opportunities focusing on leadership skills and gender equity, and policy interventions 
aimed at addressing systemic barriers to women's advancement in educational 
leadership roles. Attempts in implementing these recommendations, stakeholders can 
foster more inclusive and supportive environments for women principals in rural 
primary schools, ultimately enhancing the quality of education and leadership within 
these communities. 
Keywords: women principals, management, leadership, challenges, rural areas, 
sustainability 

 
Introduction 

 
The authors (Young, 2023; Thelma & Chitondo, 2024) believe that in the realm of 

educational leadership, women principals face a myriad of ubiquitous challenges 
particularly in the context of primary schools which are located in deep rural areas. It is 
reported that progress has been achieved in promoting gender equality in educational 
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leadership, inconsistencies continue to exist particularly among women facing various 
difficulties in their managerial roles (Hilal et al., 2024). Therefore, the understanding 
about these obstacles is critical for the establishment of inclusive and efficacious 
leadership practices in rural primary schools. This research study intends to investigate 
the particular managerial challenges faced by female administrators in rural primary 
schools highlighting the intricacies of their responsibilities and the consequences for 
educational leadership. 

Women's representation in educational leadership has steadily increased over the 
years, nonetheless, disparities are persistent especially in rural settlements where 
gender norms and traditional roles may influence perceptions of leadership (Carrasco-
Santos et al., 2024). Research conducted by Al Daraai & Al Rahbi (2024) indicated that 
despite the increasing presence of women in leadership positions, they continue to 
encounter challenges such as limited access to resources, gender biases, and societal 
norms and expectations. However, these numerous challenges are exacerbated in rural 
areas where infrastructural limitations and cultural factors continuously overlap in 
shaping the experiences of women principals which are found to be occurring in unique 
ways. 

Notably, Kakade et al., (2024) affirm that the role of a woman principal in rural 
primary schools extends beyond traditional managerial duties to encompass 
community engagement, resource mobilization, and advocating for the needs of both 
students and staff. Women in these roles navigate intricate social dynamics and often 
find themselves balancing multiple responsibilities amidst resource constraints 
(Dhakal et al., 2024).  As a result, understanding the managerial challenges faced by 
women principals in rural areas is of pivotal importance for informing policy makers 
and practices that promote gender equity and achieving effective leadership in primary 
school education as located in rural settlements. 

In the context of women principals facing managerial challenges in rural primary 
schools, sustainability and resilience are of paramount significance. The authors 
Biancardi et al., (2023) believe that sustainable practices ensure the long-term viability 
of interventions aimed at mitigating these challenges which will be fostering enduring 
improvements in educational leadership. Likewise, resilience is enabling women 
principals to navigate a multitude of obstacles effectively where they adapt to changing 
circumstances and persevere in their roles despite adversities as posed by ubiquitous 
pressures in the educational systems (Daouk et al., (2023). The adoption of a 
perspective that emphasises sustainability makes the task simpler to create customised 
interventions towards solving structural issues and provide an equal opportunity for 
women to assume positions of leadership in education. In a nutshell, Ahmad et al., (2023) 
emphasize that resilience empowers women principals to confront challenges with 
determination and innovation, ultimately contributing to the creation of inclusive and 
effective leadership practices in rural primary schools. 

 
Background 

 
The underrepresentation of women in educational leadership positions has been 

a longstanding matter of great concern with a reflection of the broader societal 
inequalities. Kuzmanic et al., (2024) found that in recent decades, there has been 
immense progress; however, women still constitute a minority of principals, especially 
in rural primary schools. On the other hand, these disparities are further pronounced 
in rural areas where traditional gender roles and limited access to opportunities 
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intersect and places constraints on women's advancement in leadership roles (Heilman 
et al., 2024).  

Studies conducted by these scholars (Al Daraai & Al Rahbi, 2024; Watterston & 
Ehrich, 2024) have identified various challenges faced by women principals, including 
gender biases, limited access to professional development opportunities, and systemic 
barriers within educational systems. These challenges are compounded in rural settings, 
where factors such as geographic isolation, limited infrastructure, and cultural norms 
contribute to the marginalization of women in leadership positions. Subsequently, 
women principals in rural primary schools often grapple with unique impediments that 
require suitable support and effective relevant intervention strategies to remedy this 
situation (Carlock et al., 2023).   

Ruan (2024) affirms that these challenges emerge from the patriarchal nature of 
schools as learning organizations in which the gendered nature of rural communities’ 
influences perceptions of female leadership including their managerial effectiveness. 
Many rural communities do not expect women to hold high leadership positions 
especially in school organizations where men with similar qualifications and 
experiences are present. Therefore, Le Fevre et al. (2024) advice that there is a need for 
policy makers in education to prioritize gender sensitivity initiatives that support 
women leaders in rural school communities and other social institutions to enable them 
to excel in their roles and responsibilities as successful school leaders and managers. 

These scholars (Aijaz et al., 2024; Lazaridou & Polymeropoulou, 2024) emphasise 
that women principals’’ efficiency of administrative tasks is largely hampered by limited 
access to technology and infrastructure in rural schools. This is because many deep 
rural and remote areas lack reliable mobile and internet connectivity which poses 
serious difficulties that require to be resolved. It is understandable that the inadequate 
technological resources will impede tasks like data management, communication, and 
resource allocation which may lead to inefficiencies and errors in school’s routine 
activities and operations (Zamir & Wang, 2023). Thus, Bucăţa & Tileagă (2024) 
maintain that these deficiencies continue to undermine educational initiatives' 
effectiveness by highlighting the critical need to improve technology access and 
infrastructure in rural areas so that they enhance administrative efficiency and advance 
educational outcomes. 

Aijaz et al. (2024) found that budgetary constraints have a profound impact on 
resource allocation for educational initiatives especially for women principals in rural 
primary schools. Similarly, Ni et al.(2024) affirm that the scarcity of funding restricts 
the acquisition of essential resources such as teaching materials, technological devices, 
and professional development opportunities for teachers. Undeniably, these constraints 
not only affect the quality of education provided but also exacerbates existing 
disparities between rural and urban schools. As a result, Wilmot (2024) emphasise that 
students in rural areas may lack access to the necessary tools of trade, materials and the 
support needed to thrive academically within a conducive environment that promotes 
a culture of effective teaching and learning. Therefore, Massouti et al. (2024) believe 
that women principals should be able to resolve these budgetary challenges to ensure 
provision of equitable educational opportunities for all students regardless of their 
geographic location.  

The purpose of this conceptual paper is to delve into the “sustainability in 
mitigating managerial challenges faced by women principals in primary schools: 
A case of rural areas”. 
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The main research question guiding this qualitative inquiry is: “What strategies 
can be employed to enhance sustainability in mitigating the managerial challenges 
experienced by women principals in primary schools, particularly in rural areas?”  

The research objectives pertinent to this study are:  
• To identify the specific managerial challenges encountered by women princi-

pals in rural primary schools. 
• To explore sustainable strategies and interventions that effectively mitigate 

these challenges and promote equitable leadership opportunities for women 
in rural primary education. 

 
Theoretical Framework 

 
Both Gender Role Theory (GRT) and Sustainability Theory (ST) offer valuable 

perspectives on the challenges encountered by women primary school principals 
particularly those employed in rural contexts. It is of great significance that the 
interventions aimed at reducing gender disparities in educational leadership can be 
evaluated through the lens of sustainability theory which prioritizes long-lasting 
solutions to focus on the environmental, social, and economic factors in an equitable 
manner (Tavanti, 2023).  By integrating sustainability principles into managerial 
practices, organizations can facilitate ongoing improvements in the implementation of 
effective leadership which promotes inclusive participation and enhance women 
principals to be adaptive of the changing circumstances. Sustainability Theory 
encourages the assessment of interventions for women principals in rural primary 
schools not only in terms of their immediate impact on gender equity but also in terms 
of their long-term viability. This involves considering how these interventions can be 
effectively implemented within the specific educational landscape of rural settings. 

 
Literature Review 

 
The Concepts of “Management”and “Leadership” and “Sustainability in 

Education Context 
 

This research study sought to utilise rigorous systematic review of literature to 
draw insight from books and articles published in recent years to distinguish between 
"management" and "leadership" and “sustainability” in the context of education. This 
scholar (Sihombing, 2024) found that management is about the administrative duties 
required to maintain a school’s operational activities such as budgeting, scheduling, 
and staff coordination. These intricate tasks and competencies are the underpinning 
cornerstones for the school to function efficiently and effectively to achieve the core 
goals of quality education (Sihawong & Phusee-orn, 2024). In contrast, leadership is 
attributable by the capability to inspire and motivate people and guiding them towards 
shared educational objectives. Effective educational leaders are those who can 
foster innovation and encourage collaboration that drives positive culture of 
change within the school community. However, Waghid (2023) reiterates that both 
management and leadership are indispensable for educational institutions' success; 
while management ensures operational smoothness, leadership drives growth and 
vision realization. 

In rural settings, achieving a balance between management and leadership is 
crucial due to socioeconomic disparities and resource constraints. This balance will 
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ensure the establishment of effective governance while fostering inspiration and 
direction that are essential for navigating the challenges faced by women principals. 
Deep (2023) believes that sustainable practices in education management comprise of 
long-term solutions that not only address immediate difficulties but also foster 
resilience and flexibility to future situations. Hossain et al., (2024) found that 
supporting women in leadership positions through mentorship programs, professional 
development efforts, and community participation is critical importance to for foster 
sustainability and improving organizational efficiency. Thus, Börü (2024) suggests that 
women principals should be encouraged to incorporate sustainability principles into 
their managing and leadership roles to enhance their organisational effectiveness. 

 
Types of Management and Leadership 

 
Stone-Johnson et al., (2023) found that in the realm of education, management and 

leadership occur in various forms where each is tailored to meet the unique demands 
of educational institutions. One prevalent type of management is bureaucratic 
management which is characterized by hierarchical structures, standardized 
procedures, and clear delineation of roles and responsibilities (Schuster & Kanbach, 
2024). In educational settings, bureaucratic management ensures efficient operations 
through established protocols for tasks such as curriculum development, budget 
allocation, and personnel management. It is worth noting that bureaucratic 
management can provide stability and consistency, however, this management 
approach may also pose deeper challenges in adapting to rapidly changing educational 
landscapes and fostering innovation (Lukman & Hakim, 2024).  

Li et al., (2024) found that top-down management, also known as autocratic or 
hierarchical management, is a leadership approach where decisions and directives flow 
from higher levels of authority downwards to lower levels. In educational settings, this 
style often involves administrators or senior leadership making decisions without 
significant consultation or inputs from teachers or staff. Therefore, decision making 
processes are non-inclusive of other stakeholders. Notably, Kjellström et al., (2024) this 
style of management can provide clear direction and efficiency in its implementation 
however, top-down management may restrain creativity, innovation, and collaboration 
among stakeholders. It can also lead to disengagement and demotivation among staff 
members who feel marginalized or undervalued (Lombard & Cheryan, 2024). On the 
contrary, it may seem to be suitable for certain situations that require quick decision-
making or in times of crisis, top-down management may not fully leverage the diverse 
expertise and perspectives within an educational institution. 

Zeleke & Ephrem (2024) support the notion that Laissez-Faire management 
entails minimal guidance from leaders, granting teachers and staff significant autonomy 
in decision-making processes and task oriented management. This approach 
encourages independence, self-direction, and creativity among educators. However, it 
necessitates a strong sense of self-motivation and accountability among staff members 
to effectively navigate their responsibilities without constant oversight (Kuhn & Frick, 
2023).  Similarly, Hundie & Habtewold (2024) postulate that this management 
approach can foster innovation and empowerment however, it may also pose challenges 
in maintaining consistency and alignment with organizational goals if it is executed 
without clear direction from leadership. Consequently, Pan (2024) asserts that this 
approach may seem to be suitable for environments where individuals thrive with 
autonomy and also requires a supportive organizational culture with robust 
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mechanisms for monitoring progress that ensures accountability to achieve optimal 
outcomes. 

On the contrary, Kartika (2024) found that transformational leadership is a style 
that motivates individuals towards excellence which is underpinned through the 
cultivation of a collective vision, encouragement of innovation, and empowerment of 
individuals to realize their optimal potentials. This leadership approach accentuates the 
importance of inspiring others to embrace change, strive for excellence, and contribute 
significantly to shared organisational objectives. According to (Hud et al., 2024)   
transformational leaders achieve exceedingly by encouraging and building confidence 
and trust in their team members through their compelling vision. Similarly, Zhang 
(2024) affirm that these leaders are prepared to foster a culture of innovation and 
empowerment which serves to stimulate creativity and promote ownership of roles and 
responsibilities among individuals. In a nutshell, this approach facilitates high levels of 
performance and organizational success irrespective of prevalent environment factors. 

Groenewald et al., (2024) found that this is an ideal leadership approach wherein 
leadership responsibilities and decision-making processes are distributed across 
different levels and roles within an educational institution. It prioritizes collaboration, 
teamwork, and harnessing the diverse expertise of stakeholders to enhance school 
performance. In the same (vein, Traver-Martí et al., 2023) maintain that distributed 
leadership recognizes that effective leadership is not confined to a single individual or 
position but rather distributed throughout the organization. When stakeholders are 
involved at all levels, it promotes a sense of belonging, ownership and commitment to 
the institution's goals. This approach encourages participation and inputs from various 
perspectives resulting in more comprehensive and informed decision-making 
processes (Phillips et al., 2024). In addition, Omapas et al., 2024) believe that 
distributed leadership facilitates a dynamic and creates an inclusive environment that 
is conducive to driving continuous improvement and achieving educational excellence. 

On the other hand, Shiundu (2024) affirms that ethical leadership emphasizes the 
importance of ethical decision-making, integrity, and moral values in guiding actions 
within the educational community. (Sweeting, 2023; Scheepers et al., 2023) accentuate 
that leaders who subscribe to this approach prioritize fairness, transparency including 
accountability and concurrently adhere to ethical standards that are underpinned by 
principles such as respect for autonomy, nonmaleficence, beneficence and Justice.  They 
serve as role models for ethical behavior in which they foster a culture of trust and 
respect among all stakeholders. Sumlin et al., (2024) argue that consistent 
demonstration of integrity and adherence to moral values by authority figures fosters 
confidence and cultivates a conducive organizational climate. Notably, their 
commitment to ethical conduct ensures that decisions are made in the best interest of 
students, staff, and the community in mind, ultimately their actions contribute to the 
establishment of an ethical and responsible educational environment. 

Holst (2023) emphasises that both leadership and management approaches 
should be grounded in sustainability with the view of ensuring that decision-making 
considers long-term social, environmental, and financial implications. In a nutshell, 
Waqar et al., (2024) regard the incorporation of sustainability principles into 
management and leadership practices as an essential component to resolve current 
challenges and establishing organizational resilience. 
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Managerial Challenges in Rural ContextTop of Form 
 

Gawo & Tafesse (2024) found that women principals in rural primary schools 
encounter formidable challenges stemming from both limited access to resources and 
deeply entrenched sociocultural constraints. In these settings, inadequate funding, 
technology, and infrastructure hamper their ability to manage schools effectively, 
impacting overall educational quality. Moreover, societal norms dictating gender roles 
often lead to resistance or discrimination against women in leadership roles. This 
pervasive bias can undermine their authority and effectiveness as leaders, impeding 
their capacity to implement meaningful change and foster inclusive learning 
environments (Chikwe et al., 2024). Thus, Singh (2024) maintains that women 
principals in rural areas must navigate a complex landscape characterized by resource 
scarcity and sociocultural barriers, requiring resilience, advocacy, and innovative 
approaches to overcome these challenges and drive positive outcomes in education. 

Tran & Kelley (2024) affirm that geographic isolation in rural areas exacerbates 
challenges for women principals by limiting their networking opportunities critical for 
professional development and mentorship. This isolation hampers their ability to build 
support networks necessary for effective leadership. Similarly, Lingam & Lingam (2023) 
believe that staff recruitment and retention pose significant hurdles as rural areas often 
struggle to attract and retain qualified teaching staff due to various factors such as 
limited amenities, lower salaries, and geographic isolation. Montano (2023) holds a 
view that women principals find themselves grappling with these challenges which 
directly impact on the quality of education and overall school management. Overcoming 
these obstacles requires innovative strategies to foster connections, attract talent, and 
create supportive environments conducive to effective leadership in rural primary 
schools. 

In rural primary schools with limited enrolment there is prevalence of multi-grade 
classrooms which presents a distinctive challenge for women principals including the 
entire teaching personnel (Fagernäs & Pelkonen, 2023; Tejeiro, 2024). These 
classrooms accommodate students of varying ages and abilities that necessitates 
tailored teaching approaches to meet their diverse learning needs. In the same vein, 
King (2024) found that the management of such diversity while ensuring equitable 
education poses a significant managerial burden for women principals. Women 
principals are expected to devise effective strategies to address individual student 
requirements for the provision of adequate support and thereby maintain a conducive 
learning environment for all learners. This complexity adds layers to their already 
demanding role which require adept organizational skills, instructional leadership 
empowerment and excellent collaborative efforts with teachers (Chaker & Damak, 
2024). Therefore, Jatiningsih et al., (2024) suggest that in an attempt to overcome these 
multiple challenges, it requires women principals to embrace innovative pedagogical 
methods which leverage on available resources and fostering a culture of inclusivity to 
optimize student outcomes in rural primary schools. Concurrently, the empowerment 
of women principals remains pivotal to enhance their leadership roles and foster 
conducive educational environments for effective teaching and learning (Esoy et al., 
2024). 

Managerial challenges related to rural areas are exacerbated by factors such as 
limited resources, deep rural areas, and various needs of the community (Ohta et al., 
2024). Recently conducted studies emphasizes the importance of resolving these 
challenges through sustainable practices that encourage rural organizations' long-term 
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existence and resilience (Nair et al., 2024). Similarly, these challenges frequently 
manifest as difficulties in attracting and retaining competent staff members, insufficient 
infrastructure, and managing complex relationships with the community (Blackmore et 
al., 2024). However, sustainable solutions such as establishing local partnerships and 
using technology for efficient resource management are of the utmost importance 
(Ammirato et al., 2023). Thus, it is imperative to integrate sustainability principles into 
rural management practices to overcome current challenges, but also it improves the 
general well-being and sustainability of rural communities. 

 
Strategies in the Mitigation of the Challenges 

 
The empowerment of women principals in rural areas requires specialised 

capacity-building activities that focus on skills in leadership, management skills, and 
creative approaches to education.  Shaked (2024) believes that women principals are 
able to cultivate the necessary expertise in instructional leadership, curriculum 
development, and school improvement strategies through focused workshops and 
training sessions with the facilitation of personal advancement and foster beneficial 
transformations within educational institutions and surrounding communities. Lv et al., 
(2024) found that improving the quality of education in rural primary schools can be 
accomplished by providing additional resources towards professional development to 
rural women principals. According to Hodedatov et al, (2024) these efforts will be able 
to help them to overcome multiple challenges which may impede their strides in the 
improvement within their professions and ultimately bring the envisaged support to 
their students. 

In their concerted effort to the alleviation pertaining to the resource constraints 
faced by women principals in rural primary schools, it is crucial to develop robust 
resource mobilization strategies aimed at addressing infrastructure deficits and 
securing funding for essential components like technology, classroom materials, and 
staff development programs (Hampton et al., 2024). Concurrently, women principals 
are expected to foster partnerships and collaboration with government agencies, NGOs, 
businesses, and educational institutions that can be instrumental in leveraging 
additional resources, the needed scarce expertise, and other significant support 
services. Mansour et al., (2024) maintain that these partnerships can facilitate access to 
vital resources such as mental health counselling, special education resources, and 
community outreach programs that are tailored to the specific needs of rural schools. 
In a nutshell, Sun & Xu, (2024) hold a view that the implementation and the expansion 
of access to customized support services enables female principals to adeptly address 
the diverse needs of students and staff, thereby enhancing their capacity to administer 
schools and advocate for positive educational outcomes in rural areas.  

Concerted efforts in the mitigation of rural community challenges require 
initiatives that must adhere to sustainable principles. Recent literature highlights 
beneficial techniques and practices that promotes community participation and 
capacity-building in organisations including drives towards effectiveness (Choi, 2023). 
In the same vein, sustainable management which includes amongst others rural 
developmental programmes and support based training sessions to women in 
leadership could yield resilience and ensure quality outcomes (Hossain et al., 2024). 
Therefore, there is a need to implement the sustainable principles which will enable 
women principals in rural communities to effectively resolve work related difficulties 
while fostering resilience and prosperity. 
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Method 
 

This is a qualitative study which comprised of literature review as a research 
method. A systematic literature review was conducted drawing evidence based on 
books and articles published in recent year sources. To explore our knowledge and 
understanding about the managerial challenges faced by women principals in primary 
schools: a case of rural areas Minerbo & Briton (2022) elucidate that integrative 
literature review is a form of research that reviews, critiques, and synthesises 
representative literature on a topic in an integrated way such that new perspectives on 
the topic are generated. An integrative literature review is a special kind of systematic 
literature review that permits the combination and synthesis of findings. In the analysis 
of the reviewed books and articles in understanding the topic, the interpretivist 
paradigm was used within a local context with its limitations that have deep social and 
cultural foundations (Pervin & Mokhtar, 2023). The reflections are based on the 
researcher’s subjective perspectives about the topic.  

 
Data Collection 

 
A systematic literature review was conducted drawing evidence which is based on 

books and articles published in recent year (2023 -2024) sources. 
 

Data Analysis 
 

In the analysis of the reviewed books and articles in understanding the topic, 
“Managerial Challenges Faced by Women Principals in Primary Schools: A Case of Rural 
Areas” the interpretivist paradigm was used within a local context with its limitations 
that have deep social and cultural foundations (Pervin & Mokhtar, 2023). The reflections 
are based on the researcher’s subjective perspectives about the topic under discussion.  

 
Curriculum Transformation 

 
Curriculum transformation for empowering women principals in rural primary 

schools should prioritize inclusive education, gender-sensitive pedagogy, and 
leadership development. This entails integrating modules on gender equality, women's 
leadership, and community engagement into existing curricula. Emphasizing practical 
strategies for fostering inclusive environments and addressing gender disparities in 
educational outcomes is essential. Additionally, incorporating case studies and role-
playing exercises can facilitate understanding and application of gender-responsive 
leadership practices. Such curriculum transformation aims to equip women principals 
with the tools to overcome managerial challenges and promote equitable education in 
rural settings. 

 
The Millenium Development Goal 

 
The Millennium Development Goal (MDG) 3 aims to promote gender equality and 

empower women with a focus on eliminating gender disparity in education and 
increasing women’s representation in leadership roles including as principals in 
primary education. Hossain et al., (2024) found that this goal recognizes the importance 
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of education in empowering women and the need to address the challenges they face in 
leadership positions. 

Undoubtedly, concerted efforts to eliminate gender disparity in primary education 
must yield significant progress in this regard. However, despite strides in educational 
access women remain noticeably underrepresented in senior official or managerial 
roles within the education sector. The issue of disparity extends beyond education to 
political realms where there has been a global increase in women's political 
representation though gender parity remains an elusive process (Carter, 2024). 
Progress in addressing gender disparities in education and leadership notwithstanding 
a systemic obstacle persists in achieving equitable representation and empowerment 
for women across diverse sectors thereby impeding the realization of genuine gender 
equality and inclusive governance. 

There is a need for policymakers and stakeholders to collaborate and overcome 
these impediments by ensuring that justice and support prevail for women in 
educational leadership roles in order to resolve challenges faced by women principals 
including unhealthy gender disparities (Tamadoni et al., 2024). 

 
Sustainability in Education 

 
In conclusion, sustainability in education plays a pivotal role in fostering enduring 

success and resilience within educational frameworks.  (Hossain et al., 2024; Peras, 
2024) highlight the importance of integrating sustainability principles into educational 
methodologies to mitigate contemporary challenges and equip forthcoming leadership 
and management generations with the requisite global environmental and social 
responsibilities. By embedding sustainability across curriculum development, school 
administration, and community engagement, educational institutions can cultivate 
environmentally aware citizens who are equipped with the knowledge and skills to 
navigate complex issues with resilience and on sustainable basis (Ryan & Ferreira, 
2024).  Ultimately, a steadfast dedication to sustainability in education not only 
safeguards the welfare of current and future generations but also fosters a more 
equitable and caring diversified conscious communities in rural settings. 

 
Conclusion 

This study points to the intricate challenges encountered by women principals in 
rural primary schools with an emphasis on the need for a multifaceted approach to 
support their leadership roles. The research also points out that women principals 
continue to encounter significant impediments which includes societal norms, 
structural limitations, and inadequate resources and professional development 
opportunities, notwithstanding strides in achieving gender equality (Dako-Gyeke et al., 
2024).  Notably, Eyana et al., (2024) suggest that the challenges faced by women 
principals in rural primary schools comprises of a lack of trust, insufficient resources, 
and resistance from stakeholders which also are compounded by entrenched cultural 
biases and personal responsibilities that significantly hamper their capacity to 
accomplish their obligatory duties effectively and efficiently. 
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Recommendations 
 

Garrison (2024) suggests that resolving the managerial challenges encountered by 
female principals in rural primary schools ought to include the implementation of 
relevant mentorship programmes to offer guidance and support in resource allocation, 
avoiding disparities, and incorporating diversity training to tackle deeply embedded 
biases. The measures seek to empower women principals to establish inclusive 
environments and optimise the effectiveness of educational leadership in deep rural 
areas with inadequate resources and underdeveloped infrastructure. In the same vein, 
Tamadoni et al., (2024) emphasize the need for policymakers and stakeholders to 
collaborate and overcome these impediments by ensuring that justice, guidance and 
support prevail for women in educational leadership roles in order to resolve challenges 
faced by women principals including unhealthy gender disparities within rural settings.  

There is a need to empower women principals in rural areas through sustainable 
leadership practices that are underpinned by sustainable principles such as 
collaboration and partnerships, equity and social justice including systems thinking 
which are crucial for fostering inclusive educational environments. Ryan & Ferreira 
(2024) emphasise that the support and empowerment of women leaders to enhance 
organizational effectiveness and community engagement is of paramount importance. 
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